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INTKODUCTION

This study atteupta to measure soma of the elements uhich contribute to

the relative success or lack of success in reaching the program goals of the

Providence Social Studies Curriculum Project.

The goals of the program are reflected in the title of its in-service

component: "Bridging the Gap", the "gap" in this instance being the difference

between both the traditional curriculum organization pattern and au inter-

disciplinary pattern, and an approach to the learning situation in the social

studies which is designed to increase the scope of the child's experiences

and involvement. The objectives of he three-year study, and the aims of the

total social studief, program of the Providence Social Studies Curriculum Project

as cited in the study wave used as the bases for extracting more specific goals

of the program which might be described as fellows: 1) Small group work within

classes; 2) Individual research and library ,;ork by the student; 3) Cross-

cultural studies; 4) Relevance of the subject matter of the curriculum to the

real life of the studen:7; 5) An interdisciplinary approach which points out various

facets of a problem; G) The wide use of a spectrum of materials and resources;

and 7) The elimination of a single educational methodology as the only approach

to learning. In sum, the program aims at creating new organizational patterns

for the social studies program, and utilizing new types of materials and teaching

methods which will foster the types of teacher -pupil relationships which are most

conducive to an optimum learning environment for the child.

The goals of the study itself are more or less structured by the goals of

the program, and may be summari7ed as follows: 1) Do students perceive a

difference between the new curriculum and the traditional; 2) Eas the program

changed the attitudes of students toward the school. in general, and the

social studies program in particular; 3) Have teacher attitudes been changed

regarding a) Student abilities, b) Classroom procedurs, c) The subject

matter of the social studies, and d) Methods used in teaching social studies;

(1
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and 4) Has the program effected changes in classroom procedures in the areas

of a) Student activities such as research, group work, relationships among

students, and independence in working, b) Approach to subject natter such

as elimination of text and the use of different approaches, and c) leacher-

pupil relationships in general.

To be sure, Loth the project goals and the study goals might 'ne defined

differently from the above manner, but the given jefiniticus will save to

structve the body of the research. After the presentation of the study

design, the various research elements and instruments, and the analyses of

the collected data, a final section of summary, conclbs%.ons, and recommenda-

tions will serve further to establish the relationship between the study and

the original program goals.
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The universe of this study consist, 0 of all ulasse:, ii n-adcs e

9 which are participatin in LIii new sti(ia tudies pro;,fam

public schools. The sample was stratifed by tilt nemh,:.r 12.[ASse:; is

each grade, and_ the within grade sample was draw 5 fii t'Q ilan3 orroratie;',

Table of 1,000,000 random numbers. Thi, final sample yielded 25 el Isk.!

with about 650 scudents in the Providence public 6chools. -lie lower ..r .1.!e

limit of the sample was determined on the basis ol the ability oi stai;ents

to handle the research i! truiicnts in a meaniuglItl muinric duritie the pi-v.-

testing procedure of the study. Me up lit grade limit was a functioa of elle

lac.: that all students above grade 9 hal not bee oxposcd to the ndw social

studies curriculum.

In addition to the above experimental group of tho study, a control ::roup

was established using the same sampling procedure as above. 1.1o. control .-.roup

consisted of matched social studies classes Crom An urban school syste.i, ou:-

side of Providence which had not been t :posed to the sow social studies er-

riculum. This control group consisted of 9 classes with about 200 students.

,hroe scts of instruments were AstI in the study, each 1 'tic

developed by the study staff. :le lin-t Set. was designee to °Stair) data ia

pup reactions to the social studies t wriculum pro,,,et. and cOlsistyL! o!

an attFtude measurement instrument of e4 questions, and a series of as:Loci,: cu,

concepts called a semantic differential, :liese inst,:ument are uesontod

Apper6ix pages i 'Ow f;eeond set Sc Veil tO VoaSurt, teacher attiLlide ,r1

evaluations of the social studieti cure cu] tie a.11 c,,n;.istod cf :,tructart..1

alti.tude questiorlaire and a relativol: open-el-aka LLCLIL ic degilaled is

C,
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oln un teacher pLnioii.. l)k. ht. S;
'it) I CC

of the reasons balite tail ct,at.her's oi J ou. Coese i Lit .ppendi,

pages viii. zind XL - xii. re;;pect Lvel. CLiii I Leo el,tssrocT1

Lion schedules were developed to it tic ure the Lmalysis 01 classreo,.

ow,ironmert and activity. Iii s is on p c,ti \x tit the. Jpnen.11\.

