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The questions to be answered regarding the relative

success of the project were: 1) Do students perceive a difference
netvween the new curriculum and the traditional; 2) Has the progranm
changed the attitudes of students toward the school in general, and
social studies in particular; 3) Have teacher attitudes bheen changed
regarding student abilities, classroom procedures, the subject
matter, and teaching methods; and, 4) Has the program effected

changes in:

a) classroonm procedures: student activities, research,

small group work, and independent studys; b) vhe subject matter; and,
c) teacher-pupil and pupil-fpupil relationships. The universe
consisted of all classes, grades 6 through 9, participating in the
new social studies program. Stratified sampling of this qroup and a
matched control group in another urban district were used. Three sets
ot original instruments, two sets of classroom observation schedulesg,
and three observers were used. Results indicated that the attitudes
of the teachers and students in the experimental dgroups were
significantly more positive with respect to the questions above.
Jlodever, teachers felt that they needed a wider spectrum of
materials, more training, and more staff assistance. Tabulated data
and analyses are included. Sce SO 000 643, SO 000 693 and SO 000 695
for additional Project information. (VLW)
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1R oBLCTION
This study atteupts te measure somz of the elemeats which contribute to
the relative success or lack of success in reaching the program goals of the
Providence Social Studies Curriculum Project.
The gnals of the program are reflected in the Litle of its in-service

Yaap" in this instance being the difforerce

component: "Bridging the Gap”, the
batween both the traditjonal currieculun orzanizatieon pattera and an inter-
disciplinary pattern, and an approach to the learning situation in tie social
studies which is designed to increase the scepe of the child's e*periences
and involvement. The objectives of ihe threc-year study, and the aims of the
total social studies program of the Providence Social Studies Curriculum Froject
as cited in the study weve used as the bases for extractirg move specific goals
of the program vhich might ve described as fclilows: 1) Small group work within
classes; 2) Individual research and library work by the student; 3) Cross-
cultural studies; 4) Relevance of the subject matter of the cur}iculum to the
real life of the studeni; 5) An interdisciplinary approach which points cut various
facets of a problem; 6) The wide use of a spectrum of materials and resources;
and 7) The elimination of a single educational methcdology as the only approach
. to learning. In sum, the progran aims aiL creating new organizational patterns
for the social studies program, and utiliz'ng new types of mater;als and tcaching
methods which will foster the types of teacher-pupil relatloanships which are most
conducive to an optimum learning environuent for the child.

The goals of the study itself are more or less structured by the goals of
the program, and may be summarized as {ollows: 1) Po students perceive a
diffevence between the new curriculum and the traditional; 2) Las the program
chénged the attitudes of studonte toward the school in general, and the
social studies program in particular; 3) Have Eeaéher attitudes been changed
regarding a) S;udcnt abilities, b) Classroom procedurcs, c¢) The subject

O

EﬂzJﬂ:nmtter of the social studies, and d) Methods used in teaching social studies;
’ ] . o
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and 4) Has the program cffected changes in elassroom procedurcs in the arcas
of a) Student activities such as rescarch, group work, relationships among
studente, and independence in working, b) Approach to subject matter such
as elimination of text aond the use ol different approaches, and <¢) Teacher-
pupil relarionships in gencral.

To be sure, Loth the project goals and thoe scudy goals might Ha defined
differently from the above manner, but the given definiticus will sevve to
structv.e the body of the rescarch. After the prosentation of the study
design, the various research ciements and instruments, and the analyses of

the collected data, a final section of summary, conclusions, and recommenda-

tions will serve further to establish the relationship between the study and

the original program goals.
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The universe of this study consistod ol al) classes in wrades uvochou |,
9 which are participating in (he uew social setudics proorin ic the Frovdeiee
public schools. The sample was stratified by the nuher ol classes in
— cach prade, arsd the within prade sample was drow using the Rand forporation
Table of 1,000,000 random numbers, “Thi: Linal saoaple vielded 25 of ysses
' with about 650 scudents in the Providence public schools.  “he lower vroile
limit of the sample was determined on the basis ot the ability ol studeats
i to handle the resecarch i+ Sruments in o meaniughd nanoce during the pre-
testing procedure of the study. ihie uprer grade limit was a Sfuaetion of tChe
~ fac. that all students above prade Y hal not been oxposcd te the now sovial
studies curriculum,

In addition to the above experimental group of the study, a vontrvol :youp
was c8tablished using the same sampling procedure as above, vhe contral rocp
consistaed of matched social studLﬁs classes [rom an urban school system our-
side of Providence which had not been e tpesed to the new sceiul stuwlics cur-

- riculum, This control group consisted of 9 classes with about 200 students.
hree scts of dustruments were ascl in the study, cach ol whic o
developed by the study stalf. e lirs€ set was desipnee te eotain data on
pupil reactions to the sociul studivs « wriculum pro:oct, and consisted o!

an attitude measurement instrument ol ¢4 questions, and a serivs of dssoci ot

- concepts called a scwmntic differentia), “hese Insteumeats are preseated o the

Appendix pages i - iv e soecon set sesved to measure teacher attiiudes el

cvaluations of the secial studics curr cuelun, ad! coarvisted ofF o siructure
¥

o . . . e .
[z l(j attitude questiortaire aad a relativel: open-onded ceoedale desiaied o
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oblain teacher opindons ol e savcess or Fovhur s 00 che roject i s

are dn Ui appendizx.

ol the reasons behind tie Coacher's opi jons. doese

yapes viii.o - x and xXio- Xid. respectivel, Cinal [y, Lwo ¢lassromn olservas
) !

tion schedules were developed to st are thie nalysis of classreo

onrironuert and activity. this is o pows wiio - xx . ol he appensdisg

ALL tests wete administoered by the study stoil I the presenee ol L

classroom teacher. Glassroom obsurvatims were nade by three fadependoint

obscervers, studying the ¢lass at the sawe time, CShese ¢ lassroom obhsorvat foss

were then corrclated with cach other an! related Lo otlv v wvlewents ol i

cvaluation,

Peachers whose classes fell withir the study sample werc identificd

to provide relationships anonyg the stucy variabl s. duarther,

in the experimental group an ,Q. scote and a roading leve] score were

obtained and matched with the student.
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Aruitoxt provided by Eic:

tor all stutents



IS

SECTIHON |

STUNENT QUESTIONNALRLE

]— Students in the sixth, seventh, cighth and ninth grade wére asked to

f fill out gquestiIonnaires which were designed to give some weasure of the utti-
;Ju tude~ of the studentsc concerning their school in general, their teachers,
their self-image, and their soclal studies class in particular,

The survey instruments were presented in two sets; the first set was a
modified form of the semantic differential, and the second set consisted of
44 questions which were‘intended to elicit responses in the desired areas.

The semantic differential is a semi-projective set of Oppésing word-pairs
which might help to indicate the basic attitude of the student to the school
gsystem in general and his social studies class as well. The hypothesis here
was that the fundamental attitude set of the student would influence his
perceptions of the various components of the educational system. However, this

- instrument was only partially successful; details of its use are presented in

the sections which follow.

The chief instrument used in this section was the larger questionnaire

—

given on pages 1 and ii of the Appendix in this report. Several dilferent mari-

[

pulations of the question responses were wed; chief among these was the eszzdlih-

The relzticenship erorns

™ ing of several scales, or sets of related questions.
these questions was established by a combination of expert opinion defining
[ the questions which would most likely be related to each other in a specific

attitude set and both factor analysis and dirimination indices, The factor

énalysis was designed to show the internal consistency of the groupings; in

——
h R}

the discrimination indices, student responses were compared with teachers' ratings

—

of student atcitudés. The reliability and validity of the scales taxonumy are

_L

@)

discussed in tha following scctions,
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Eight scales were finaily derived from the student questionnaire, and aré
somevhat arbitravily labeled as foilows:

Scale 1: Interest and participuation in classtoom activities,

Scale 2: Interest in social studies carried beyond classrooa.

Scale 3: Preference for social studies class over rther classes.

Scale &4: Preference for classroom freedom,

Scale 5: Perception of teacher~student relationship.

Scale 6; Perception of parent-child relationship.

Scale : Success in school work; definition of scudent role.

Scale .8: Summary measure,

The actual questions used to compile each scale are given.in the Appeundix,
pages v - vii. It will be notad that several of the questiqns were drcpped
from the student qvastionnéire because they were non-discriminating, unreliable,
or both,

The validity of the student responses to the questionnaire and the reliability
of the tcales were studied by asking pupils in three of the sampled classrooms
to re-complete the questionnaire. They did this approximately two weeks after
they had oxiginally completed the questionnaire., This test-retest sample
numbered 46, Réliability coefficients for each of the eight scuies are listed
in Table 1,1 , The closcr the coefficien* approaches 1.0, the greater is ttre
congistency between the two tes.s of each of the students,

Table 1.1 Student Questionnaire Reliability
Coefficients

£cale 1 2 z [ 5 6 7 Summiary

Coefficient § 0,679 | 0.646 | 0.712 | -0.056{ 0.719{ 0.702} 0.194% 0.733

—— e—
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The reliability coefficients for scales 4 and 7 are so small that these

scales were discarded. The remaining six coefficients are large cnough to

be considerrd of acceptable size in educational research, Therefore, the

only scalcs considered in the study are 1, 2, 3, 5, 6, and 8, the last

being the summary scale.

The validity of the resulting student attitude scales was assessed by

making a compariso. of students' attitudes as revealed by teachers' ratings

and the studentg' responses.

Several teachers of those classes used in the

sample were asked to order the studente in their classroom in terms of

attitude toward social studies class.

The students comprising the top third

and the bottom third of the resultiug scales were assigned to separate groups.

The top group will be called the positive attitude group and the lower group

be:omes the negative attitude group.

The mear. response scores were then

cospared under each scale for these two rough groupings. The results appear

in Table 1.2 below:

Table 1,2 Student.Questtonnaire Validity Comparison

Attitude | o SCALE 1 SCALF (I |SCALE 1I: SCALE V | SCALE VI SCALE VITI |
Group . F3 SD X sp { X sp | X sb | X SD X )
Positive | 28 {14.57{1.23} 11.04] 1.53 |4.82] 0.94]8.54] 1.67 | 2.50 |1.04| 38.75] 2.25
Negative | 27 §13.07)1.27} 9.56| 1.56 |4.00] 0.88] 7.59 1.45 | 8.85 |1.26] 37.15| 2.73

Under every scale the positive attitude grovp has higher, or more posi-

tive response scores than the negative attitude group. Each of the comparisons

- lg statistically sigrificant.

Therefore, there appears to be agreement between

the scales established through the questionnaire and the vatings of teachers

whe have had the chance to observe student attitude daily. Due vo the relatively

unspecific, subjective nature of the validity criterion, evidence for the valid-

Aruitoxt provided by Eic:
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The general ratings the tcachers gave of their pupils cannot directly prove

the validity of the specific scales as means ol determining ateitude. low-

ever, the responses of the students are consistent with the teachers’
ratings across the scales indicating that the scales caa serve as a useful

group measure of attitude.

In Table 1.4 is found the summary statistics for student attitude in
L the Providence classrooms as determined by the.questionnaire shown in the
Appendix, pages I and ii. FEach sampled classroom in Providence is indicated
by grade an@ ¢l~53. Mean 1.Q. scores for each class are listed in the fi;st
colunn for the purpose of a rough comparison between attitude and measured
- intelligence of a class as a whole. The possible range of the students'
response3 differs under each scale. The closer the class's numerical
response approaches the highest possible score, the more positive is the
attitude of that class, The lower the response score, the closer it approaches
. the possible minimum, the more negative the class attitude under that partic-
responses to each

i ular scale, The possible and actual range of the students'

scale are listed in Table 1.3.

: Table 1,3 DPossible and Actual Range of Student

= Reaponfies Under Sixn Scales

E- Pogsible Range Actual Range

! Scales —

e Minimum Maximum Minimun Haminus
}k I 2.00 18.00 11.00 17.00
s 11 7.00 14.00 7.00 14.00
e I 3.00 6.00 3.00 6.00
‘I‘ v 5.00 10.00 5.00 10.00
§ L VI-' 5.00 10.00 5,00 10.G0
l. V111 25,00 50.00 31.00 43.00

[: l(: Tab)e 1.5 gives the same statist’~s for the control group without the 1.,Q. scores.

i
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- initial obsecrvation of the attituldes ol vovidence children sould saen
to indicate a general decrease in average attitude scores from the sixth
grade to the eighth and ninth grades. It will be recalled that a higher
score shows a more positive attitude toward the social studies program, The

i mean score for the sixth grade is 38.§Z as against 37.61 for the eighth

-~ grade and 36.34 for the ninth grade. However, this difference in classes
may be due not so much to the age of the students or to differences inheremnt

i in the progression from lower to higher grades, but rather in the relative

measured intelligence among the classcs. For example, both the mean atti-

j tude scores foc grade six and the mea I.Q. for grade six are markedly

]~ higher than in the other grades, In :act, the sixth grade is the only grade
in which the average 1.Q. exceeds 100. Furthermore, as will appear in

}- Table 1.6, a mild asscciation exists lietween the attitude scale scores and

. the intelligence quotients of the students, Some fur.ner analysis of Lhe
relationships between class 1.Q.'s, c assroom ratings, and pupil attitudes

- | wiil appear in a later section of thi; report.

. There is no statistically significant difference between the mean scale
scores of the Providence students and the students in the control group(Table 1 5) out-
side the Providence system., This lacc< of differenca could bte due to any
3f several factors, among which might be cited the crudeness of the scales
which were unable ﬁo detect subtle diiferences between the tﬁo school systems,

.
hae oJ possibly that the curriculum for tie social sciences program in l’rovidence
was not evenly implemented throughout the system, and oo measurable differcnce
between the two systems may lLave exiszed at the time of tihis study. In any
erent, differences are more likely to be found among teachers and their
individual classrooms than between the two school systems.

The studant attitude means were compared by one way analysis of variance wirl

Q
]EIQJ!: the responve of the four grade levels (grades six. seven, eipht, nine}
Phrir o e :
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considered under cach scale. Table 1, gives the grade level wmeans and the
analysis of variance statistics, The several sample sizes are N=102 for
grade slx, N=117 for grade seven, N=12) for grade eight, and N=107 for grade
nine. The degrees of freedom for each F are 3 and 347.

Every F-Statistic is statistically sig:ificaant, although that for scale six
only marginally., Most of the between rade level difference is due to the
fact that the grade six means are much larger than the others.

Table 1.6 Comparisoi of Providence Student Attitude
Scale Sco:e averages by Grade Level

Grade 6 Gradz 7 Grade 8 | Grad: 9| Treatmenrt Error
SCALE X X X X Mean-Square | Mean Squarg F P
One 14.63 13.94 13.76 13.5) 25.96 2,76 9.40 | .01
Two 10.77 10.60 10.05 9.45 54,42 2.34 23.26 Q?OI
Three 4.68 4,53 4,56 4.07 7.89 1.02 7.76 \?01
Five 8.11 7.99 7.71 7.9% 8.24 o 1.47 5.59 | .01
Six 8.65 8.44 8.13 8.51 10,75 4,64 2,31 el
—_—
Summary| 38.62 37.81 37.61 36.6% 142.04 9.82 14,46 | (.01

[E

Table 1.7 shows the correlation anong all the scales and the correlation
of the scales with the 1.Q. scores of cthe Frovidence students studied. The
cotal number of students responding is 446 for the attitude scales, but because
of qusing 1.Q. data, the number is at small as 296 for some entries in the
table, The table shows that there {s some positive relation anong the
scales, but the correlation statistict are small enough to {ndicate that

it 1s useful to consider the scales frdividually.

O
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Table _];_._'] Corvelation Mavrix: Pupil At Cigude
sealc Scores and 1.4,
. _T-
Scale Scale Scale Sci le Scale Summary 1. 0. Mean
1 2 3 s 6 Scale

Scale 1 1.00
Scale 2 0.45 1.00
Scale 3 0.28 0.56 1.00
Scale 5 0.32 0.16 0,20 1.00
Scale 6 0.20 0.11 0.14 0.65 1.00
Summary -

2.73 0.76 0.60 0 27 0.16 1.00
Scale
I, Q. - 0.17 0.03 0.10 0.10 0.18 .0.11 1.00 101.4%

The association between the inte. ligence of

the students, as measured

by I.Q., and their attitude, as measurcd by the students' responses to the

questionnaire, is more strongly posit:ve when the classrooms are considered

separately.

A strong positive correl: tion exists between student attitude and

intelligence and classrooms rated mos: effective by the observers. This rela-

tion is discussed in detail in a later section. In a comparison of the

Providence and control classrooms, siice it is known that this association

between attitude and intelligence exi ts, the appropriate method ¢f cotparison

is'a within grade-level covariance wi h the 1atelligence diiferences stetic-

tically controlled.

control children; 80 these comparison.. could not be made betweern the two

school systams,

Unforvunately, I Q, data were not available for the

A closer observation was made of two spcoific individual guestions on

the student questionnaire.

new curriculum was studied.

Student p:rception and subsequent approval of the

1

"
f

Questions 20 &. 3 25 of the student questionnaire
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(sz2e Appendix, pages L and i1), were :elected as the most approproate
measures of student perception. Quesiion 20 proved awarcness of difference
in social studies classes and Question 25 measured preference for this
difference. The responses to these questions were also correlated with
the measured intelligence ratings of the student sample. An analysis of the
numbers respanding positively to question 20 indicates approximately 607 of the
students were conscious of a difference between their socfal studies class
and other classes. The other 40% did not notice a difference, Of those
whio did record a perceived difference, 70% approved nf the social studies
method of teaching over the methods used in othe: classes. 30% did not
express a preference for the methods used in these classes. When the total
nurbers responding either positively or negatively to these questions were
compared in terms of I.Q. ratings, no significant clusters were ¢vident. There-
fore, the 1.Q. of the student appears to have n> relation to his perception
of a difference and preference Yor the djfference in social studies classes.
The other instrument of the student attitude questionnaire was a l4-
item Sewantic Differential with two stimulus concepts: 'My Pa‘cents' and
"My Social Studies Class." This Semantic Differential is a semi-projective
type of instrument which is intended to measure the mental distance between
and amcng concepts. In a sense, it resembles the word association types of
tegcts, but includes a measure for attitude sets. The instrument itself is
presented in the Appendix, pages iii and iv. 1The student's response to cach
item is scored, the squated differences in scored responses to each item are
summed, and a square root taken to obtain a projective measure of rlie mental
distance between the two concepts. t the time that the scale was being
constructed, it was expccted that the successful implementation of the new

social studies curriculum would vesult in a reduction of this semantic dis-

tanc. between the stuagent ind both his parents and his social studies class.

1%
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However, the slight difference in the distance weasure means Jdid aet prove

to be statistically significant,

Nevertheless, the measure did prove to be valid using a comparison of
the distance measure of the semantic wifferential with teachers' ratings of
student attitudes. Among those students who werc identified by their social

stydies teachers as having positive actitudes toward studying social studies

(attitude group positive) the aveirage distance measure is much smaller than

among students identified by theilr teichers as having negative attitudes

toward the program .(attitude group neszative), Table J.8 gives the pertinent

statisgigdi..
Table 1.8 Semanfic Differential Validity
Statistics
GROUP . N . MEAN DISTANCE STANDARD DEVIATION
POSITIVE 28 1.201 0.378
NEGATIVE 27 1,528 0.669
|

The mean difference in distance scores of 1,201 and 1.528, or 0.227,
gives a t-statistic of 1.56 on 53 de;grees of freedom which does not quite
reach the usual criterion for statiscical significance of the t-statistic.
Hlever, the sample is very small; too small perhaps tc expect statistical
significance in measuring such.an elusive concept. The instrument may have
some validity in indicating the type of attitude which the student bricgs
to the social studies class,

When the average mean distance naecasure among students in the four high-
est ranking classrooms is compared with the average mecan distance measure
among students In the four lowest vreking classroowms as ranked by the

classroom observation team, no stat<stically significant differences are

19
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found, Table 1.% gives these comparisens togethor with averape 1,40, scores

ol the twe groups of classes:

Table 1.9 Semantic Nitfferential Distance Measure and 1,4,
Statistics - llighest Four & lowest Four Classrooms
Distance Measurvre 1. Q.
N T sp iy ' 3N
HIGHEST 85 1.367 0.452 11C.27 12,828
LOWEST 53 1.294 0.563 97.43 9.187

Table 1.10 compares the responscs of students in the "Lighest' and
"Lowest'" rated classrooms un cach of the fourteen items of the Semsntic
Differential attitude scale, The right-most column of this table carries the
- assoclated contingency coefficient for the Z X 3 table in the body of Tabie 1.10
A coefficient of absolute value greater than zbout 0.15 is requirer
for statistical significance for tables of this size (i.e.. for il approxi-
mately 180). Thus, on Items 03, 04, 05, 10, and 14, students iun the
"Highest" rating classrooms respond ii: a significantly different manner
- to the stimuli adjectives than students in the "Lowest' raticg classrooms,
Item 2 is Happy-Unhanpy. Item 4 is Educated-Uneducated., 1Item 5 is Personal-
Impersonal. Item 10 is Good-Bad, Ttem 14 is Kind.Cruel. Thus thz =tudents
in the highest rated classrooms sec thcir social studies classrovins as:
1) closer to the Happy end of the Happy-lUnhappy continuum;
2) closer to the Educated end o. the Educated-tneducated continuum;
. 3) closer to the Personal end oi the Personal-Impersonal continuum;
4) closer to the Good end of th¢ Good-Bad continuum; and
5) closer to the Kind end of th. Kind-Cruel continuum
than students in the "Lowescf rating ¢ lassrooms,
Additionally, items 07, 08, and 11 have cocefficicats very ncarly signi-
ficant in size. These dimensions are Mild-Harsh, right-tleavy, and Differvont-

O
]EIQJ!: Same, The "Highest’ classrooms are secen as wore mild, less heavy, and nore
o

R I SR R L YRR L
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Table 1 10

Comparison ol Scmantic DHidlerent ia! despors :

of Studencs in "Mighest'” and "lowest"” Classrocws

RESPONS S
CONTINGENCY
1TEM GROUP ONI: TWO THRET FOUAL _ _(fOl‘Tl’l’E’J 1“;1__‘
Highest 37 50 15 100 ‘o
01 Lowest 21 46 10 77 ] 042 |
Highest 33 %] i CI T
02 Towest 38 33 7 i - 053
Ighe: 3 B R
03 Hl'ghest ;77 t__ lz ] 10 J, 299
Lowest 41 L 25 11 77 !
Highest 86 14 2 102 .
04 Lowest 47 23 9 -T]*——'-Tﬁ—:{ —“:Ol
o Highest. 13 4l 43 107 7
Lowest 18 32 24 77 T
| Highest 52 A % 07 ;
06 . "Towest 39 37 8 79 (044
' Highest 56 37 9 102 "
[ % . I'Towest 52 30 7 76 129
~ T Wighest 19 53 29 101
08 Towe st 77 78 73 78 --103
1 Highest 77 49 75 101 ,
09 Towest 76 33 18 77 -.052
Highest 76 17 g 107
10 " Towest A7 26 10 80 -159
Highest 20 20 61 10T .
11 M Towest 16 31 31 78 -. 116 _
| Wighest 20 37 55 107 "
12 Lowest 15 3% 79 78 - 03¢
Highest 27 50 24 101 070
13 Lowest 71 78 31 50 07
: Highest 71 25 -0 102 ,
14 Towest 3% 37 5 e 20
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Turning now to the iadividual itcms o the student siticge quesiionmacre,
Table 1.11 following gives item by item Providence-Uonrrol comparisons. Vor
any given item in this table, a negative corrciation coo. Vicient inuicates thad

the Providence subjects answered "mostly Ves' rolatively more {requently Lhan

did the controls; a positive coefficient indivates thal the contrels answered
r
- "M;stly Yes" relativgly more frequently, n these (wo-Dy-two jroen respanse
tables, a chi-square statistic of arout 7.9 ig rvequired for scatiscvical signi-
ficance (two~talled; .01 level). lBocuause items 35-44 agssess student porcepriions
of rthe reactioas of others to him, they are of a character essentially di“lerent
from the remaining thirty-rfour and they are theverore treated separvately iu
- what follows.
0f the item contrasts among the Jirst thirtv-four itewms, all bul threc arc
stetistically significant. Of the thirty-one sieniflicant comparisons, 21l obuc
eight "favor'" the Providence subjects. lere an item covpavisen "favering™ the
freridence subjects means that when the item wais scored in a direction consideved
- more positive attitudinally by the staff, the Orovidence subjects answered

Yes relatively more frequently than did the controls. “he item comparisons

; favoring the controls were the following:
10, I get so0 irterested in my social studics wvork (hat 1 read and tali
e ! about it outside school,
B 17. I give up when | mecet difilcult pronlems witho my s¢b ool work.
18. I think ny social studies teacher <8 vore [atetestod io the o !
do than in we as a person.
22, b oget angry with myselr if 7 don': do aw well ax T hwale b v social
studies class.
. 24, I prefer a teacher who lees the studenis participace and toll dnriag
class, ratlier than revain sitent sost of the tine.
27, The questions on my tests in social srudics coaluse ro bedaus:
don't know what they are iriviny ot
Q 30. tois easier ro learn in @ class viere v atiaspacre (e i,
]EIQJ!: rather than one where Ul teacher and sovdrans are alvars
0
= 4]

L .
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pupil relationship which is notcd clscewhere in Uhilo vepoo:

The ten statistically signiiicant conirasls lavorni the cuperioon g

(Providence) group are th: following:

13.

16.

19,

21.
29.

31,

of

subject”

For both

I prefer to work by mysclf on school projecis,
I worry about my gredes in Social Studies.

Homework assignments in social studics o vore Tue than ol
homework,

Social Studies is an interestioyg subject,

I feel that 1 am having trouble lcawnivy thinps in Jociral Studie:
thie year.

I am glad when my soclal studies class Is over. tevored cegaively)

It is better to use only an acsigned texi book vather thun
having students look for their cwn material, (scoved negatiolv)

I iike to have my social studies papors vead to the class,

I concentrate better in social stidies thare in other classce,
1 would rather get a good mark in socicl siudies than g 1n
other classes,

these ten coatrasts, the "Spcial studics is an interesting

item (7) and the "I am glad when my social studies class s

- over" item (16) favor the Provideice subjecis pacticuliily suronpnls,

of these contrasts, the p-value associazed with the ebiesquadne

gtatistic is smalier than 0.001,

23
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25.

Items 35-44 request the student's perception of the opinion of his
parents ard teacher about his behavior as a student. Referring again to

Table 1.11, two of thesc ten contrasts are statistically significant and

-both "favor" the control sample. This is to say that the typical control

student is more likely than his Providence counterpart to feel that his
teacher considers him to be smart and one who thinks for himself. This
means that the previously-discussed iinding that the Providence students
have, speaking globally, more positive attitudes toward school than do the
controls was found in the face of the fact that they also see themselves
as being less favored by their te2achers, This implies chat the finding of
the holding of more positive attitudes by the Providence students should
perhaps be given greater weight for tiiese attitudes have developed in the
face of less favorable school experience.

Certainly, the above comparisons indicate very strongly that the
Frovidence students have more positive attitudes (on that average)} toward
studying social studies than their counterparts in the control group. This
is very strong evidence that the Social Studies Curriculum Project has had
an important role in affecting positively student attitudes toward their
school work. 1Indeed, the results for item 16 alone make a strong argument
in this direction. Recall the cracent of item 16: I am glad when my
social studies class is over. Sixty-nine percent of the control sample
answered 'iostly Yes' to this item, vhile oniy forty-nine percent -- less
than half -~ of the Providence sample answered Yes.

These results must be interpreted with caution for there is consider-
able variability by grade-lavel in the item-by-item conérasts. Item-wise
Providence-control comparisons were carried out for each of grades six,
seven, eight, and nine separately. In only six of forty-four items were

all four correlation ccefficients--one for each grade-level comparison--of

28
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26,

the same sign.  1this is to say that ror all other items but these six, at
least one of the grade-level comparisons favored the control group and at
least one favored the s tudy (Provideuce) 8roup. The within-grade comparisons
for the six items on which there wus found agreement are given in Table 1,12

below,

23
Q

ERIC

Aruitoxt provided by Eic:



100 dyx
R s0°  d
: 167 ¢ 68°¢ 6E°0 #8YC T DIJSIIVIS
Foo- . | HUVALS - iHD
<1 . - e JNTIO1AY 0D
85l ov1 8%0 01 RO LLVLIIN0D
09 € LS ™t e L11 {11 | &4 96 101 Al L8 IONAUIA0YD
96 3 8% Zy £l 62 0s L Y s 91 67 TOLINOD
€94 | ON S9L ON 89} oN SOA oN
1e301 A1asow | L13sox 1®3I01 A1ason | LA13sor 12301 A13sow | L13son 18101 | A13son L1ason
6 9pe1H g8 3peas [ oprad 9 apean
-100YDS SPISINC I INOGR YI€J PUP PESI I I¥LT NIOM SITPNIS quumu Aw uy pa3ysaaajuy os 3% ) QY
£€7°0 €82 2068°¢1 286" L 2115 11VeS
JAVADS~1KD
. . - . INAID144300
- - - €2 - _
€90 se1 262 Le ROTIVIIYYOD
8¢ €€ (4 182 SO1 9 SIT 66 91 86 88 o1 20N3d1A0¥d
%< 13 0T LA ST 91 L9 8¢ 61 <Y A €1 TOUINOD
S9N OoN , Bz ©oN So) ON CEN ON -
12201 | A13sow | L1asom | 1e301 | L1350y | L1380 1830L( L1380 | A13soR 1?30 | A13sor | A13ason
& opean g °peExy [ 9pvIn 9 apexy
‘oafqns 3uy382393U7 UR 8 SITPNI8 IWIVOS  /
08°0 an'z 96°2 /¢ 211S11IVIS
s TIVNDS “ IHD
£€80°~ - ve1'- €90~ JNH1913.3300
. 9 NOLIVIIVNOD
09 91 WY onl g T6 L1t €S %9 -001 s 1£9 FNIAIA0ES
3 T s % & cE 0s 91 e sy 61 92 “JOYINOD
89X ON $3X ON 83X oN TN oN
1230l |{ A13son | A13son | 1waoxr | LAy2eom { L1asok %301 | A1asox | £L13son 1301 | A13ason | Ay13ison
6 9pEd) g 3pexp {__op¥idH 9 _Spean
"IOMIUOY ISYIO URYI UNJ IJ0W IIF SIYPRIB IPIV08 UT IJUIWUITEER NIOMBWOH ¢
UOTID3IIQ JuUFS P4y) U 9I9A $18¥IIUO0Y) \.Fb 4
1°A9]-9PpRaH INOJ IV YO IUA 307 sUOFIIvdmO) WIII TOIIVOD-IDUIPFAOCIA Z1°1 219€l v
"""" o ' : : , B
T T T e e e P L N AT ‘ . HUS
e R Ly DU S S S




£v°1 09" £o- e PRI I
’ ! *E37S o IBYIDS-
AR SN 9%0° - SB1°- 150" - INZIDLaL
ROILTI5Y
65 11 8y S11 9L 6¢ SI1 1¢ w8 o0t LY £9 JONICGIAG
98 9 0% 0s 8¢ Z1 6% < vy sy A 1€ 08
SBA oN . SO oN SIx ON Tsag ON . -
texor | Kyssow | L1iasow | 1e30r |L1ason | Lyasow | 1®3ol | L13vopn ! L1asor 12307 13S0k | Ayasow
5 __opexg 8 9pTid { _@peald 3 0p2ag
*£ISERYD 13Yyjo U UTY) BIIPNIS [FIVOE uy 19339Q 93IVIIUIDUOD ] 67
S I 60 5 ¢ . *19°L 9z ILLS 147
o ’ 2yvabs--
rAG R 611" - e - GET - INI1D 141~
_ ) NOIIYIZV:
m LS 12 9€ 8¢l £9 St €11 9y L9 Z6 LS <L TONIGTAC
'
! I 9 . 6 i ;
! s | ($]4 € 1% 1 514 6% oy " Z (¥ 083
| T 1 SOK | ;0 sox ON Saz oN NS oN' o
; verol | Lraso | Ar13sow i 1ezol | L13son | &13scou 1230, huunOZF Ky3soy Te30l | £13504 | A13soK
b 6 #2R39 8 °pein TG 9 _9puay _
voszad B SE W UT UBYY Op } MJOM 2Y3 UT PIISIILIVUY JI0W E] IBYDEIJ SIYPNIE TET205 aw HUTYI 1 §I
P 7676 #e € €1 ¥€5°L *1€°9 DLLSLLS
P FEVA0S -
00 e’ 91z” 1z INEIOTL-
. NOLLVIZ>
2 “ 5€ 31 LET L9 oL 911 1 £9 96 8¢ 8¢ 2ON3CI
9¢ M 8C 81 v e 8 s o€ 91 5y 8z o .
S MT EEY ON Sax oN BOX oN SoA Ox
setory Atascn | L1asow | 1e3ol | Arasow | Lyasop Tei0l | Lrasor | A13soy 1e30] | A73sox | L1ason
I FEEln g oovdn T SES) q_38peig
*I3A0 ST SSPID SIIPNIs TERFo0s 4w uaym pel¥ we 1 91
i OF
S—i
psnuIiuo) ZI1°1 2IGel ﬁr_u
—— BT I O b b P L | LR L e LA [ [ | S— R



30.

It is noteworthy that in four of the six items in Table 1.12, :he cowparisons
favor the Providence subjects. [t is difficult to find an interpretation

for the lack of consistency of these item comparisons across prade levels,

1t may by that sampling variability has worked to make the sutdy-centrol
samples non-equal in school success at cne or more of the four grade levels.
As will be seen in a later section of this report, students' responses to the
attitude items are correlated to indicants (I1.Q.. reading level data) ol
school success so that non-comparability in this respect of the study-control
samples at one or more grade leveis could account for the found lack of con-

sistency. Because of the failure of obtaining 1.Q. and reading level data on

tae control subjects, an object? test of this conjecture is precluded.