ALI tests were administered
by the study sta0: is tit presenc e oL

classroom Leacher. (classroom observati 111s were Ita(iL. l%y three indc.pt

observers, studying the class at the sa It; time 7I1Ctit; c I ass tThSt. I'v. I

wcte then correlated with each ot her an rolated to otlh i. elements of 11,

evaluation.

Teachers whose classes fell withir the study sample wore identified

to provide
relationships among the stuff y variabl s. i'irthcr, for all stt.!(1:Ls

in the experimental group an I.Q. scol.: and a rtddiw.; level scor

obtained and matched with the student.
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SECTION I

STUDENT QQIJE:S`l'I ONNA1 RE

Students in the sixth, seventh, eighth and ninth, grade were asked to

fill out questionnaires which were designed to give some measure of the 1:ti-

tude*. of the students concerning their school in general, their teachers,

their self-image, and their social studies class in particular.

The survey instruments were presented in two sets; the first set was a

modified form of the semantic differential, and the second set consisted of

44 questions which were intended to elicit responses in the desired areas.

The semantic differential is a semi-projective set of opposing word-pairs

which might help to indicate the basic attitude of the student to the school

system in general and his social studies class as well. The hypothesis here

was that the fundamental attitude set of the student would influence his

perceptions of the various components of the educational system. However, Ois

instrument was only partially successful; details of its use are presented in

the sections which follow.

The chief instrument used in this section was the larger questionnaire

given on pages i and ii of the Appendix in this report. Several di:ferent Mari-

pulations of the question responses weretsed; chief among these ..Jas the esta-plii-

ing of several scales, or sets of related questions. The relazic.ns.:-.ip

these questions was established by a combination of expert opinion defining

the questions which would most likely be related to each other in a specific

attitude set and both factor analysis and dicrimination indices. The factor

analysis was designed to show the internal consistency of the groupings; in

the discrtmination indices, student responses were compared with teachers' ratings

of student attitudes. The reliability and validity of the scales taxonomy are

discussed in the following sections.



www.manaraa.com

Eight scales were finally derived from the student questionnaire, and arc

somewhat arbitrarily labeled as follows:

Scale 1: Interest and participation in classroom activities.

Scale 2: Interest in social studies carfied beyond classroom.

Scale 3: Preference for social studies class over rther classes.

Scale 4: Preference for classroom freedom.

Scale 5: Perception of teacher-student relationship.

Scale 6; Perception of parent-child relationship.

Scale :: Success in school work; definition of student role.

Scale.8: Summary measure.

The actual questions used to compila each scale are given in the Appendix,

pages v - vii. It will be noted that several of the questions were dropped

from the student qvastionnaire because they were non-discriminating, unreliable,

or both.

The validity of the student responses to the questionnaire and the reliability

of the scales were studied by asking pupils in three of the sampled classrooms

to re-complete the questionnaire. They did this approximately two weeks after

they had originally completed the questionnaire. This test-retest sample

numbered 46. Reliability coefficients for each of the eight scales are listed

in Table 1.1 . The closer the coefficien,-. approaches 1.0, the greater is the

consistency between the two testes of each of the students.

Table 1.1 Student Questionnaire Reliability
Coefficients

Scale 1 2 4 5 6 7 Summary

Coefficient 0.679 0.646 0.712 -0.056 0.719 0.702 0.194 0.733

4
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The reliability coefficients for scales 4 and 7 are so small that these

scales were discarded. The remaining six coefficients are large enough to

be considerri of acceptable size ia ed.lcational research. Therefore, the

only scal;:s considered in the study are 1, 2, 3, 5, 6, and 8, the last

being the summary scale.