32
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Summary and Conclusions

1. The student attitude questicnnaire and its sub-scales are both reliable and
valid, and can be used to measurc student attitudes toward the social studies
curriculum In particular and the schweol learning environment in general, The
semantic differential instrument, although probably not as valid or reliable,
can be used as a further indication of student attitudes which are brought to

the learning situation.

2, Students in different classes have different attitudes toward social

studies and toward their school.

3. There is some indication that students in the lower grades have more positive

attitudes than students in the higher grades, both toward social studies and

toward the school in generai.

4, Although 1t might appear from the summed scores of the student attitude
questionnaire that only small differences exist in student attitudes Letwecn
the Providence Scho ' System children and students in another urban schoul
system in Rhode Island, these summed scores conceal saveral diffcrences between
the two groups which are germane te this study, and whict have relativaly high

degreces of statistical significance.

5. The majority of the students surveyed perceived a difference between their

social studies classes and other classes in the school curriculum,

6. The majority of the students who perceived sccial studies classes as different

from their other classes approved of the differences Letween classes.,

33
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7. There scems to be no diflcrence beoweer hign [.Q. and Tow 1.Q. students
in perceiving differences between social studies and other classes, and their

approval of these differences.

8. There is some evidence that students in classrooms rated high on the observation
scale have more positive attitudes toward social studies :haﬁ do students frém
lower rated classrooms. Again using the semantic differential instrument, students
in higher rated classroons perceive more differences in social studies clasces

from octher classes than do students in lower ratcd classrooms.

9. In comparisons between students in the Providence system and students in
another urban school system which does not have the subject sccial studies
curriculum, the following differences appear:

a) To a very high degree of significance, Providence students have a nore
positive attitude towaid their social studies classes than do students in the
control group which does not have the Providence curriculum,

b) It appears that the positive attitude which Providence students have towur
social studies has been developed in spite of a less Iavo;able school experience
than their counterparts in the control group.

¢) The most marked di‘ferences between Providence students and the contro!
groyp seem to be in those areas wihich are most significant to the success of the
social studies curriculum. These arcas include class participation. subjecg
interest, scope of materials, homework aazsignmencs, studen: morale, and desirc
for success in the learning situation.

d) There is very stvong evidence thit the sceia’ studics curriculum itsci.
has an important rcle in affecting pesitively tie attitude of students towarc

their schivol work.

34
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THEACEER QUESTLONNAT «l

Relationships and attitudes of teachers in the sccial studies curricu-
lum were investigated by the use of two instruments, The first was a
structured attitude questionnaire which was designed to obtain information
about teacher attitudes in general about the program, teaching uethods
attitudes, teacher-pupil relationships, attitudes towavrd the subject matter
of the curriculum, aﬁd aﬁtitudes about the types of classroom atmosphere
which resulted froﬁ the program, The attitude questioanaire is attached in
the Appendix, pages Viii - x. The second instrument was an open-ended
type of questionnaire which was designed to clicit criticisms of the program
and recommendations for improvement of the program. This second instrun.nt
is presented as a separate section ¢f this report. This section is concerned
with the results obtained from the first cited instrument.

The subject instrument consisted of 32 items which were scaled in a
four-point type of response which ranged from strongly agree to strongly dis-
agree. No neutral respouses were permitted.

The population of 90 teachers who responded to the Tcacher Questionnaire
have the following characteristics:

v 1. About 607 are female; about %407, male.

2. 65% are under 35, with 35% over 35. O0f these latter, about 257
are over 45 years old. :

3. Slightly more than onc-hall of the teachers have becon teaching fran
one to five ycars; about 20 have been teachiag for more thau
sixtcen years.

4. About 357 of the tcachers irave been teachinz the save prade lor
years or more,

ERIC
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7. About 70% of the teachers attended the workshop in

5. Slightly over 257 of tlw teachers heve an M.A. degrec.

1 6. The major field of education for teachers is as follows:

History 25%
Education 20%
Social Sciences 20%
Tlementary Nduc. 157,
English 104
Miscellanecus 10%

- which was run by the Providence School Department.

From the thirty-two items r~omprising the questionnaire and from the

j data collected, groupings were made of questions which appeared to probe
- similar areas.
1 These groupings fell into seven categories. The‘questions conprising
]. the seven srales are given in the Appendix, pages xi - xiv, and labeled as
follows:
jh Scale One Scope of class exploration

Scale Two
Scale Three
!~ Scale Four
) Scale Five
l' ' Scale Six
Szale Scven

- Scale Light

[’ It was not possible to et retests from toachers to obtain test-rozest

P reliability data.

\
-

s
i‘

l in a following section.

A student participaticn and student role

social studies

3.

Type of planning and organization of learning activity

i'lexible role‘of teacler
Traditional role of teacher
Regulated classroom environment
Free classroom environment

A Sunmary Scale

Evidence speakilg to the validicy of the scaies will avpear
& A St

O
]EIQJ!: persuasive cnough to pernit the use of the scalis as a rough group reasure of

I | §]

this evidence, while bascd on small aucbers, is
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of teacher attitude alonz the dimensions suggested by che subscale labels,
Questionnaires were received from ninety Providence teachers and from
nine Control teachers.

Table 2.% compares the summary statistics for

these two groups on each of the seven subscales and on the summary scale.

Table 2.1 Summary Statistics; Teacher Attitude
Questionnaire - Providence, Control Group
SCALE SCALE SCALE SCALE SCALE T SCALE SCALE SIMMARY
ONE TWO THREE FOUR FIVE | SIX SEVEN SCALE
- - - | - | - -
N X SD X SD | X $b X SD X SD i X sD{ X SD X SD
T

PROVIDENCE | 90 18.6|3.04 17.6(3.9 113.8]3.2 {11.812.5 [9.6|2.5 17.3]1.9 §23.9(3.6 |90.1]11.5
CONTROL 9 18.0/2.6 ] 16.1]3.5 112.0]3.1 | 10.4]2.6 }8.3/2.8 16.8)1.6 [22.1/ 4.3 (81.4]11.1

O
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Each of the eight mean differences in Tlable 2.1 is statistically

gignificant, although those for scales onc and six are only marginally so.
The summary scale mean difference of 90.1 - 31.4 = 8.7 is several times its
standard error and thus highly statistically significant. The mean scores
derived from the teacher's responses b .come interesting on an individual
basis when seen in relation to the possible range of responses. Because the
number of questions in each scale diffcrs, the possible range varies from
scale to scale. As the mean response indicated in Taole 2.1-approaches the
:ossible maximum it measures a more positive tcacper attitude under that
scale. The possible range of each scale appears in Table 2.2, compared with

the actual range of the teachers' respoases,

37
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Table 2.2 rossible aud Actual Range of Teacher
Responses Under Eight Scales

Possible Range Actual Range
Scale

Minimum Maxinum Minimum Maximum

1 6.00. 24.00 7.00 24.00
11 6.00 24,00 6.00 24.00
111 5.00 20.00 5.00 20.00
v 4.00 16.00 4.00 16.00
Vv 4,90 16.00 4.00 14.00
VI 4,00 16.00 4.00 13.00
VII 8.00 32.00 13.00 31.00
VIII 32.00 128.00 66.00 112.00

Although the cortrol group sample size is very small, it seems clear that
the Providence teackers, on the average, answer this questionnaire differently,
and more positively, than the control group.

In an attempt to determine the principle sources of variability among
the summary attitude scale scores, the seven subscales were entered stepwise
into a multiple regression equation predicting the summary score. Ti.is is
a part-whole correlation technique and although not strictly mathematical,

does give useful inftormation, which is justification enough for its use.
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Table 2.3 is the corrclation matrix with the cight atvitudz scales
as rows; the data are the ninety Providence teacher questionnaire observations.

Table 2.3  Correlation Matrix. Providence Teacher Attitude
Questionnaire Scales

Scalc | Scale | Scalc Scale |Scale Scale | Scale Summary
One Two Three I'our Five Six Seven Scale
Scale One 1.0
Scale Two 0.470 | 1.0

Scale Three 0.297 0.582 1.0

Scale Four 0.344 | 0.820 | 0.347 1.0

Scale Five 0.148 0.405 0.574 | 0.302 1.0

Scale Six 0,028 |-0,019 | 0.206] ~0.078 | 0.406 ) 1.0

Scale Seven | 0.350 | 0.635 0.480 1 0,445 0.479 0.362 1.0

Summary
Scale

0.553 | 0.660 | 0.699| 0.414( 0.648 | 0.416 | 0.833 1.0

The step-wise regression procedure chooses the largest first-order
multiple correlation coefficient, then adds the scale giving the largest
second-order multiple R, then adds the scale giving the largest third-order
multiple R, and so forth. As can be seen in the ahave table, Scale Seven
gives the largest simple correlation coefficient with the summary scale;
this coefficient is 0.233. Recall that Scale Seven is titled, Free Class-
room Environment. Scale Three titled Type of Planning and Organization
of Learning Activity, gives the largest second-order nultiple R with Scale

Seven. The complute step-wisc procedure is rummarized in Table 2.4,

O
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Table 2.4 Step-Wise Multiple Regression of Teacher /ttitude
Summary Scale with Subscales as Predictor Variables,

STEP SCALYS ENTERED MULT[PLY R
One 7 0.833
Two 7,3 0.900
Three 7,3,1 0.929
Four 7,3,1,5 0.945
Five ) - 7,3,1,5,6 0.949
Six 7,3,1,5,6,4 0.950
Seven 7,3,1,5,6,4,2 0.951

Very little is adled to the prediction cquation after the second step.,
In fact, Scale Seven might be used alone to represent or reflect teacher
attitudes on all other scales and the Sunmary Scale.

Tablw 2.5 following is a tabulation of the responses of the ninety

Providence teachers io each item of the teacher questionnaire.

Table 2.4 Teacher Questionnairc Item-by-Ttem
Tabulation
Item Strongly Mildly Mildly Strongly Omit
Agrec Agree Disagree Disagree
01 C22 28 C17 21 2
02 - 42 : 32 © 10 - S5 - 1
03 20 34 © 24 11 1
04 51 27 ‘ 9 . -3 0
05 5 17 32 o342
06 44 - 28 16 2 0
E TC 07 12 32 26 18 P2
! 08 2 6 24 58 ir 0 B 40
R } _—— - +




Table 2.% Continucd

1

Ttem Sirongly Hiidily Mildly - Stronply Omit

Agree Agree Disapree Disagrec

10 25 43 16 4 2
11 - 44 . 33 o 9 2 2
12 51 29 7 2 1
13 16 24 20 28 2
14 10 43 | 18 18 1
15 27 36 22 4 1
16 51 27 9 2 1
17 22 3% 20 12 2 -
18 37 39 7 4 3
19 66 21 1 0 2
20 63 21 2 2 2
21 10 19 34 22 5
22 17 48 L5 5° 5
23 10 25 32 21 2
24 10 19 24 34 3
25 30 17 24 17 2
26 47 39 T 1 -
27 ~53 30 ) 4 2 1
28 31 30 15 12 2
29 49 29 7 3 2

) 30 24 34 21 3 95
31 25 WY O 3 A
32 46 28 10 2 4

Q
[E l(: The nunbered ftems on Table 2.9 correspend to the thirty-two questions
Pt

A 41
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of che Teacher Questionnaire which are definud on pages vi.l and ix of the

| Appendix, A study of the varying responses to the questions —eveals a
{

wide diversity of opinion among the teachers regarding particular wethods
i and attftudes suggested by some questions, Thoge items which stimulated
' varying responses were observed more closely, since areas of controversy,
evidenced by such variability in certain teacher vesponses, could serve
as keys to understanding the points at whicli change way be oeccurring in

; the impact of the program,

} Although it seems clear that the Providence teachers answered the

._ questionnaire in more positive terms than the control gcoup of teachers,
and although it seems clear that the questiovnnalre and its sub-scales have
‘ some degree of validity, there are some differences in opinions among the

Providenca teachers themselves which should be noted. In one sense, the

! tables recording the Providence teachers' answers are self-explanatory.

z However, the fellowing elements are among tliose which might be pointed out
E &8 intra.program differences among soclal studies teachers.

i- For example, there 1s an almost equal difference of opinion on whether
} or not

"the backboae of the social studies curriculum is subject watter;

i‘ activities are useful mainly te facilitate the learning of subject matter.”
: When this question number 7 is combined with question 1 which reads:

"The teaching of specific skills {s the most important function of the

r social gtudies program,” almost 1i/3 of all the teachers in the program agree

with these two combined perspectives. Similarly, when questions 5, 24, and

“ 30 are combined, more than 157 of the teachers cuerge as a type which sees

the tcacher as being effective when he mairtaing social distance between

—

himself and the puplils, rrakes pupils understand thar the tecacher is responcsibdle

for what 18 learned in class, and wmakes pupils regard the teacher as a

specialist in social sciences.

ww
R
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e stronpes: consensus ot ol D appears on the sronp wark porspoective
ol Lhte propram,  (aly two Leachers did pol think that proup activity does
uot Leach pupils o think and plan together, and only about 10, dizagreed
with the opinion that small group work is one of Lhe best ways of naking
use of contrasting perscnalities, skills, and intercsts which pupils have.
Cn the other hand, teachers appear to have their own definitions of the
structure of such group work, and the consensus here is much less strong.
Only about one=half of the teachers thought that social studies studeunts
should be given more freedom in the classroom than “hey usually get, and
that in social studies classes, pupils are motivated to do better work
wner. they feel free to move around thie room when cluiss is in session. It
may be that teachers see group work as a structured comporent of the program
which should be closely supervised, rather than as an element which gives
the student individual ! :itiative and freedom in his schonl work,

Another strong area of consensus is that of pupil par;icipation in the
program, Almost three-quarters of the teachers agree that the goals of the
gsocial studies curriculum should be directed by pupil interest and needs as
well as the demands of the largsr society, and that tecachers increase tneir
chances of directing the work into productive channels by having pupils
participate in the planning of the program. However, more than one-half
of these teachers disagrece with the statement that pupils frequently learn
much more about social studies under their orw initiative than they do
under teacher direction. Once wore, it woulé scem that the approval of
pipil participation in plauning, and consideration of p.pil interests is
contingent upon considerable direction and guidance by the tcacher,

A f{ew other areas of disagreerment among teachers--or at least a lack
of consensus--might be indicated. Therc is lack ol agrecient on xeeping

order in social studlies classes, on the inporzance in grouading pupils

aq
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in facts and knowledge about the subject before thev are encourcged to
exercise independent thought in social studies classes, and on the degree

to which reliance should be placed upon skills and knowledg; which pupils
have acquired oui.ide the classroon. There is also some ditference con-
cerning both the importance of having all members of a.class follow carefully
pianned lecson sequences together, and the best way to teach students the

use of the library.

On the other hand, there are some {urther strong areas of consensus.

Most teachers agree that learning experiences in social studies should be
organized around iife experiences; that it is not essential to cover all the
material in the course; that course content should be inéegratod across
subjects; and that workshops and training ave important fér staff development

in the social studies program. There is also @reement that it is more important
that_the child learns how to approach and solve problems than it is for him

to master the subject matter of the social studies curriculum,

Although the teacher control was not able to provide all the comparisons
which were anticipated, several individual items show particularly strong
response differences., Table 2.6 shows these data. The questioanaire alterna-
tives, strongly agree and mil’l. agree are grouped to form the agrec category;
the alternatives, mildly disagree amd strougly disagree are grouped to form
the disagree response category.

The pProvidence teachers see the prolem of keeping order in the classroom
as being of less importance than do tlie control teachers; the Providence
teacliers als: fe«l that students should be permitted more (reedom than da the
control teachers. On the other hand the control icel ore strongly that
covering all the subject matter is important than do the Providernce teachers:
the Providence teachers more strongly {eel that the students should be cencourasal

to participate in ciass planninyg and in class activities than do tue control



| L3,
because of the smallness ol the Control sample (N=9), forwal testing

l for statistical siéniiicance does not seem appropriate. 7Yable 2.6 gives the

;- absolute and relative frequencies of agree-disagree response to cach of

several questionnaire items. On thesc items, the Providence-Coutrol dilference

i> in the proportion of agree answers is very large. Table 2.6 also gives a
correlation coefficient, computed from coded data, for cach item. A&s with the

] subscale mean comparisons, these Providence-Control item responsc differences

- must be interpreted with caution because of the small size of the Control sawple.