The validity of the resulting student attitude scales was assessed by

making a comparisoa of students' attitudes as revealed by teachers' ratings

and the students' responses. Several teachers of those classes used in the

sample were asked to order the students in their classroom in terms of

attitude toward social studies class. The students comprising the top third

and the bottom third of the resulting scales were assigned to separate groups.

The top group will be called the positive attitude group and the lower group

be2omes the negative attitude group. The mean response scores were then

colpared under each scale for these two rough groupings. The results appear

in. Table 1.2 below:

Table 1.2 Student questymnaire Validity Comparison

Attitude
Group

m SCALE I SCALE II SCALE III SCALE V SCALE VI SCALE VIII

X SD X SD X SD X SD X I SD X SD

Positive 28 14.57 1.23 11.04 1.53 4.82 0.94 8.54 1.67 9.50 1.04 38.75 2.25

Negative 27 13.07 1.27 9.96 1.56 4.001 0.88 7.59 1.45 8.85 1.26 37.15 2.73

Under every scale the positive attitude group has higher, or more posi-

tive response scores than the negative attitude group. Each of the comparisons

1.9 statistically significant. Therefore, there appears to be agreement between

he scales established through the questionnaire and the ratings of teachers

who have had the chance to observe student attitude daily. Due to the relatively

unspecific, subjective nature of the validity criterion, evidence for the valid-

ity of the attitude scales is not particularly strong in the above comparison.

10
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The general ratings the teachers gave of their pupils cannot directly prove

the validity of the specific scales as means of determining attitude. How-

ever, the responses of the students are consistent with teachers'

ratings across the scales indicating that the scales caa serve as a useful

group measure of attitude.

In Table 1.4 is found the summary statistics for student attitude in

the Providence classrooms as determined by the questionnaire shown in the

Appendix, pages i and ii. Each sampled classroom in Providence is indicated

by grade and cla. Mean I.Q. scores for each class are listed in the first

column for the purpose of a rough comparison between attitude and measured

intelligence of a class as a whole. The possible range of the students'

responses differs under each scale. The closer the class's numerLcal

response approaches the highest possible score, the more positive is the

attitude of that class. The lower the response score, the closer it approaches

the possible minimum, the more negative the class attitude under that partic-

ular scale. The possible and actual range of the students' responses to each

scale are listed in Table 1.3.

Table 1.3 Possible and Actual Range_of Student
Reaponces Under Si:: Scales

Scales
Possible Range Actual Range

Minimum Maximum Minim_im Naxinu.-.

I 9.00 18.00 11.00 17.00

II 7.00 14.00 7.00 14.00

III 3.00 6.00 3.00 6.00

V 5.00 10.00 5.00 10.00

VI 5.00
,-

10.00 5.00 10.00

VIII 25.00 50.00 31.00 43.00
..__....

Table 1.5 gives the same statistics for the control group without the I.Q. scores.

11
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Initial observation of the attitudes ()I: Providence children could som

to indicate a general decrease in average attitude scores from the sixth

grade to the eighth and ninth grades. It will be recalled that a higher

score shows a more positive attitude toward the social studies program. The

mean score for the sixth grade is 38.E2 as against 37.61 for tile eighth

grade and 36.34 for the ninth grade. ,lowever, this difference in classes

may be due not so much to the age of the students or to differences inherent

in the progression from lower to higher grades, but rather in the relative

measured intelligence among the classes. For example, both the mean atti-

tude scores for grade six and the meal I.Q. for grade six are markedly

higher than in the other grades. In fact, the sixth grade is the only grade

in which the average I.Q. exceeds 100. Furthermore, as will appear in

Table 1.6, a mild association exists between the attitude scale scores and

the intelligence quotients of the students. Some furLner analysis of the

relationships between class I.Q.'s, c.assroom ratings, and pupil attitudes

will appear in a later section of thil report.