Table 2.6 Comparison of Providence and Control Teachers
on Several Selected Questionnaire Items

- LTEM Lol sfrrPousl S OTAL CORRILATTON
See Appendix| GROUP Agree lsagree O COEFFICTENT
‘,ages viii-ix] Number|Proportion | Number | Proportion | Number | Proportion
- 03. Prov, 55 .60 36 .40 91 1.00
.078
Control] 4 A 5 .56 9 1.00
j 0s. Prov. 22 . .25 67 .75 8% 1.00
-.231
i Control 4 LG4 5 .56 9 1.00
(-
J 07. Prov. 44 .49 45 .51 89 1.00
‘ ~.201
- Control] 7 .78 2 .22 9 1.00
! 08. Prov. 8 .09 83 .91 91 1.00
[ -.079
Control 3 .33 6 .67 9 1,00
13, Prov. 41 .46 48 .54 89 1.00
B : -.207
Control 7 .78 2 .22 9 1.00
- 14, Prov. 53 .59 37 .41 90 1.00
214
i Control 2 .22 7 .78 9 1.00
i' 15. Prov. | 64 71 26 L2y 90 1.0v
—— 170
! Control 4 LG4 5 L 50 Y 1,00
) 77, Frov. 166 78 )y >y 53 .00
| Q .093
 ERIC Control] 5 .50 4 4% 9 1.00
[Zaﬁnﬂnﬁﬂ -t 1 —_—

' ATl



A further analysis of the teacher questionnaire used the observations
made by the team of observers in the classrcoms. These obscrvations are
discussed individually in Scction 1V.

A comparisbn of the data on classroom evaluation and the data gathered
on teacher attitudes was made, ot discover relationships that mav exist
between the opinions and attitudes of the teachers and the activities and
inter-relationships that actually occur in the classroom.

Of the teachers who identified themselves on the attitude guestionnaire,
twelve were also visited by the observation team, giving a total of twelve
teachers for whom comparisons can be made. This comparison of the attitude
scales scores with the summary classrcom evaluation rating gives an indication
of the validity of the attitude scales. This comparison is carried in Table 2.7
following. The table entries are correlation coefficients based on a sample
size of twelve,

Table 2.7 Structured Tcacher Questionnaire and Classroom
Evaluation Summary Ranking Correlations

Scale Scale Scale Scale Scale I Scale Scale Sunmary
One Two Three Four Five ! Six . ven Scale
i
Total 0.36 0.40 0.53 0.37 0.54 0.30 .| 0.09 G.61
Rating )

All the entries of Table 2.7 are positive and several are quite large.
The correlaticn coefficient between the total ev luation rating and attitude
surnmary scale score of 0.61 is very large; as largc as several coeificients
for attitude sub-scales and summary scales compariscns (sec Table 2.3 above).

It is clear that, in general, the teachers whosce classrooms were rated
highest aiso were the teachers who responded 1o the attitude scales in a more

positive way and those rated lowest respoaded less positively., 7This is to

O

[z l(: say that the attitude scales--and jarticularly the attitude surmary scale--do
Pz |
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More evidence to the validicy ol ihe teacier aLtifudu scales was
obtained through a conparison between Lhe altitude scores ol Lhe teachors,
by dividing them into two groups. The groups were established by putiting
four teachers whose classes received che highest rating on the c¢lassroom
evaluations as the first group, labeled high, and four teachers rated lowest
in the second, or low group.

T@is grouping was made in order to insure essentially complete agreé-
ment on the appropriate rank of these classrooms. The sums for ecach of the
eight attitude scale scores for these two groups are ziven in Table 2.8
following.

Table 2,8 Comparison of Attitude Scale Scores of the Four liighest
Rated Teachers with the Four Lowest Rated

Scal . Scale Scale | Scale Scale Scale Scale i Summary

One Two Three Feur Five Six Seven Scale
High ¢ 81 62 55 "7 33 100 392
Low 69 72 51 49 39 Il 31 101 349

It is evident that the High group responded tc the teacher attitude
gcales in a more positive manner, on the average, than did the Low group.
The table entries are summs; the corresponding iweans on the summary scale are;

= 9§
:87

High 2
Low

oo

This mean diff{erence is very large and is, in fact, statisticallw signiiicanc
in spite of the very small group siuses.

The mean attitude summary scale score for ail Providence tcachers was
90.1 while the mean for t¢he control group 81.4 (see iable 2.1). Tven the
teachers rated lowest among the classroowms studied, scorsd hizwr on the

attitude summary scale than did the coatrol group.

47



sunimary and Conclusions

Vo,

1., Teachers of social studies in the Providenc:: school rystem have a more positive

attitude toward the teaching of social studies than a comparable control group in

a system outside Providence,

2, Teacher attitudes toward the new social studies «surriculum as a whole are best

reflected in their attitudes toward classroom environuent and small group work.,

3, Strong differences in Providence teacher opinions exist in the iollowing arcas:

a.

b.

d.

g.

The importance
The importance
The importance

The importance

of subject matter in the social studies curriculum.
of teaching specific skills in the curriculum.
of keeping order in social studies classrooms.

of grounding pupils in facts and knowledge about a subject

‘before they are encouraged to exercise independent thought.

The degree to which reliance should be placed upon skills and knowledge

which pupils have acquired outside the classroom.

The importance

of having all members of a class follow carefully planned

lesson sequences together.

The best way to teach students the use of a library.

4. Strong consensuses in Providence teachers' opinions exist in the following areas:
g

d.

ERIC
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The functional
social studies
The importance

The importance

importence of small group work in implementing the new
curriculun.
of pupil participation in planning and executing the program.

of organizing learning expericnces of the stu’ nt arocund

life experiences.
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d. The need to integrate course content across subicet aveas,
¢, The importarce of teaching the child how to approach and sotve problems,

. The importance of workshops and training for teacners in the curriculunm,

5. Teachers whosc classrooms received the highest -ating on classroon observations
had wmore positive attitudes toward the program thay tcachers whose classroons
received the lowvest ratings on such observatious. In other words, teachers who
were rated most successful in program implementaticon alse had the most nositive

attitudes toward the progranm,

6. Some differences exist between the Providence social science teachers and the
.'cod_rol group of teachers from outside the Providence system, Providence teachers

see the problem of keeping order in the classroen as being less important than

do the control teachers, and Providence teachers feel that students should be

permitted morc freedom than do the controls. Furtherrove, Providence teachers

feel more strongly that students should be encouraged to participate in class

planning and activities, and ‘eel less strougly that covering all the subjeect - -

is important.
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SOLTEON T

SOCTAL STUDLES TRACHER GENERAL EVALUNTION OF SQCIAL STUDLES PRCGRAN

The cvaluation of the social studies curriculuw aad prﬁgram was divided
into four principal areas, one of which was an open-ended type of question-
naire given to social studies teachers. The resecarch instrument was addressed
primarily to obtaining opinicns of teachers who had participated in the
program regarding the overall effectiveness of the program, and an attempt
to identify somé of the critical variables in the program which made for its
success or failure in the eyes of the teachers.

The questionnaire was sent to all social studies teachers in the program,
and about 1/3 of these teachers responded to the program. Although this
percentage of returns implies some sample bias, the distribution of responses
corresponded closely with the percentages of teachers in the various grades
of the program which were studied, and should at least provide some clues
to the opinions of all teachers in the program.

Opinions of teachers fall into five groupings as follows: 1) Success
or failure of the program in general; 2) Teaching environment of the program;
3) Discipline problems in the program; &) Relationship of the program to
pupil ability; and 5) Training component of the program. LEach of these five
areas will be discussed in turn. In the tables wiich follow, the tdrl number
of responses is so close to 100 that no percentages of responses will be
calculated; the number of responses in cach table category approximates the
percentages Of.responscs in that category. At the <onclusion of this report,
a bricf summary of the findings will bLe presented.

SUCCESS OR FAILURE: OF TRr PROGRAM IN GINIRAL

The .. st questicn asked was: ''Wihich of thése terms besc describes your

opinion of the success or failure of the new social studies curriculun

o0
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insofar as your classroom is councerned? Very successful Moderately
successful Not very successful Largely a failure No difference '
The answers were as follows:

PROGRAM SUCCESS

Very successful...............28
Moderately successful.,.......63
Not very successful...........l4
Largely a failure............. O
No difference....c..ecvvevs... O

N = 111

It is clear that most of the teachers thought that the social studies
program was successful, with about 1/4 of the teachers regarding the program
as very successful. Less than 20% of the teachers replied that the program
was ecither not very successful or was largely a failure. It should be noted
here that however defined, the program gppears to have had a very real
impact upon teachers since none answered that che program had wade no dif-
ference insofar as their classrooms were concerned.

The next two questions were addressed to identifying those areas in
which the currxiculum of the social studies program was considered superior
or inferior to the former traditional curricula of social studies. Somewhat
surprisingly, no differences were found in identifying the strengths and
weaknesses of the program between those teachers who thought the program was
successful and those teachers who thought the progfam was either not very
successful or largely a failur~. Both groups indicated the more successtul
and weaker elements in an almost identiecal pattera.

The question involved was: 'Comparing the 'new' social studies curriculum
with the 'traditional' curricnlum, in what ways would you consider the 'new'

curriculum superior to the ‘'traditional'?" The only structuring of this

question was that tcachers were asked to rank their answers as ''most important”
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and "other." Using a mutually ¢xclusive taxonowmy, the aaswers fell into

the following groupings:
REASONS FOR SUPEITORTTY O 'hl, PROCKAM
Relevance and Flexibhility of curriculwuey materials. .. o5
Small group work and class pavticipacion..,..... e 21
Resecarch training and creport prescutacion..,........1ld
Program in no way superior.............00nuiiunnaaa. 2
N = 98

It should be noted that only two teachers defined the new curriculum
as in no way superior to the traditional curriculum. As will appear later,
this is in sharp contrast with twenty-eight teaciiers who could {ind no way
in which the new program was inferior to the traditional program.

In rark order, the most important eclement by far which teachers cited
as superior was the relevance of the curriculun materials to real life of
the student, and the flexibility of the use of such materials., To repeat,
even those teachers who thought the program not successgful recognized
the superiority of the new curriculum materials and their flexibility, 1he
second ranking superiority factor was the structuring of the program into
small group work, with the resulting increase in meaningful class participa-
tion on the part of the pupils. This clement was defined by teachers both
in terms of the teaﬁher-pupil relationship, and in terms of peer-group
relationships among the pupils themselves. The third factor which ererged
from this quegion was the training which pupils received in research technique;,
together with training in presentation ol béth oral and written reports.
Although content analysis of this typc is always somewhat arbitrary, all of
the answers to the subject question could reasonably he included in one of die
above three categories.

The question related to the previous onc was: "Again comparing the two
curricula, in what ways would you comsider the 'new' curriculum iaferior

to the 'traditional'?" Oace more, this questisae was so¢ scructured as to

N
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provide Mmost imp ortant" and "other' rankings of the different factors
involved. Results were as follows:

REASONS FOR INTERICRITY (i ‘T PROCRAM

Curriculum materials not suitable for slow learners....43
Lack of curriculum guides, and testing....o.evevueceans 38
Lack of teacher traiuing and outside preparation need., 0
Program in no way inferior.........cecvivivinenennn. .28

N =115

Almost 1/4 of the teachers could find no way in whiéh the new curriculum
was inferior to the presious one as against only two teachers who could find
no way in which the new curriculum was superior. Of those teachers who did
specify reasons why the program night be inferior to previous programs, two
factors emerged as of almost cqual importance. 1The first was that many
teachers did ot consider that the curriculum materials as defined were geared
to the slower learners iﬂ the 3iven grade levels. Sorie teachers specified
that books designed to be read at third, fourth, and fifth grade levels
should be provided in junior high schools, and that many of the school
libraries did ﬁot have reading collections which were comprehensive enough
to provide materials suitable for slower learners in the areas being studied.
One of the results of tliis lack of materials was to make independent research
work very difficult and often essentially meaningless to the slower student.
1The importance of this differentiaticon between the brighter and siower student
will again appear in a later section of this report; herc. it should be
noted that many teachers consider this difference as an inbortant variable
in the total success of failure o1 the entire social studies program, and
that possible changes in the f{uture of the progrem should take this variable
into ronsideration.

The second most important criticism of thie program seemed to lie in the
relative lack of definition of certain program elements. Among these are

curriculum guides, basic text peoks, and testing materials. Much of this
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criticism may be a function of past definitions of teaching mettods and
curricula contents which any new program must overcome. Fowever, whatever
the background reasons, such criticisms rust be addressed in any program
changes.

It should be pointed out herc that the semantic involved in the concept
of "curriculum guides" is not clear. The program does, in fact, provide
a wide range of curriculum guide pamphlets for various grade levels, but
the teachers may be defining the coucept in the traditional manner of a
curriculum guide which defires the areas to be covered, a time schedule
for covering such areas, and both teaching methods and content elements for
the defined areas. The type of curricutum guides supplied for the current
program are much more flexible than the traditional guides, particularly
since they are not keyed to a specific text book, and the teachers in the
program who criticize the progran for lack of "curriculum guides' may not
be considering the given guides as such, but rather regard them as a set of
heuristic materials.

The third, much less important reason cited was a lack of teacher training
for handling the new curriculum and the greater necd for teachers to prepare
themselves for classes by doing outside work. A discussion of opinions
regarding training is presented in a later section of this report. Again,
there was some overlap in the question responses, but the above classification
of answers scems defensible.

Finally, in this section of the study, tcachers were asked to rank the
most important changes in the progran which might make it more cffective.
Much as expected, the answers to this guestion paralleled the answers to the
previous question coacerning inferior elements of the progran., For example,
most mentioned was the need for a wider speatrum of materials which might

be more suitable for both fast and slow learcers. Jimilarly, alnost as

o¢
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Crequently meationed were a supply o) basic texts and curviculan puides.
These two criticisms are not necessarily mutually exclusive, The desire

for curriculum guides and texts has been explained; the need for materials
geared to different levels of pupil competence might also include different
texts and different degrees of compreheunsiveness of curriculum coverage.
Other factors specified were more audio-visual aides, more field trips,

lists of places welcoming visits by social studies classes, swmaller classes,
and more space and facilities in the classroom. A few teachers also meationed
the need for more communication hoth with the stalf of the prograwm, and among
social studies teachers themselves. in this context, several thought that

a staff of visiting teachers and speakers would be helpful.

TEACHING ENVIROMMENT OF THE PROGRAM

The key question in this section was: 'Do you feel that you as a teacher
have more freedom to teach as you like with the "new' curriculum than with
the 'traditional'?" The results were as follows:

DEGREE OF FREEDOM IN TEACHING

More freedom in program...............71

Less freedom in program...........e00s 7
No difference in freedom in program...24
N o= 102

There appears to be a strong consensus that the new program gives a
greater degree of freedom in teaching to the individual teacher than did
the former program. Almost 3/4 of the teachers so specified. Oaly seven
teachers said that the new program give them icss freedom in teaching than
did the traditional program. About 1/4 of the teachers thought that there
was no difference in freedom to tecach as they liked in both programs.

As a follow-up question, tueachers were asked to specify the reasons behind
thelr opinions of the relarive frecdom in teac! ing of the two progrars. Of

those who answered that the progran gave them wore freedon, ateout 3/5 said

1)
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said that che tlexibilicy and fecodow woicl dalered on the curviculua pave
thewm PFrecedom,  CPhie oither 1/9 thousht that the relevaunce of the carrivalan
maltcerials to the real Tile ol the studenl was (he element which increased

their Ireedom Lo teach as thev liked. 1 ihose who answered that the pro-
gram gave them less freedom to teach as they wished, all éevan teachers said
that the factor which restricted their {reedomt was the [act that they were
not free to expand the units as they liked. As a note here, three of these
seven teachers were among those who thought the program was successful, as
against four of the seven who thought the program not very successful. Also,
six of the seven teachers had attended the training workshop for the program,

NISCIPLINE PROBLEMS IN THE PROCRAM

The question asked in the context of discipline was: '"Do you feel that
discipline is more of a problem with the ‘new' curriculwn than with the
'traditional' curriculum?" The answers to this question were as follows:

DISCIPLINE PROVLIMS TN THE CLASSROOM

More problems...;.................37
Less prablems,...........o0hue. 28
No difference..........cvvvvnn.. . 43

About two out of five teachers thou. at the program made no differeunce
insofar as discipline problems were concerned. Of those teachers who say
a dif{ference, slightly more defined the program as causing more discipline
problems than thought thetve werc luss discipline problems with che program,

Again, a follow-up question asplilying the previous answers was asked.
Those who had said that diccipline was more of a preovlen wilhh the vew curric-
ulum explained that independent rescarch and the swall group cavirvonrent
provided an atunospliere conducive (o misichavior and soie inzttention.  Some

teachers said that the slower studeats were 0o insal ire to work either

RIC
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jndependently or ia swall groups without close supe.vesion, aid thas wore
difficult to contrel. (onversely, those teachers wio telt that discipline
was less of a problem with the new curriculuw attributed sch of this to
the flexibility of thie materials, and the oppertuaity to involve pupils

at whatever the level of the child's competence. A significant comment
which appeared several Fimos from Leachers of both groups suggested that
many of the old ideas of discipline werc no longer relevant, and that a

new type of control might be necessary ian classes run under the new curriculum,

It is of some interest to note that all six of the teach.rs who thought
the program was largely a failure answered that the program created more
discipline problems. However, about 1/5 of the teachers who considered the
program a success also answered that the program created more discipline
problems, {t may be that the discipline question should be treated with
caution as a function of the lack of definition of discipline as a concept.

RELATIONSHIP OF PROGRAM T0 PUPIL ABLLITY

One of the most important elements in this study is the relationship
of the social studies program to the ability of the student who is under-
taking it. In this context, a key question and a follow-up questiom were
asked. The key question was: 'Do you think the 'new' currviculum works
better sith bright students than with less able situdents?'" Answers were
as follows:

RELATIONSHTP OF PROGRAN TQ 2 2li AL L ITY

More successful with bri;ht students....... N ]
More successful with less able zrudenks..........15
No differcnce..vieuecueevinenneiivonrinenoenn.. 32

¥ = 111

Slightly less than 1/3 of the teachers saw no differcnce in tne rela-
tionship of the prograw to the ability of the student. O0f those teachers

who judged that the ability of the student was a sisniticant factor in the

| g

4
r



ERIC

Aruitoxt provided by Eic:

56.

success or failure of the curriculum, there was a strong conscensus that the
curriculum worked less well with slow learncrs than with the more able student.
Mere than 3/4 of the teachers who noted the differcnce stated flatly that the
curriculum contained elements which were not suitable for the slow learner.
Chief among these elementcs were the inability of the pupil to read and compre-
hend the materials, che lack of background of the poorer student as compared
with the brighter widdle class student, and the general ii. "ility of the

slow learner to Jdo independent vescarch and reportiug, Tt u so be, that
the teacher simply has a more difficult time teaching slow learners, and

a built-in bias toward slow learners exists in any curviculwn addressed to a
heterogeneous group of stuknts. The follow-up question confirmed this
opinion.

Examination of the follow-up question shows that 4/ .f the teachers who

said the curriculum works better with brightcr students attributed this to

the fact that brighter students were better able to usz the resource materials
on an independent basis, could read better, and better understood the various
research techniques of the program. Most of the other 1/5 thought that the
brighter student brought a better background to the work of the program, and
functioned better from this broader base. Somcwhat surprisingly, only a

very few teachers thought the slower learner was less vapable of functioning
in the small group situation as against the brighter student.

All of the teachers who said thal the program wovked better with slow

learners specified as the reason that the curriculum is flexille enough to

be adapted to the slow student, and that the matevials are sufficiently
relevant to the life of the student to maintain his interest in the program.
2I the teachers who saw no difference in the snitability of the program to
Sright and slow students, wost stated as thelr reasens that the program is
comprehensive and relevant, the prony work envivomment and class participation

e wood. ard thar a'l levels of staderts fiad e opre ran peaningiul. ESE‘
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of the program,
The first question
"As 2 teacher, how do you

teach the 'new!

Three out of cvery five teachers

replied that they peresonally f£ile that the traininyg they had received foc

the program was adequate,

The next question conflirm:d the previous findiag,

The question read:

"How about training in geacral for the 'new' curriculum? Which of the (ol

lowing best describes your opinfon of the azmount of training given to teachuers:

a) Too wuch ermphasis on trainiag i b)Y Training was just about right;

enough training LA

Again, arout
enough

training. . The results follow:
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Too wuch emphasis en train
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Training was
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c) Not

of all teacliers said that there was

trainiag; only six teacrevs sa2id thar thers was too much cmplhasis on
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]- The third key question in this set solicited opiniens about help by che
programr staff during the coursce ol the program, A fellow.up question was

{ also ineluded. 7The kev grestion was: "How would you describe describe the

}

help which you have veceived feom the social studies cursiculuw staflf in your
total experience with the "new' cuvriculum? Very helpful ; Modervately

. helptful 5 Not twuch help _t Ytocal loss " The answers follouw:

Very helpfol., ... ... e .27
Moderately helpful, ...
Not ruch help..o..ovuinin .t
Total loss...........ovvvinnee....10

]

717 of the teachers thought the curriculum stalf was very helpful or

) woderately helpful, lowvever, as with training, it would appear that the rela-

) tionship oi the program stalfl fo the teachers in the progranm should he re-cxamined,
Somaething wav be lacking in couwmunication vhen aloose 304 of the fnnchcrs in the

- progran feel that either the sralff wag not vuch felp Lo thew or wys a folal loss,
Although this lack of communication nay e as wuch a Cuwiction of the attitude

) of the teachers themselves as a function of the cerpetence of (he program staff,

. the fact remains that sowe form of corvrindcations gap exists in this aspect of
the p\'oy.l‘..'m .

When gueried abeunt thefr veasons Tor theiv oninlens ol the projeet stafl,
o :
[E l(:‘ ahout A0Tor tho traehors theonhn the eonf was helpfal in o all aspects of the
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whatever,  Such a flat statewent would
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we was snent, aid pogsltly an amaoingrion o e tiwe spent with individaal
reachors, cspeciall& tlose teachers who felt they were T.aving the least
success with the program,

fn both adagnacy of training and sarvisfaction with program staff
assistance, some differences appear among teachers of diffevent grade levels,
frimary grade teachars showed the greatest satisfaction with the staff help
which thev had received, wiile both elewentary and junior high teachers
showatdl the sawe lessor depgree of satisfaction, As for training, the least
satisfied with training adiquacy were the junjor hligh tcachers, will both

primory and elemeatary grale teachers having the save degree of satisfaction

with training.
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The stroung points of the program would secn to be the velevance and
f}oxibility of the curriculuﬁ and ii:s materials, the opportunity for swall
group work and class participation, and resecarch training aud repart presenta-
tion, in that order, The weak points in the program are prebably that curricaluw
marverials arve not as well suited Cor slow leacners, and the lack of curriculum
quides. basic texts, and tosting materials;

Suzpested changes in the program‘made by the teachers were concentrated -
in the aveas of a wider speetrum of materials suitable for both fast and
slow learners, and morve guidance in the traditional scnse of defined texts
and curvicnlum guides. Tucreased comminication awong all elenents of the
prozran was also suggested,

2. Teaching envire

Teachers consider that the new social studies projzram gives thoem wore
freedon to teach as they like. Verv f{ewr teachiers fhouvsht the program gave

them less freedom, with ahout % of the tacchoers finding no diffurence in

teaching frecdom between the vld and aew programs,  7Teachers who thought less

{reedow existed all specified the ract that thev were not free to expand the

lesson wnits as they liked,
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new Jefiaitions of the concept of discipline might bo necded for the prowran,

4, Relationship of program to pupil

A strong feeling existed on the parc of teachers that the program worked
hetter with bright students than with the slower student, More than 3/4 of
the tegchers who noted this differcnce said that the cmiriculum contained
elenents which were not suitable for the slew learrcr. Teachervs said that
the brighter student was bettier able to use the rescuree waterials on an
independent »asis, and the better background which he bronght to the program
was a significent factor in this differcuce. 'The swall group definition did
not appear to be a relevant variable in the.difference between fast and slow
learners.

5. feacher trainiig clements of the pragram

Although % ¢f all teachers thousit the training given for the program was

the “ratoning given for

adequate. on the other hand, % of the teachars thang
the prozram was not adequate. doth for thewinlves as fndividuals and for the
program in geueral. Although over 707 of ' teachers theapght the program stafl

was verv helpl'u]; or woderately helpful, alvwost 307 of the teachers thought the

program staff was cither vor wuch help to len, ar a tocal toss, the chiel

critvicism was the pavcity of conrminieation wtween teachers aml the progran

stall.,
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woof threo Zrajned
clasgvoom ovservers operating sinultascously in caech classcoon. Twa

sctedules weve used far rhese obrervations, and are pregented in the

oand T[, The o

st schodnle was

coupleted by cach of the observers, acting independently, immediately after
leaving the classvoom., At the same time as this first scheldule was completed,
1.

cach observer made fairly complete notes of the impressions received in

the classvreon.  iroa these wotes, a second schiedule was completed by cach

ovszervar approximately tuvo weeks alter the firsc obsevvations were made,

Lach set of ratings was then correlated with ecach other set, and cach

gcale set for cach schedule was correlated with its couparvable scale set.

The sample size fcr the classroom observakions was seventeen classrooms,
Srated in other terns, the first observativa schedule, together with

the notes made after the initial clsssroom obscrvations, were used to develop

a setlof classroom vatings based upon seven scales and a sumwary scale which

are preseated in the next scction of this report, Results from the first

schedule of four scales were then used primarily to determine the validity

of the second evaluation instruwment, Zcales in sehedule ! were labelcd

Classroon Activity, Classrcom Accosphere, Yepil ichavior, and Teacher Pehavior.

In toto, these scales were designed o pick vp information en tie actual

implementation of the soctal studics curriculum, and to record the types of

interaction between pupils and cveachers in the cluassroom situation.
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¢ ware scored Ml for Yes, -1 far Mo or aegative
rating, and 0 for Tea’t Knew, A summary score was then ohbtained for cach
classroon by adding the individual scale scores.
Table 4.1 gives sumnavy statistics for the five scales en Schedule i,

1¢ must be rvesewheved that on Schedule I, swall numbevrs indicate positive
espouses.  The table shows that when all items on the schedule are sumined
(Suwmavy Scale), the winlium score for wany one teacher i W05 aad the
wmaximum score for any one teacher is 232, Tr is cvident from this aod Crom
the size of the Standavd Deviation that there exists a very lavge ranpe and
variability of ratings.

Teble 4.1 Summary Statistics Schedule Gne

(lnusloom lvaludt1ons

N R P Seale | feale 1 dcale | fummary
Cne lno Three 1our

—

! Sarple Size 16 15 io 15 L¢

- e St & e i ] e s o A = $ o —— ,‘--_4-___‘-.._.._; et e a ———— e % e e o+ o i e
. o i
Mininum Sunmed . ! 15 1 - 104
’ . : .00
Score 14 3 I J Pt
b . A ]

i
Maximum Sunined ! )
Score 51 47 | 42 95 232

Mean Surwmed

scove 30.006 37.25 | 30,94 09.19 167.44
" -—— U ST IURpENp USSP SIS PSS P BB SE A g et R
- : i :
standard i L
Seviavion RS PR o




tecause classroom cvaluation ratings on Schedule 1 were made Dy all three
‘observers independently, an opportunity is present to estimate-inter-observer
coqsistency. fach of the twenty-three items of Schedule I was seoréd‘by

9ach of the threc raters in cach of the seventcen ciassrooms. -The items

were assembied.idtb the four sub-scales indicated on the exhibited éopy

0{ che schedute.'page xvii of the Appendix, Thus. fotAeach‘rater- there

are twentve- three item ratings, four sub-scale ratings; and a grand total

Table 4, gLVES the average'lnter rater cons1stency coefflc1ents- these

samples most often numberlng saventeen ) In some classrooms_ one or mdre‘

. v i
observers found 1t impossible to assign ratlngs for variousritems._ I% these

S URALE ¥ R S
~ rare 1nstances, the sample 51ze is r¢duced to f1fteen or sigteen. S

' l )
'Table 4.2 Inter-Rater Consistency Coefficients of Schedulet
s Classroom hvaluation

e

TTEM -AVERAGE ' AVERAGE
| COEFFICTENT . ITEM COEFFICIENT
1 0.55 - 12 o 0,73
2 . 0.82 13 . 0.84
E) - 0.77 ‘ 14 j 0.89
4 . 0.85 ik ‘ 15 ‘ 0.69
5 - 0.51 ) 16 0,70
6 0.57 17 . : 0.80
7 0.41 - - 18 . 0.89
8 . 0.76 19 ' 0.72
[—g - 0.66 20 0,42
10 0.82 T 21 0,70
11 0.83. e : 22 0,30
: 23 ' 0.92
Subscale IR '
One 0.77
Subscale’ )
" Two ‘ 0.91
Subscale | . .
Three ' 0.57
Subscale
Four 0.89
Grand '
Total 0,90
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With a few oxccptigns, the cocfricients of Jable 4.2 are acceplably Targe.
The wore intcrestiﬁg, and more usclul statisties arc the cocfficients tor
the four subescales and for the grand total. The coefficient for sub-scale
three, Pupil Behayior, is of marginal size (0.57), but the'others arce quite
large, surprlsingly so in view of the small sample ana the rather large
variability in the classroom activities observed.

Table 4.3 which follows gives the data on classroow evaluations
using Schedulz II for each classroom; Scale Five {Group Work) was not
analyzed in the Qame manner as the other scales because many of the observa-
tions were "Don't Know.'" The Summary Scale was formed by summing the

remaining six scales.

Summary Statistic3: Classroom Evaluations

SCALE SCALE SCALE SCALE SCALE SCALE SUIRMARY
ONE WO THREE FOUR SIX SEVEN
MINIMUM =04 -Ng ~-09 -09 -08 =06 =37
1
MAXTMUM _ 04 08 09 10 14 0o 51
MEAN 0.12 1.12 2.47 1.29 1.82 E 1.47 8.29

Q 3 67
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Table 4.3 Tecacher livaluation data Schedule 11
SCALE SCALE SCALE :SCAH" SCALI'J‘# SCAlT - E'L'.‘?}'Aé‘[ B !
CLASSROGM ONE WO THREL FOUR 51X SEVEN
- N
3 04 08 09 10 14 | 06 51
36 o4 | v 08 09 | 10 14 04 49
26 o4 08 09 09 11 06 47
37 04 08 09 08 08 06 43
30 04 02 07 09 07 03 32
i3 -0t | - o5 04 09 10 { - 02 k
20 - 02 06 07 03 02 oe 16
34 02 02 09 00 00 02 15
25 -02 |-o02 09 |- 04 06 05 12
15 00 02 - o1 07 -04 04 08
38 - 02 .00 03 |-o08 06 05 04
35 02 {-06 | -05 |- 02 -04 | - 05 - 20
17 ~02 |-06 |-03 j-o04 | -0s| w R
23 -02 |- o4 00 |- 07 -08 | - 03 - 24
22 00 02 | -0 |-o00 -08 00 - 24
16 -0t |-08 |-09 |-02 -07 | - o1 - 13
19 o4 | -06 |-06 |-o07 08 | - 06 - 37
. | lﬂ_

¥ Sume do not iaclude 0 scores. liowever, iﬁ%]usion of thesc scores would
not materially affact ! : rankings. -

638




Table 4.3a : Rankings Under ObSﬁyg_&_!g_ll_igﬂ_qi__S_g_l_\_c_d_g.l_g 11
TEACHER ~ SCALE  SCALE SCALE  SCALE  SCALL  STALL st I{AKK‘ HANN A
ONE TWO THREE FOUR STX SEVEY SCORY
31 3 2.5 3.5 L5 1,5 ) 1 ! i
36 3 2.5 .3.5 1.5 1.5 6.5 18.3 ; )
% 3 2.5 2.5 4 2 2 17 ! 3
32 3 2.5 3.5 6 4 2 21 n A 4
30 3 85 7.5 4 5 8 36 5 5
13 1v 6 .9 4 3 14 52 a 6
20 12 5 7.5 g 8 11.3 52 8 7
34 6.5 8.5 - 3.5 9 9 9 45.5 6 8
25 12 12 - 3.5 12.5 6.5 4.5 51 7 9
15 8.5 8.5 12 7 1.5 6.5 53 it 10
38 12 11 10 16 6.5 4.5 60 il i
L35 6.5 15 14 10.5 10.5 16 72.5 12 12
17 12 15 13 12.5 4.5 10 77 14 RS
23 12 1311 14.5 4.5 15 80 i3 L4
22 8.5 8.5 16.5 17 1.5 11,5 76.5 13 14
16 - 16 17 16.5 10.5 12 13 35 - 16 16
1900 1 15 15 - 145 145 17 92 o

O
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A high degree of correspondance was found between rankings based upon
each of the two schedules. The summary scoves for each'schedule had a
correlation of ,828 . Furthermoie, there are severa} pairs of scales
which assess similar types of activities; e.g., Scale Two of Schedule I
(Classroom Activity) is similar in content to Scale One of Schedule I1
(Classroom Atmosphere), Scale Four and Three of Schedule 1 (Teacher
Behavior, Pupil Béﬁavior) are similar to Scales Three and Four of Schedule 1]
{Teacher Attitude, Pupil Attitude)., Again, the pairwise correlation
coefficients (Table.4.4) for these three comparisons are large: Scales One = ,53,
Scales Three = ,83, and Scales Four = .71 . These data show clearly that
the obsecrvation team validly and consistently rated the classrooms on these
dimensions; there is only an extremely small probability that statistics

this large could have arisen by chance.