Thc.re is no statistically significant difference between the mean scale

scores of the Providence students and the students in the control group(Table 1 51 o:It-

side the Providence system. This lac( of difference could be due to any

of several factors, among which might be cited the crudeness of the scales

which were unable to detect subtle differences between the two school systems,

orlpossibly that the curriculum for tie social sciences p-ogram in ?rovidance

was not evenly implemented throughout the system, and no measurable difference

between the two systems may have existed at the time of this study. In any

e/ent, differences are more likely to be found among teachers and their

indivi.Jusl classrooms than between the two school systems.

The stuannt attitude means were compared by one way analysis of variance witl,

the response of the four grade levels (grades six, seven, eight, nine)

15
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1 3.

considered under each scale. Table 1, ,rives the grade level anLi Lke

analysis of variance utatistics. The ;everal sample sizes are N=102 for

grade six, N=117 for grade seven, N=12) for grade eight, and N=107 for grace

nine. The degrees of freedom for each F are 3 and 347.

Every F-Statistic is statistically sielificant, although that for scale six

only marginally. Most of the between ;rade level difference is due to the

fact that the grade six means are much larger than the others.

Table 1.6 Comparisol of Providence Student Attitude
Scale Score averages by Grade Level

SCALE
Grade 6
7

Grade 7
7

Grade 8
7

Grade 9
7

Treatment
Mean-Square

Error
Mean Square F P

One 14.63 13.94 13.76 13.53 25.96 2.76 9.40 ( <.01

Two 10.77 10.60 10.05 9.43 54.42 2.34 23.26 1/4.01

Three 4.68 ] 4.53 4.56 4.07 7.89 1.02 7.76 ..01
-..;

Five 8.11 7.99 7.71 7.9+ 8.24 1.47 5.59 .01

Six 8.65 8.44 8.13 8.5L 10.75 4.64 2,31 ,.1

Summary 38.62 37.81 37.61 36.6+ 142.04 9.82 14.46 : 01
.-

Table 107 shows the correlation anong all the scales and the correlation

of the scales with the I.Q. scores of the Providence students studied. The

cote' number of students responding is 446 for the attitude scales, but because

of oissing I.Q. data, the number is as small as 296 for some entries in the

table. The table shows that there is some positive relation among the

scales, but the correlation statistics are small enough to indicate that

it is useful to consider the scales irdividually.

16
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Table 1.1 CorrolALlon naLrix: Pupil AL LtLttd

Scat( Scores and 1,1_

Scale
1

Scale
2

Scale
3

Scale

,

Scale
6

Sumary
Scale

I. Q. Nean

Scale 1 1.00

Scale 2 0.45 1.00

Scale 3 0.28 0.56 1.00

Scale 5 0.32 0.16 0,20 1.00

Scale 6 0.20 0.11 0.14 0.65 1.00

Summary
Scale

0.73 0.76 0.60 0 27 0.16 1.00

I. Q. 0.17 0.03 0.10 0.10 0.18 0.11 1.00 101.43

The association between the inte ligence of the students, as measured

by and their attitude, as measured by the students' responses to the

questionnaire, is more strongly positive when the classrooms are considered

separately. A strong positive correlation exists between student attitude and

intelligence and classrooms rated moss effective by the observers. This rela-

tion is discussed in detail in a later section. In a comparison of the

Providence and control classrooms, since it is known that this association

between attitude and intelligence exi ts, the appropriate methoe cf ce7parison

isle within grade-level covariance wi.h the intelligence differences s:a=is-

tically controlled. Unforrunately, I Q. data were not available for [b.:

control children, so these comparison.. could not be made betweet. the two

school systaris.

A closer observation was made of two spc.:ific individual questions on

the student questionnaire. Student perception and subsequent approval of the

new curriculum was studied. Questions 20 a.3 25 of the student questionnaire

1
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f.

15.

(s-20 Appendix, papas i and ii), were :elected as the mo:-.t appyopr,dte

measures of student perception. Question 20 proved awareness of difference

in social studies classes and Question 25 measured preference for this

difference. The responses to these questions were also correlated with

the measured intelligence ratings of the student sample. An analysis of the

numbers responding positively to question 20 indicates approximately 607, of the

students were conscious of a difference between their soc!.al studies class

and other classes. The other 40% did not notice a difference. Of those

who did record a perceived difference, 70% approved the social studies

method of teaching over the methods used in othe: :lasses. 30% did not

express a preference for the methods used in these classes. When the total

numbers responding either positively or negatively to these questions were

compared in terms of I.Q. ratings, no significant clusters were evident. There-

fore, the I.Q. of the student appears to have no relation to his perception

of a difference and preference for the difference in social studies classes.

The other instrument of the student attitude questionnaire was a 14-

item Semantic Differential with two stimulus concepts: "My Parents" and

"My Social Studies Class." This Semantic Differential is a semi-projective

type of instrument which is intended to measure the mental distance between

and among concepts. In a sense, it resembles the word association types of

tests, but includes a measure for attitude sets. The instrument itself is

presented in the Appendix, pages iii and iv, the student's response to each

item is scored, the squared differences in scored responses to each item are

summed, and a square root taken to obtain a projective measure of the mental

distaace between the two concepts. At the time that the scale was being

constructed, it was expected that the successful implementation of the new

social studies curriculum would result in a reduction of this semanric dis-

tanco between the stuaent lnd both his parents and his social studies class.

1R
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However, the slight difference in the distance measure :,,cans did prove

to be statistically significant.

Nevertheless, the measure did prove to be valid using a comparison of

the distance measure of the semantic differential with teachers' ratings of

student attitudes. Among those students who were identified by their social

stldies teachers as having positive attitudes toward studying social studies

(attitude group positive) the average distance measure is much smaller than

among students identified by their teachers as having negative attitudes

toward the program.(attitude group negative). Table l.8 gives the pertinent

statist;,,

Table 1.8 Semantic Differential Validity
Statistics

GROUP N JEAN DISTANCE STANDARD DEVIATION

POSITIVE 28 1.201 0.378

I NEGATIVE 27 1.528 0.669

il

The mean difference in distance scores of 1,201 and 1.528, or 0.227,

gives a t-statistic of 1.56 on 53 degrees of freedom which does not quite

Nch the usual criterion for statistical significance of the t-statistic.

ever, the sample is very small; too small perhaps to expect statistical

significance in measuring such an elisive concept. The instrument may have

some validity in indicating the type of attitude which the student brings

to the social studies class.

When the average mean distance Aeasure among students in the four high-

est ranking classrooms is compared with the average mean distance measure

among students in the four lowest rt liking classrooms as ranked by the

classroom observation team, no statistically significant differences are

19
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found. Table 1.9 gives ehcse comparison:: toothk,r taitir avera

of the Liao groups of classes:

Table 1.9 Semantic :)ifferentiai Distance Measure and I,Q.
Statistics - Highest Four Lowest Four Classrooms

Distance Measure I, Q,

N e SD :;11

HIGHEST 85 1.367 : 0.452 110.27 12.828

LOWEST 53 1.294 0.563 97.43 9.187

Table 1.10 compares the responses of students in the "highest" and

"Lowest" rated classrooms on each of the fourteen items of the Semantic

Differential attitude scale. The right-most column of this table carries the

associated contingency coefficient for the 2 X 3 table in the body of Table 1.10 .

A coefficient of absolute value greater than ebout 0.15 is require:

for statistical significance for tables of this size {i.e.. for N approxi-

mately 180). Thus, on Items 03, 04, as, 10, and 14, students in the

"Highest" rating classrooms respond it a significantly different manner

to the stimuli adjectives than students in the "Lowest" rating classrooms.

Item 3 is Happy-Unhappy. Item 4 is Educated-Uneducated. Item 5 is Personal-

Impersonal. Item 10 is Good-Bad, Item 14 is Kind Cruel. Thus tha r,tudents

in the highest rated classrooms see their social studies classrooms as:

1) closer to the Happy end of the Happy-Unhappy continuum;
2) closer to the Educated end rt.'. the Educated-Uneducated continuum;

3) closer to the Personal end of the Personal-Impersonal continuum;
4) closer to the Good end of the Cood-Tiad continuum; and

5) closer to the Kind end of th Kind-Cruel continuum

than students in the "Lowest" rating classrooms.