O
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Table 4.4 Correlation Matrix; 12 Pating Scales on Two Classroom Evaluation Schedules

SCHEDULFE TWO SCHEDULL ONE

— T

}
AISCALE SCALE SCALE SCALE SCALE SCALE |SUM=|ISCALE SCALE SCALL SCALEi SuM-
{ OKL TWO  THREE FOUR  SIX  SEVEN I'MARY ONE W0 THREE FOUR ! MARY

SCHEDULE 1 |} ;
"+ SCALE 1 ! 1.00 i
i
SCHEDULE 1 |} ;
SCALL 2 ‘ 0.62  1.00 -

|

s

SCHEDULE 1
3

SCALE 0.55 0.74 1.00 -

SCHEDULE 1 |:
SCALE 4 {1 0.61 0,74 0.6,  1.00
SCUEDULE 1 ,
SCALE 4 i§ 0.56 0.80 0.84 0,74 1.00 1
)
SCHEDULE 1 ! |
SCALE 7 !3 0.57 0.65 0.69 0.49 0.67 1.00
! i
. s . s
SCHEDULE |- . ' l

SUMMARY .1.0.71  0.90 0.89 0.85 0.93 0.76 [1.00:

SCHEDULE 2 :
SCALE 1 @ -0.53 -0.54 -0.82 -0.59 -0.80 -0.57 +0,75 - 1.00

SCHEDULE 2 - : t e
SCALE 2 |'-0.52 -0.75 -0.82 -0,72 -0.82 0,55 -0.83.' 0.75 1.00

'
'
]

§
1

'
i

1
)
i

Q.76 . 0.69 0,62 1.00

SCHEDULE 2 | :
SCALE 3 . -0.54 -0.66 -0.60 -0.71 0.81 0.59

SCUEDULE, 2 i _ L
SCALL -0.42 -0.55-0.8 -0,49 -0,78 -0.60 -C.72 - 0,90 0.7n 0,65 1.00

H . 1y i
%ljl{\!: 0.53 -0.65 ‘ —0.65_ -0.87 0.64 10.83 ¥ 0.96 0.81 0.80 0.96 1.00

|-
=

ST IITITITTS _:i“_’: :__'I‘_. T Tl ITTm AT LT
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In order to determine which of the six scales carried the me jor portion of
the variability in the overall (summary) ratings, a stepwise multiple regression
was performed on these data, This was done to detemine héw well each of the
six subscales predict'the rgnkings made on the basis of the surmary scale. That
is, teacher 31, with summary score 51, was assigned rank‘l, while teacher 19,
with summary score 37, was assigned rank 17, Virtually all the variabiLity
in the rankings was found to be attributed to variability 6n Scales Three and
Four. The multiple correlation coefficient of rankings with Scales Three and
Four is 0.97 . Reéall that Scale Three assesses teacher attitude, while Scale
Four is conzerned with pupil attitudes.

The correlation coefficient of Scale Three along with the sunmary raunkings
is 0.37, while that of Sc=le Four along with these rankings is 0.83 . This
means that either of these scales alone will reproduce the summary rankings.

A few of the items of Scale Three are:

Children feel free to turn to teacher. ‘
. Teacher 1is concerned about pupils and has respect for them.
Teacher is patient and relaxed,
A few of the items of Scale Four are:
Pupils respect and like teacher.
Puplls respect each other.
Fuplls share material and experiences well.

The itemg used in fcales Three and Four indicate that the atmosphere of
mutuality, the respect and common purpose within the classroom, and the general
teacher-pupil relafionships are the primary aspects being scaled. iBecause these
two scales ave 50 highly predictive of the summary ratings it becomes evident

that the summaries are orderiag the classrooms on the same items; i.e., these

of resprct, and a mutual atmosphere of sharing and common purpose in the clas--

rooms.
There is a high degree of covariance among all seven scales. Table 4.5

is a corrclation matrix, having the seven scales plus the summary scale as rows.
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CGiven the sample size, 17, every coefficient in the table is statistically
significant, when a formula relating thc Standard Error to the number of

observations is used.

Table 4.5 Classroom Evaluation Scales Correlation Matrix

[ SCALE | SCALE | SCALL | SCALE | SCALN | SCALE | stptary |
ONE WO THREE ' TFOUR SIX | SEVEN SCALE

SCALE

ONE 1.0

SCALE

WO 0.62 1.0

SCALE

THREE 0.55 0.74 j 1.0

SCALE -

FOUR 0.61 0.74 0.64 1.0

SCALE

SIX 0.56 0.80 0.84 0.74 1.0

SCALE i

SEVEN 0.57 0.65 0.69 0.48 2.67 1.0

SUMMARY

SCALE 0.71 0.90 0.89 0.85 0.93 0.76 1.0

Each entry of the last row of Table 4.5 is a part-wholc carelation
coefficient. It is not surprising, therefore, that this last row is all
positive., Nonetheless, the sizes of these six statistics indicate that class?

room rankings based on the summary scale scores can be taken with a high degree

of confidence, as surrogates for any of the scale scores findividually. It is

expected, in view of the content of the scales and in viéw of the high predictive
value of the scale scores to the summary rankings, that these classracn rank-
ings possess a high degree of validity.

Further evidence of the validi:iy of the Evaluation Scale is as follows.

The Social Sfudies Curriculum Project staff nominated several teachers as
being ralatively effective in using the new curriculunm §n their classrooms,
Several degrees of positiveness were recorded by the staff. Only those accorded
"positive" or ''positive plus" ratings are used in the following comparisons

(i.e., those judged '"positive -," "positive-neutral,’ or "positive-can't deliver”
P
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Without kuowledye of the social studics stafl ratings

O

were not included),
classroom evaluation ratings were made of six of the teachers judged "positive"
or "positive-plus." As can be seen in Table 4.6 following, these six classrooms
with the on exception of classroom 19, received relatively high ratings on

the classroom evaluation schedule.

Table 4,6 Summary Evaluation Ratings of 8ix Staff-Nominated Teachers

TEACHER . 19 20 25 26 31 32
SUMMARY
RATING -37 +16 +12 +47 +51 +43

|

The data of Table 4,6 provide further evidence for the validity of the
classroom evaluation procedure.

The arrangement of the classroom evaluation data by ;tratification on
grade level is also informative.

The observation team visited classrooms at

several grade levels: Grades 2, 4, 6, 7, 8, and 9. Table 4,7 presents the

evaluatfon rating scale means under t hedule I by grade level, with the two
lowest grades observed eliminated and the two highest classified for convenience
as a single stratum.

~

Table 4.7 Classroom Evaluatfou Scale Means by Grade Level

N Scale Scale Scale ?cale Scale Sgale (sSﬁﬁiﬁy)
One Two Three | Four Five Six Seven
[~ Crade .

6 4 4.0 6.5 8.5 9.0 10.0- 5.25 43,25
Grade

7 5 2.0 1.4 3.8 1.0 1.2 0.8 6.8
Grades

8,9 | & |-2.5 [-4.5 ‘-6.75 {-5.5 | -7.75|-1.5 -28.5 |

An i{nspectfon of Table 4.7 reveals that the avaluation scale means decrease
in a fairly regular pattern as the grade level increases. This evidence suggests

that the program declines in effectiveness in proportior with the wncreasing
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grade level of the ;Ludent or at least that it is less cffcctiVukwhcn begun
at a later age. The likelihood of this interpretation is réduccd when Lhc-
factor of intelligence differences, as measured by 1.Q. uncores, is consideved
with the mean evaluation rating for cach grade) Table‘é.S preseats the
summary statistics in connection with the mean 1.7, for each grade level.
From this table it is evident that the decrease in rating means corresponds
to a decrease in méah 1.Q. scores in the higher grades,

Table 4.8 <Classroom Evaluation Scale means and Average 1.Q. by
Grade Level '

Grade N Sigt;mzizin Mean 1. Q.
€ _ éAif 43,25 106.5
7 5 5.8 T 94,2
a,9 _> 4 -28.5 "~ 90.0

1he data of Tables 4.7 and 4.8 indicate that the appropriate procedure
for contraeting grade level differences on the classroom evsluation scales
requires the statistical‘removal of grade level I.Q. differences. But when
the indicated analysis of covariance was attempted, it was found Lhat the
within-class regression coefficients were markedly différent écross the grade-
level groupings. This prucedure indicated taat the analysis of covariance
was no longer appii;able. Table 4.7 indicates that there are differcnces
in measured classroom cffectiveness across grade levels. Tablce 4.8 suggests
that to a large dégrce these differences arise through grade level I.Q.
differences. DBecause the analysis of covariance does not s »>ly to these
data, it is impossible to measure to what degree the diffcivnces in effective-

ness relate to differences in [. Q,

75
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A validity measure of the classroom observation scales was devised by
means of a comparison of the rankings given the classrooms. On the basis of
the observers' ratiﬁgs, two groups consisting of five classrooms cach were
isolated for combarison, with those judged by the observers to be nost effective
in one, and those least effective in the cther. It will be recalled that
tliere is a great deal of variability in these observat{on ratings. The
summary measure in Table 4.3 for instance, ranged from -37 vo +51; summary
statistics were given at the bottom of this table.

Certain items on this schedule were chosen by the Social Studies Staff
as having, in their opinion, the most importance in disériminatiug among
teachers in terms of fulfilling the neceds of the new curriculum and in
maintaining the aesired teacking style. The whole of séale.five, Group Work,
which was not considered in aoy other‘analysis of this schedule, was felt
to be lmpurtant by the staff and has therefore been considered in this context.

When the five highest ranked classrooms were cowpared with the five

receiving lowest ratings on the items of this scale, the results were as

follows:
Table 4.9 Scale Five - Group Work -
' HIGHEST  LOWEST
ITEM STATEMENT RANKING RANKING
Y2s/No Yes/No
34 Pupils work in groups. 5 0 1 4
35 Groups seem not to have been picked 3 1 ¢ 0
by teacher,
36 Gro-ps work weel together rather than ' 3 1 0 0
bi -kering and fooling.
37 Group chairmen do not appear to be domin- 3 1 0 o0
ating entire course for group.
38 Groups small enough to work well together, & 0 0 o0
39 Groups Approp-late to size of job at hand. 4 0 - ¢ 0
40 Groups ndt comprised homogeneously 4 0 0o 0

according to ialent,
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This table rchéls a high correlation between classrooms witih high
observition ratings and those utilizing group work as a regulér means of
instruction. The highest ranking classes, without exception, ecwmploy group
work techniques while only one of the lowest ranked works with groups, Further
aspacts of the "Gfoup WOfk” concept will be discussed later in this section.
Again, considering the schedule, a majority of the five highest were rated
positively on each of the remaining items. Details could not be judged at
all for the one low rated classroom using group work, indicating that very
little group work must in fact have been done. It is important to remember
that the summary ratings were made without including the Group Work category.
There is here, then, an independent measure which shows that the observers
were remarkably consistent in rating the classrooms, It is interesting as
well to compare the highest and lowest rated classrooms on several other items.
Once again, respbnses are consistently more positive from the highly rated

group than from that poorly rated.

Table 4.10 Consistency Comparison - Other Items
UIGHEST LOWEST
1TEM STATEMENT RANKING RANKING
Yes/No Yes/No
2 Room used functionally to facilitate the 5 0 1 4
Social Studies Curriculum,

9 Pupils work well and independently, 5 0 1 4
13 Children fell free to turn to teacher, 5 0 2 3
23 Teacher is imaginative in approach to 5 0 0 5

material.
45 Teacher uses subject matter and lesson 5 0 0 5

plan to help pupils learn to think.

59 Teacher serves as a resource person to 5 0 o 3
aid and direct rather than dictate
ugse of materials,

60 Teacher answers pupil's questions or 5 0 1 3
alre:xtg him to the answer.



o,

- This chart scems scelt-explanatory.  Where the lowest rating total
is less than five; the statement simply could not be applied to one or more
of the classroums in question. |
The clear and consistent division between the highest ranking class-
rooms and the lowest ranking is interesting in itself. 1t also ceftainly
lends evidence that the observers were discriminating upon criteria seen

as important in the implementation of the new Sociel Studies Curriculum,

78
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Summary and Conclusions

RIC

s 75)

1. The classroom observation scales developed for this study are both reliable
and valid, and can be used as cne of the measures of the relative success of the-

social studies program.

2. Most of the variability among classrooms is defined by the two sub-scales

of the observation instrument which are concerned with teacher-pupil relationships
and general classroom atmosphere which is informed by mutual sharing an d common
purpose. It is prob;ble that these two sub-scales alone might be used as meésures

of evaluation of the program.

3. There is some evidence that the social studies program declines in effectiveness
as the grade level of the program increases. This implies that the program is

more effective when begun at an early grade level.

4, There is a high correlation between classrooms wirh high observation ratings

and those using group work as a regular means of instruction.

5. Striking differences exist between the highest rated and lowest rated classrooms
in certain variables such as the functional use of the classroom, teaching methods,

and_thc use which the teacher makes of the program materials.

6. There is a possibility that classroom ratings are closely related to tie
intelligence of tﬁe students in the particular class. This relationship is

e¢xanined in the following section. » i

O



SECTTAON  V

——————

COMPARISON OF CLASSROOM LEVALUATION AND PUPLL ATTITUDE
INTELLIGENCE PATING '

The validity of the student attitude questionnaire was studied
in Section I, pages -8 . It was determined to be a useful measure
of attitude for this study., The classroonm obseryation ratings were also
tested for reliability and found o represent an accurate prediction of
tesching effectiveness. This study is magde in Sectioﬁ 1v, pages 63-78 .

A comparison of the activities in some classrooms and the attitudes
and intelligence of students in the rooms was made t¢ determine what con=-
nection exists between these two elements.

For this comparison, the classes were divided in;o two groups. The
ficst, group H, consisted of the four classes that received the highesf rating
in the evaluation made by the team of observers, In contrast, the second
group, group L, was made up of the four classes receiving the lowest'rating.
A mean of the students' attitudes, as determined by a study of the attitude
questionnaire which the children had completed, was taken for those students
whose classes made up group H (highest) and those of groﬁp L (lowestf.

Means for cach group were thein compired under the seven student attitude
scales (see pages v - vii of the Appendix ) which represent a selection of
related questions from the a-titudz questionnaire. These scales are geavred to
reveal students' attitudes and reactions toward specific aspects of their
social studies classes, both in terms of curriculum and teaching methods. -

4 numerically high wmean under a specific scale chus indlcates a particularly
strong positive attitud2 among tﬁe students of that group. Waea the means

3
]E T(:for group H were compared with group L, a significant diffarence was discovered

s :
E;{)
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between the attitudes of the student groups uader scale Two, Scale Six, aad
Scale Eight.

Table 5.1 Analysis of Variance/Covariance of Student
Attitude Mecasures Adjusted for 1.Q.

r r !
SCALE |GROUP MEAN ADJ. :SE. ADJ.! REGR, SE. REGR, F i ADJ.
MEAN MEAN COEF, COEF, ¥

1 H 14.74 § 14.63 0.18 0.028 0.010 0,797 0.430
L 14,22 | 14.42 0.24
H 10.74 10,71 0.18 o .

2 1 10.10 | 10.16 0.24 0,017 0.010 5.24%% | 2,99%
R 4,646 4,62 0.12

3 L 4.56 4.62 0.16 0.008 0,007 0,29 0.00
H 8.40 | 8.31| 0.26 , '

5 1 7.94 .09 0.35 0.023 0,015 1,07 0,22
H 8.99 8.81 0.20 .

6 L 8. 26 8.56 0.28 0.042 0.012 5,29%=* 0.47
H 38.84 | 38.66 | 0.35 1

8 L 37.92 38’?£‘L 0.47 0.C44 0,020 2,78% 0.53

Using the unadjusted mean, the F-statistic, which tests the significancé
between the group means, in each case Is very high at 5.24, 5.29, and 2.(8
respectively, based on 1 and 133 degrees o freedom. These high F-statistics
indicate a large degree of difference between the groups. A slight differénce
was also d:tected in Scale Five, (F-statistic = 1,07) but it was not strong
erough to meet conventional statistical significance criteria. Scale Two
grouped questions.to which a positive reaction would show that a student carried
his interest in social studies beyond the classroom, that he found sociat
studies relevant to his life outside of school. Scale Six measured the
student's perception of his relationship with his parents, A stgong positive
tendancy here reveals an encouraging parent-child relationship, or a home

atmosphere that stimulates and supports the student., Sc¢ .le Five, having a

81 L _
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noticeable but statistically insignificant difierence, is gearcd to measure
the student' s perception of the teacher-student relationship in the classroom.
Scale Eight is a summ;ry of the scven scales comprising the questionnaire.

The adjusted F-statistic tests the difference in mean attitude with
the intelligence factor as measured by I, Q. ratings statistically controlled.
As indicated by the F-statistic, the differences recorded betwéen group H and
group L under scales six, parental relationship, and eight, the summary, are
sharply affected whén the differences in the average intelligence quotient
of the students are statistically removed. Without this factor of irtelligence,
the previously significant differences between the groups disappear, indicating
that intelligence ratings are probably the determining factor of student
attitude in these c;ses.

Still using the adjusted mean, the apparent, but not significant difference
under scale five also is eliminated. Under Scale Two, titled "Student interest
beyond the ciassroom,'" however, the strong difference between the groups rema' s
significant, although it declines somewhat, despite the rewoval of the intel-
ligence factor. The.F-statistic is reduced from 5,24 to 2.99, both of which
are significant under these degrees of freecom. 1t is interesting to note,‘
that with the I, Q: difference between students controlled, children in the
highest rated classes, gcoup K, still have a significantly stronger positive
reaction to questions dealing with the relevance of sccial studies to thefr
everyday life,

These findings are again supported when the observers' ratings of teachers
are placed in comparison witi: the intelligence of fhe students, (See Table 5.2)
Class2s with a large number of studenis having 1. Q.'s of greater than 110
were considered {n relation to the ratings given the teachers of those classes
by the observers. It should be recalled from Section IV that teachers who

ranked high were observed to be most effertive in employing the methods of the

[*35) L
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new curriculum for social studies in their classvs. Ranks wore given from

1 ~ 17 with number 1 being the highest rating and 17 the lowest. Ranks for
each teaéher were determined.on the basis of a summary of the accumulated
ratings made by the observing team., The higlhest summary rating corresponding
with the first ranking is 51; the rating for rank 17 is -37. The proportion
of high (> 110) and low ( <90) I. Q. students in the classes of each ranked
teacher were stated as percentages of the total class *aught by that teacher,
then the mean I, @, of the entire class was indicated. ‘The relationship of
these figures is generally consistent. The highest ranking teachers in terms
of the classroom opservations regularly were revealed to have classes with

a high proportion of studeits with a high proportion of students with I. Qls

greater than 110 and mean I. Q. approaching or exceeding average.
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Table 5.2 Comparison of Summary Classroom livaluation and Student IQ
RANK TEACHER SUMMARY PROPORTION PROFORTION MFAN IQ
RATING I £90 1Q >110

1 31 51 0.08 0.58 111
2 36 49

3 26 _ 47 0.05 0.81 ‘ 116

4 32 43 0.20 0.32 100

5 30 32 0.30 0.26 99

6 13 22 0.50 0.00 a1

7 20 16 0.38 0.21 96
8 34 : 15

9 25 12 0.50 0.00 84

10 15 08 0.13 0.13 101
11 38 04
- 12 35 o -20

13 17 =22 0.44 0.04 : 94

14 23 =24 0.30 | 0.04 99

15 22 -24 0.55 0.05> 89
16 ’ 16 -31

17 19 =37 0.58 0.00 87
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Feachers ranking 1 and 3§ (rated 51 and 47 respectively) work with classes
of which more Lhan 561 are students having superior measurable intellects and
less than 107 of the students' intellectual capacities -re weasured under 90.
The mean intelligence ol Lhese classes are both well over averﬁge. The teaclhers
rated lowest on the ranking scale also follow tlic pattern with classes having
large proportions of low L. Q. students, virtually noune with a high measured
in;elligence, and a mean of less than average for the entire class. An
interesting exception was observed in the case of teacher number 25 (rank 9),
The summary rating was 12, a r«ting several points higher than tne average
for these teachers, yet 50% of the class had L, Q.s less than 90, none were
measured higher than 110 and the mean of these students fglls at a low 383. This
teacher had high ratings on the Teacher Attitude Questionnaire (Appendix pages
viii - x) under the important areas of teache: attitude (Scale 3), puptl
attitude (Scale 4), subject matter (Scale 6), and resource material (Scale 73;
vhereas the low ratings appeared under classroom atmosphere (Scale 1), and
discipline and control {Scale 2). The discrepancy of these ratings for
this teacher mav be due to the extra control necessary to teach effectively
students with the short attention span characteristic of the slower learner.
Aside from this exceptional example, the statistics indicate that teachtrs who
were observed to bg most effective fn implementing thi new eurriculum ware
those working with classes having a large proporiicn =i EVEIEGE Lhan . nur
students. The 1ea§t effective classes were those in which che major:t} Ql

students fell beiow average in measurable intelligeace,
Tadle 5.3 is the attitude scale correlation matrix. This is a correlation of

the observation ratings made by the team ~f observers and the I.Q. of thke students

in their classes. The most informative statistics are in column 7, the summary

scale for all the ratings. The summary information is correlated with the proportion

of high and low I1.Q. students, then with the wean 1.Q. of the studeats. The
observation team's rattngs were collected under seven scales of which six were
onsidered relevant for this comparison. (A discussion of the validity of these

icales can bc found in Section IV, page .

. 1




SCALLS USED FOR CLASSROOM RATINGS:

Scale
Scale
Scale
Scale
Scale
Scale
Scale

One
Two
Three
Four
Six
Seven
Eight

Classroom Atmos>here

Discipline and Control

Teacher Attitude

Pupil Attitudes

Subject Matter

Resource Materials

Summary of preceding observation ratings

Classroom Ratings and Cass I. Q.'s

Table 5.3
SCALE SCALE SCALE SCALE SCALE SCALE SUMMARY | PROP. |PROP. | MEAN
ONE TWO THREE FOUR  SIX  SEVEN SCALE |1Q<90 [IQ>110] 1Q
SCALE 1 1.0
SCALE 2 0.62 1.00 \
SCALE 3 0.55 0.74 1,00 ;
1
SCALE & 0.61 0.74 0.64 1.00 {
SCALE 6 0.56 0.80 0.84 0.74 1.00 '
SCALE 7 0.57 0.65 0.69 0.49 0.67 1.00 ’
SUMMARY ;
SCALE 0.71  0.90 - 0.89 0.85 0.93 0.76 | 1.00 !
B L Y F — b - 1 E; _
PROPORTION : ‘ v
1Q <90 -0.77 -0.61 -0.55-0.70 -0.50 ~0.70 -0.70 1.00 ; -
PROPORT ION , : ;
1Q$110 0.81 0.71 0.59 9.64 0.65 0.66 i 0.76 -0.82 - 1.00
MEAN 1Q 0.75 0.61 0.48 0.65 0.49 0.56 0.66 -0.94 . 0.91 1.00
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The summary observation ratings of the classcs correlate to : high
negative degree (-.70) with the proportion of those classes having low, less
than 90, 71.Q.'s. This indicates that those classes found less effective have
a concentration of students with low [.Q. scores. An equally, but positive
correlation (.76) exists between the observation ratings and classes with
a high proportion of 110 or greater 1.Q. students, showing that high ratings
tended to favor classes with large percentages of intel;ectually superior
students., The mean [.Q. scale also correlates highly (.66) with classroom
ratings, again equating the favorable rating with the high I.Q. students.

Graph 5.1 shows the relationship between classroom ratings and the
proportion of students in each class who have I.Q.'s 110 or more or 90 and
less. It can be seen that in general, the u;éher the I.Q. the higher the
classroom rating, and similarly, the lower the I1.Q. the lower the classroom ‘
ranking. The pattern would probably have been more clear if the dividing

point for the higher I.Q. had been 100 in place of 110 and over.

ERIC | 87
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PERCENT TN IQ CATEGORY

Graprh 5.1 CLASSROOM RATINGS BY PERCENT IN SPECIFIED IQ
CATEGORIES
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Graph 5.2 illustrates the direction of the mean student 1.Q. in terms
of the classroom rankings. A slight drép in the average student [.Q. can
be observed as the rankings of the classroom's approach 17.00 or the lowest
rating. This drop is significant, however, only as it charts the difference
between the two highest (ranks 1 and 3) ard two lowest {(ranks 15 and 17)
ranked classrooms. Should the four classrooms comprising t{he two highest
and two lowest ranks be removed from consideration, there *is no significant

change in the mean i.Q. line.
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Turning now to the individual items of the student attitudc quéstion-
naire, Table 5.6 compares the responses of students in the Highest rated
four classrooms with the responses of students in the Lowest four classrooms,
The table gives two statistical measures of association: a correlation
coefficient computed on coded table entries and a chi-square statistic.
Six of the chi-square statistics, for items 06, 22, 29, 31, 356, and 41,
are statistically significant. Of these six items, there are three--items
22, 29, and 3l--that favor the students lowest rated ciassrooms; that is,
a higher percentage of students in low rating classes responded positively
to these three questions than students in high rating classes. The six
items with significant chi-~square statistics are the following:

Item 06. T like almost everything about school.

Item 22. I get angry with myself if I don't do as well as T should
in my social studies class.

Item 29. I concentrate better in social studies than in other classcs.

Item 31. I. would rather get a good mark in social studies than
in other classes.

Item 36. My social studies teacher feels that I am smart.

Item 41. My parents feel that I am smart,

The significantly different item response rat;s noted above seem mosf
closely relatud to school success. To illustrate, children in high-rated
classes do not claim to concentrate hetter in social studies than in other
classes; perhaps‘these children make a greater effort, on the average,
to concentrate in all classes thar children in low-rated classcs. There
is, indeed, a large difference in the average intelligence (as measured
by I. Q.) of the children in these two groups of classrooms which is con«

founded with the High-Low ratings.
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Table 5.5 gives énother compariscon of the item responseé §£ students in
four classrooms vhich recelived high ratings on the classroom observation
schedule (called High group in the following) with the responses in four
classrooms which received low ratings from the observation team (called
Low group), In order to provida (partial) control over avérage I. Q. dix-
ference among these two groups of étudents, the High group was taken in
this contrast td.be the four classrooms rated 3, 4, 5, Qnd 5: i.e., the
classrooms rated 1 and 2 were replaced with those rated 5 and 6 because
the first and secend-rated ctassrooms have atypically high.average class
I. Q.'s. The Low\§roup was taken to be the four classropms among those
from which there weré student attitude questiomaire &ata, which received
the lowest ratings on the classroom observation schedule., With the High
and Low groups constituted in this way, the uverage I. Q. was 96.7 in the
adjusted High group and 93,6 in the Low group: this small difference is
not statistically significant,

Table 5.3, which gives a frequency tally of yes and no‘responses for
the High and Low groups separately, also reports the associated correlation
coefficient and‘a test of significance by Chi-Square methods. A positive
correlation coefficient for a given item indicates théc;the proportion of
the High group answering '™ostly Yes" to the item was higher than the pro-
portion answering.in that manner in the Low group. O0f the forty-four con-
trasts in Table 5.5, fifteen "favor" the Low gwup, Heré "favor' means
that the {tem is answeced .elatively more frequently in tﬁe divection taken
by the staff to be more positive attitudinaily. On several of the items;
the group differences are quite ilarge. A Chi-Square statistic larger than
about 5.0 indicates that this difference is statistically significant
(two-tailed, .05 level), There arc eight statistically significant Chi-

Syaare statistics in Table 5.5. These are:

e



04.

06,
07.
11.

15,

25,

36,

9%4.
It is ecasy for we to keep intercsted in my work in social
studies class.
1 like almost everything about school,
Soeial‘étudics is an interesting subject,
Studenfs talk too much jin social studies ciasé.

In social studies ciass, I study just hard enough to get
by, rather than hsrd enough to do well.

I would rather learn things the way they are taught in this
social studies class than the way they are taught in other
¢lasses,

My social studies teacher thinks that I an smart.

Of these elght items, only item fifteen "favors' the Low group., It

seems clear from these eight item comparisons that the studeats in the

High group have more positive stuly attitudes, on thz average, than the

Low group.

The response diffeventials in the first three of the above list

of eight are partiéularly interesting: relative to thése in the Low-rated

classrooms and students in the High-rated classrooms are more likely te

see social studies as an interesting subject, are more likely to find it

easy to keep interested in social studies rlass-work, and are more likely

to claim to like almost everything about school.

ERIC
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Table 5.5 Comparison of "Low and sdjusted High' ranking classrooms.
oa Individual Ttems of Student Attitude Questionnaire
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o g H !
r o . i
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. i .
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}
04. . High 24 77 ;101 ;
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‘ . ' ! '
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. | o
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i i .
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Table 5.5 Continued
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Table 5.5 Continued
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Summary and Conclusions

1. Students with high'intelligence quotients show atlitudes different frem students
with low intelligence quotients in the following areas: a) InteresL in soctal
studies beyond the classrcom; b) Parent—child rclationships; and ¢] The total
attitude scale summar& of student attitudes. Iln ecach case, the high 1.Q. student

showcd a significantly higher positive attitude then did the low I.0. stuedent.

2. When 1.Q. scores wgré coutrolled, the most sipnfficant difference in student

. attitudes in classrooms with the highest observation scores and thie lowvest
observation scores was the student attitude toward sociai studics outside the
classroom. This implies that regardless of the intelligence quotient of the student,
the higher rated classrooms produce a more significant impact upon the suvcial
studies student than do the lower rated classvoons, at least insofar as the student's

interest in social studies outside the classroom is coucernad.

3. There is a strong relhtionship Letween the ranlkiag of the tcacher fn classroon
observat{ons and the average 1.Q. of the students in the clase, The classrooms
scoring highest on the observation scale also had students with the highest
average 1ntelligence.qﬁotients. In other words, those Leachers who were observed
to be most effective-in implementing the new curricnlum wefe_thuse wvorking with

classes having a large proportir~ of average or superior students.

4. Those classes found to be least effective in lwpleneating the social studies

N

curriculum had concentrations of students with Jow l.4. scores.

5. When individual attitude items amoug st.dents are eunanined, it is very clear

Q . students exposed to a more effective implenmentation of the social studies

e fculum have different attitudes toward social ctudies iu particular and the
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SUIMMARY AND CONCLUSIOKS

1. The several attitudce questionnaires and the indicated sub-scales which they
contain arc both reljable and valid and conclusions drawn from them ave equally

valid to the degree indicated in the body of this study.

2. Significaunt differences in attitudes to social studies»iﬁ particular arnd school
work in general exis; betﬁeen students in the Providencé School Syster and
another urbar school system which was used as a control group, although the
sunmary attitude scores of the two groups conceal these differences.The
significant differénces belween the twe groups appear in the examiration of

individual itehs and sub-scales contained in the study instruuents.

3. Children 3n the Frovidence schools have much more posifive attitudes toward
the social science classes which they attend than do students in the cenirol
group. There is very little doubt that the more positive attitude of the
Providence children is a function of the new social studies curriculum.

The najorycy of the children in the Providence social studies classes perceive
a difference between their social studies classes and theirlother classes, and
a larze majority of those who perceive the difference 3156 approve of the

difference.

4. Attitudinal differcnces between the FProvidence children and the coenteol

group appear to focus on arcas which are significantly relaéed to the Providence
social studies curriculum. These areas include such elements as class participation
by the studunts, interest in the subject matter of social studies classes, and
desire to succeed in social studies learning situations. These move positive

ERIC
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ttitudes exist in spite of what appears to be a less favorable previou: school
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5. Perception of differences between social studies classes and other classes
within the Providence school system, aud approval of these diffevences has no
relationship to the intelligence quotient of the students, Students with

high 1.Q.s and students wifh low 1.Q s are equally perceptive of the differences,
and cqually approvelof these differences. Furihernore, both groups of students

show the same approval for working in small groups and for cluss participation.

6. There are significant differences between high 1.9, and low J1.Q. students
in two areas. The high I.Q. student shows greuter interest in social r~tudies
outside the classroom, and has much better communication with his parents

in discussing his school work in sucial studics with them,

7. There is some evidence that the effectiveness of the sccial studies curriculun
decreases as the grade. level increases, although thesc grade level differences

are not very large, especially when the 1.Q.5 of the stad nts are coutrolled.

8. Teachcrs of the.soe1al studies curriculun in the Providence schools have

2 significantly more positive attitude toward the teaching of social strdles

than do teachers in Lhe ~ontrol group. Providence tcauhofé.sec the prublen of
keeping order in thc-classroom as being less important than de the ceatrol

proup; Providence teachers feel that the students should he'p@fmittcd nore freedoen
than do the control group; and Frovidence teachers Vool nuch ﬁorc strongly than

dn the control group that students should be eacouraged to particivate in class

planning and ectivities.
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1. There Is a strong conseasus awony Vvovidence sociol studics teacaers thac

the new social studies curriculum hias been successrul, Amopg Lhe elem:uts of
the program which teachers approve the most are the relevance and flexibilicy
of the curriculum and its materials, the opportenily for small group work and
class participation, and training for the student in iadependent rescarcht and

predentatior. of reports,

10. The chief criticisms of the teachers regarding Lhe prograwm were the ueed
for a wider spectrum>of materials, espeecially wmaterials geaved to the slow
leorner, the need for increased communication among all elewents of the program,
and the need for more guidance in the sense of traditionally defined textx and
curriculum guides, The need for more trainipng and stafi assistauce both before

and during the execution of the curriculum was alsu stressed.

1}, There was a strong feeling awong Providence teachers that the curriculum
worked better with bright students thau with =low 1earnur;. A majority of teachers
sald that the curriculum contained elcuents which werc not éuitah]e for the slow
learner. lowever, many teachers attributed the difficulties of the slow learner

to Lhe background whiéh the studént brought to the class rather than to curriculum
deficiencies themselves. Furthermorn, the small uroup dcfinﬁtion did not appear

to be a relevant variable in the differences betwees Tost and slow leavners; wost
teachers said that the two groups itandled the small-group cavirenweat equally well.
Morcover, teochers saQ no appreciable difference in discipline problems between

fast and slow learners.,
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RECOMMENDATIONS

The Social Studies Curriculum Project should be continue& for cthe following
reasons:

I. Yhe Project has had n significant inpact oun the studcats who have heen
exposed to it. The majority of the students perceive the diffevence betweea their
social studies classes and their other classes, and like tiwe Jilforant elements of
the Project. Tuaterest in social studies outside the claésroom bins increased,
and the independcnf vesearch and small group covpenents of the Yroject arc

well received by the students as a whole.

2. The Projeci has had a significant impnact on the tecachers who are participatiag
in the 'roject. A large majority of the teachers in zocial sciences spprove
of the vew definitions which the Project has intruduced iﬁ the social sciences.
They ©vel that the freedom to use their initiative in tearbing, the Closibility
of the curriculum, and the'incronsud opporvtunity jor ohiiidven o icipane
in the piamning and execution of the Project are significant and important

variables, and they approve of then.

3. 'the Project has had a considerable fallout «ffect on Loth stuadencys and
teachers who are incolved in it. The attitudes of rtudents wia» are participating‘
in the Project diifer nartedly in many arcas [ion (ne attitudes or the control
group of studetg ﬁho were not (xpecrd 1Y the wew curviculue. Similarly, the

Attitndes of teachers in the I'voject are signi icantly differen: and rore positive

-

than toe attituden of the teacners in Gie control gieup, buth toward sociol

ftudiuu in particular, and the tetal enviromsent o the tesning situation in

lEI{I‘:ﬂoxw‘.

Aruitoxt provided by Eic:

10858



.. 106

iHlewents of the HociaJ.Studics Curriculum Project which should probably be
changed include the following:

1. The training component of the Project should be erengtﬂoned. A relatively
large percentage of the teachers involved in the prograw hwave citad rhe necd
fer nmore training, and such training should he provided fer Lhen by the project
staff or by consultants employed for this specific purpose.

2. A better screening procedure for selecting teachers for the Project should

probably be employed. There is a significantly lavge pevcentasns of tuachers

in the Project who do not appear to fit the pattern of the v who !y capable
of successfully implementing the project, or vho is even sympathatic with the
goals of the Project; This is particularly evident i definitioos of claszroam
discipline, and in the use of small group work in the leapninﬁ situal ion.

3. The staff component of the Project should be s!rcngtheﬁcd. Tieire should
be a much strounger and much more continuing relationship Letween Prejert staff
and the teachers in the program. In one zense, this increasad statt ronsd erovide
the in-service training whilch teachers in the Project s=eoeon Lo roguire,

4. More directiqn should be provided tc teachiers by (he Prejeot stafi. Thes
direction might assume varfous formz. The use ol the voltvicadue poddes ts one
{llustration; teachers appear to feo] thac wo cnrrk.n]um culdes fu the traditional
sense are part of thé froject, and that the guides should ba graved Lo one or
more text books. 1t may be that teachers as well as siuderts vend divection dn
designing and conducting rescareh projects, at least of the type which the given
cur-iculum guides of the Project are intendea te fur . por.

5. dhe scope of the materials provided tTor the Projeet ahouid be reexanined
in the {ight of the relatioasiip ol the ratevialds o the peritealor grade leveld,
and the suitability of the materials for the slow learner. aAlthough the use of

o : : . et :
E lc‘hc materials may be a function of the sophistication of thx teacier, It scewns

Lhat use o wateriads Jr oneiher area oo winieh war o G roei i <heen e proovided
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5. More direction by the Project stoff should Le provided to teavhers in the

uze of marerials outside the macerials provided by the Project itsell. Teachers
vary considerably in their ability to design innovative approaches vo social
stidies even though the freedom to jnnovate is provided to ¢hem in the Project
desipgn, It may be that such components of the Frojecl a5 LUCsL wpenlers for
socfal studies classes, and arrangerents to visii releviant orgarizations and
apencies should be structured by the Project statf rather than Le lefr to

the taitiative of the individual teacher.

Furthev evaluat! a and research shiould be carried out in the folloving areas of
the Social Studies Curriculum Project:

1. The problem of type and adequacy of training for teachers in the program
should be cxauined in depth. This study should bLe addressed to the shills
which tcachers bring to the program as a funcliou ot Lhéir previows iraining,
and the type aud amount of traioiug which teaciwre shouwid foce v o1 oa onpoing
elencnt ol the Project. Such a study should also assist in dodining the
functionse of the stafi of the Project, both i1 ferms of the quantity and gquality

of teacher—-staff relationships necded for eptimuin impleaentation ol b sregran.,
2. 1%e concept of curriculum guldes {n the Project hecds furchor study,
Something more than the semantic involved is germao: huré. The definftions of
text books and curriculum guides whiceh teachers bring ta the proaram should be
analyzed to the end that aew definitions can be stru:turéd‘for teachelrs which will
be more useful for Project ypoals. 1In this same conteoxt, the cmiricoliun materials
should be reexamined botiy Vor their suitabdlity fov spe-iiic yonde levels, and for

their suttability for fast and show learners. Suelt o steds will el both teachers

. and students in the ase of propncan matevials.
LS

LRIC
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3ooMhe dimplications {ovolved In structuring social studics ciasses and tie
smatl--zroup compqnent in these classes in terms of either houogencous or
hetorngeneous groups should be observed closely, A)Lh0ugh the preseat study
strwie clearly that the background, motivation, and inLci]ﬁgenuu quetient of
the stwient are related to the relative success of the teachor in Impiomenting
the social studies project goals, the question of prcrv-group velaticonships

and theeiv dwportance In the teacher-pupil relatinuship as these velationships

affevt Project goals wmust be made cleaver.

A, Wl Cnpcetion of the soclal studies program fov grades ecariicr than the siath
arade peeds alsrification. There is some esidenc.s in the present studv that
attitudas of the student toward the Project change with the grade ilevel of the
student. 1t may be (hat more of the resources of “hwe Project should be foeused
vpon the wlementarvy grade levels. Once more, ruch a study Quuld sharpen project

staff of forte in reaching the Project goals.

5. Finally, careful and continuing objective evaluation of curricelom project
activities by an evaluation team independent of the Project stalf sceims necessary

both for wonitaring of the program and for future prosram develepment,
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STUDENT QUESTIONNAIRE

SEMANTIC DIFVERENTIAL

STRICT EASY GOLNG
HIGH LOW
HAPPY — UNHAPPY
EDUCATED | UNEDUCATED
PERSONAL INPERSONAL
STRONG WEAL.
MILD HARSH
LIGHT HEAVY
LOOSE TIGHT
BAD GOOD
SAME DITFERENT
HUMOROUS SERIOUS
HARD SOFT
CRUEL — KING

Q
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SCALE ONE:

f#2.

i,

#7.

#13,

#14,
#16.
#21,
#22.

#23.

SCALE TWO:

#5,

#7.
8.,
#9.

#10.

#12,

#28,

SCALED STUDENT QUESTIONKAIRE
Success Orientation; Active interest, participation in Classroom
Activities.,
I like to_ participnte in social studies classroom discussion.,
It is eaéy for me to keep interested in ny work in social
studies ciass.
Social-gtudes is an interesting subject.
I feel I am having trouble learning things in social studies
this year. (negative)
I hope I get called upon to recite in social studies class.
I am glad when my social studies class is over, (negative)
I like to'have my social studies papers read to the class,
I get angry with myself if 1 don't do as well as I should in
my social_studies class.
1 social_studies class, other people think I kaow what I'm
talking about.

Interest in Social Studies work carried beyond the classroom;
relevance to student's life.

Homework assignments in social stuides are more furn than other
homework.

Social studies is an interasting subject.

I like gorking in the library on social studieé projects,

My work in social studies has a lot to do wiéh'everyday life,
1 get-so interested in social studies work that 1 need to talk
about it outside school.

1 like to‘discuss ny social studies work with my pareuts.

History mecans more to me since being in this social studies class,
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E THREE:

#5.

#25,

#29.

SCALE FOUR:

SCAL
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#11.,
#19,

#24,

#30.

#32 L]

#33,

E FIVE:

vi.

Preference for social studies class over otler classes.

Homework assignments in social studies are more fun than other
homework.'

1 would rather learn things the way they are taught in this
social studies class than the way they are taugit in other
classes,

1 concentrate better in social studies than in other classes.
Prefergnce for classroom freedom,

Students talk too much in socialstudies vlass. (negative)

1t i8 better to use only an assigned textbook for lessons rather
than having students search for materials. (necgative)

I prefer a teacher who lets the students participate and talk in
class rather than remain silent,

It 1s easier to lears in a class where the atmosphere is friendly

rather than one where the teacher and the student are always serious.

1 prefer a strict teacher to an easy-golng teacher., {uegative)
I prefer learning when a subject is taught as a class discussion
rather than as a lecture,

Perception of teacher~student relationship.

My social studles teacher feels that T am:

#35.
f##36.
#37,
138,

#39.

A good student

Snart

One who thinks for himself
Well-liked

Well=-behaved

e et —



vii.

SCALE SIX: Perception of parent-child relationship.

My parents feel that I am:

#40, A good student

#fa41. Smart

#42, One who thinks for himself
43, Well-liked

#44., Well-behaved

SCALE SEVEN: Inabilify to do school work; confusion over student role,
#13, I feel I am having trouble learning things in social studies
this year. (negative)
#15, In social studies class, I study just hard enough to get by,
rather than hard enough to do well. (negative)
#17. I give up when I meet difficult problems with my school work.
(negacive )
#26. I have a hard time concentrating onthe subject during social
studies class periods. (negative)
#29, I coqcéntrate batter in social studies than in my ocher classes.
SCALE EIGHT: Sumiary

Items
2 4 5 7 8

9 10 12 138 14
ISN 16N 17N 19N 20
21 22 24 25 26N
278 28 29 30 33

N - negative
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Please complete-the following information:

1. Sex: Male, . Female

2. Age: 25 or under, 26-34, 35 74, ___ 45-54, 55-64, 65 and over
3. How many years have you been tcaching?
. ._1lor less, _ 2-5, __6-8, _ 9-15, _ 16 angd over
4. Grade level now teaching. )
5. How many years have you taught this grade: .
.1 or less, __2-5, _ 6-8, _ 9-15, _ 16 and over
6. What level of éducation have you completed? (Check higheét degrce earned)

Normal School Year receiving degree_
LU "

B.A. "
T M.A. " oy "
7. Have you credit hours beyond a B.A. Yes, __ No, How many? _
8. Have you credit hours Beyond a M.A. Yes, No, How many?
9. Do you hold teacher certification in R, 17 Yes, No.
10. What was your field of study in college? Major
’ Minor

11. To the best of your wmemory how many
following subjects:

credit hours did you coaplete in the
(male rough estimates)

Toward As a Groduate
Certification

As an Under Grad.

——— e e

&.
b.
C.
d.
C.
£.
g.
h.
i.
5.

12. Did

ERIC
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History,
History,
History,
History,

Ceography
£conomics
Political Science
SociolofY tiveviennnens
Anthrepology

UI.SI e 6 e 0000t
European.eceseacses
World coveecnennnes
Other .....

Cre00 000
—— s -

secee e
O O —

General Social Studies ...,

you attend Lhe social studies workshop run by
Departwent? Yes No .

119
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SCALE ONE:

SCALE TWO:
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#6

#10.

#17

#18

#31

#2

#15

_#23

#25

SCALED TEACHER QUEST1ONNAIRE

Scope of élass exploration.

Learning experiences organized around life exéeriences rather

than arSUhd subject matter are desirable, in sécial studies.

Lf sdcial studies curriculum plans are to be deyeioped, they

must go ‘into detail on how course content shouid be integrated
across subjects.,

It is more important that the child learns how to approach and
solve problems than it is for him to master the subject matter

or the Social Studies curriculum.

In planning their work, social studies teachers should rely
heavily on the knowledge and skills pupils have acquired outside
the classroom,

It is.worthwhile to plan lesson units with ophgr'membnrs of the
social studies department,

In sociai studies classes, lessons presented in the form of problams
to be solved are the hest means of motivating pupils.

Student participation and student role,

Teachéfs increase their chances of directing the work into productive
channels by having pupils participate in the planning.
Nothidg'éaptures student interests in social studies as qpickly

as alloﬁing them to wrestle wicth problems of.fhcir own choosing.
Pupils frequently learn much more about scrial studies under their
own initiative than they do under tcacher direction.

Pupils learn more about the use of the library through direct
experience using their own devices than by a serics of exercises

designed to teach them the logical stens in library procedure.

—————
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#27 The goals of the social studies curriculum should be dictated by
pupil interest and needs as well as the larger demands of society,

#32 In social studies classes, small group work is one of the best
ways of making use of contrasting personalities, skills, and
interests that pupils have.

SCALE THREE  Type of planniné and organization of learning activities.

#1 The teaching of specific skills is the most important function
of the social studies program. {negative)

#7 The backbone of the social studies curriculum'i§>subject matter;
aptiv@ties are useful mainly to facilitate ﬁhe training of subject
matter. (negative)

#8 In teaching it is quite essential to cover all the material in

_ the céurse of study. {negative)

#13 Before pupils are encouraged to exercise in dependent thought in
social studies classes, they should be thordﬁghly grounded in
the facts.and knowledge about the subject. (riegative)

#21 Pupils léarn efficiently the essential of a social studies topic
when every member of the class moves simultaﬁeously through care-
fully plqnned lesson sequences. (negative)

SCALE FOUR:  Flexible role of teacher.

#12 Workshopé and training sessions are important for siafi development
in the social studies program,. .

14 Learning is enhanced when teachers praisc genééously the accomplish-
ments §£ pﬁpils.

#23 Pupils frequently learn much more about social studies under ;heir

own initiative than they do under teacher direction.

#25 Pupils learn more about the use of the library Ehrough Afrect
» Q experience using their own devices than by a series of exercises
designed to teach them the logicil steps in libfar)' procedure.
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#30
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#20
#29
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xiii.

Disavowal of fixed, traditional rolc of teucher;

The effectiveness of a social studies teacher rests upon his
abilit? to maintain proper ''social distance" between thie pupils
and himself. (negative)

Pupils‘respect teachers who expect them to work hard in school.
(negative)

Pupils must be made to understand that it is the teacher, not they,
who has 'the responsibility for what is to be léarned i elass,
{negative)

Under idegl conditions, pupils would view eacﬁ social studies
teacher as a "specialist" in the subject taught,

Disavowal of preference for a regulated claséroom enviroament.

In most schools thersz is too great an emphasis on keeping order in
the sociél studies classroom.

Clearly defined behavioral limits promote cmotional security for
pupils. '(negative) -

In the interest of good teaching, pupils whq repeatedly disrupt

the classroom must be disciplined. (negative)

Pupils learn to stay alert when they are expected to respond. (negative)

Preference for a free classroom environment.

In mostNSChools there is too great an cmphasis on keeping order
in the social studies classrocm.

Pupils gain a sense of belonging when the teacher cacourages
friendships among pupils in the room,

In social studies classes, pupils are motivated to do better work
when they feel free to move around the room when tlic glass is in

session.
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Scale Seven Continued

SCALE EIGHT:

O
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#22

#25

#26

#28

#32

Social studies students should be given more freedom in the class-
room than they usually get.

Pupils learn more about the use ol the library through direct
experiencé using their own devices than by a series of exercises
designed to teach them the logical steps in libfary procedure,
Group ac;ivity teaches pupils to think and plan tﬁgether.

School routines to which the entire school must conform vften
impose restrictions in the classroom procedure which tend to
restrict important avenues for learning in social studies classes.
In social studies‘classes, small group work is one of the best
ways of making use of contrésting personalities, skills, and
interééts that pupils have.

All 32 items,
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V.

1. Which of these terms best describes your opinion of the success of iailure of the
new social studies curriculum insofar as your classroom is concerned?

Very Snccessful Moderately Successful __Not very successful __ Largely a Failure
No Difference .

2. Comparing the "new' social studies curriculum with the "traditional' curriculum,
in what ways would you consider the "new" curriculum superior to the "traditional®?
Most Important

Other

3. Again comparing the two curricula, in what ways would you consider the "new"
curriculum inferior to the ''traditional"?

Most importaﬁt

Other

4. In rank order, what would you consider the important changes which might be made
in the "new" curriculum to make it more effective in your classroom?

Most Important (a)

(»)

Other‘

5. Do you think the "new" curriculum worked better with bright students than with less
able students?

(a) Better with bright students

(b) Better with less able students__

{¢) No Difference

Would you briefly state why vou think this is so?

O
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xvi, .

6o aoyon feel that discipline is more of a problem with the "new" curriculum than
with the “traditional" curriculum?
(a) More problem with "new'"

(b} Tess problem with "new"

{c) No Difference

thy do you feel the way you do about QEEE?FITHE?

7. Do you feel that you as a teacher have nmore freedom to teach as you like with the
"new'" curriculum than with the "traditional''? Yes No__ No Difference___.

Wi do you feel the way you do?

8. As a teacher, lPow do you fecl about the training which you personally have had
to teach the "new" curriculum? Adequate Inadequate .

9, How ahout training in general for the '"new" curriculum? Which of the following
best describes your cpinion of the amount of training given to teachers:

{a) Tco much emphasis cn training

{b) Training was just about right __

{c) Not enough training

10. How wculd you describe the help which you have received from the social studies
curriculum project staff in your total experience with the "new'" curriculum?
Very Relpful _Moderately Helpful  Not Much Help A Total Loss .

(a) In what ways was this help especially valuable or especiéliy deficient in
your opinion? '

11, Would you describe briefly particular experiences in your classrcom which would

lielp us in evaluating the strong or weak points in this type of social studies curriculum:

12. Attended Workshop: Yes, Ko

l; Grade lovel taught.
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