Additionally, items 07, 08, and 11 have coefficients very nearly signi-

ficant in size. These dimensions are Mild-harsh, Light-Heavy, and Different-

Same. The "Highest" classrooms are seen as more mild, less heavy, and more

9n
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Table 1 10 Comparisoil oC

of Studen:s in "][ighes" md "Lowr" Cla;;scoos

ITEM GROUP

RESPONSS
CONIINGENUY
corITLcIHNTONE TWO 1 THE TO';',,i,

01
Highest 37 50 15 10,

.042

.22?
1

Lowest 21 46 1(7) 77

02
Highest 33 63

----4
33

3 qq
Lowest 38 6 77

03
Highest 77 17 3 102

Lowest 41 25 11 77

04
Highest 86 14 2 102

,301

,

Lowest 47 23 9

05
Highest. ]3 41 48 M

-.15qLowest 18 32 24 74

06
Highest 52 46 44 102

,044
Lowest 39 32 8 79

v/

Highest 56 37 9 102
.129

Lowest 32 30 14 )7---

08
Highest 19 53 29 101

-.103Lowest 27 28 23 78

09
Highest 27 49 25 101.

-.052Lowest 26 33 18 77

10
Highest 76 17 9 102

.159Lowest 44 26 10 80

11 .

Highest 20 20 61 101
-.116Lowest 16 31 31 78

12
Highest 20 37 45 102

7R--- .040L owest 15 34 29

13

Highest 27 50 24 101
.070Lowest 21 28 31 80

14

Highest 71 25 6 102
.236Lowest 34 37 9 ...

21
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Turning now to the individual iL4flis o: Li!,2 6tunn1

Table 1.11 following gives item by itca Providen,:e-Cootrol

any given itrn in this table, a negative corrciaLion cu c. ficient inftatcs tkaL

the Providence subjects answered "mostly ':02" rolalively ioi Cl-coLuently Lhaa

did the controls; a positive coefficient indiL,Les that dhe controls answ,red
r,

"Mostly Yes" relatively more frequently, rn LheS2 re:Ton,,e

tables, a chi-square statistic of abut 7.f' is required for statistical s ,f,ni-

ficance (two-tailed; .01 level). 13ecause items 35-44 assoss student percepions

of the reactions of others to him, they are of a character essentiall7 diferetit

from the remaining thirty-four and they are LI15:!eefore treated separately in

whet follows.

Of the item contrasts among the First thirtv-four items, all but three an

ststistically significant. Of the thirty-one significant comparisons, all one

eight "favor" the Providence subjects. here an iLem comparison "favorinf" the

frovidence subjects means that when the item wis scored in a direction considered

more positive attitudinally by the stiff, the 'rovidence subjects answered

Yes relatively more frequently than crd the coltrols. ";ht, item comparisons

favoring the controls were the following:

10. I get so interested in my social studies work Lhnt I read ..)nd ta]

about it outside school,

17. I give up when I meet difi-icult prJen wili, my .seool

18, I think my social studies Leacher as moco itt.test.i. in y.L- ,1.: I

do than in me as a person.

22. 1 get angry with myself if -,'c-l: as l

studies class.

24, 1 prefer a teacher who leis Lie siciduci. partfti,1L, anJ <1111'1,1,

class, rather than remain silent flOSU 0: Cle tin.

27, The questions on ',Ay tests in so:U.1 s:udle.s 1-12

don't know what they are rivir at

30. lt is easier ro learn in class 1,'.1ere

rather than one w1A!re ti teacher 2nd F-La,i',S sol:ov,.
no



www.manaraa.com

pupil relationship which is noted el,-;ewhcc., in. HJ

The ten statistically signiiicant Conti

(Providence) group are th-1 following:

2. I prefer to work by myself on school pv.o;,.LH.

cn.,:l

3. I worry about my gredes in Social. Studies.

5. Homework assignments in social slnliLz;
homework.

7. Social Studies is an interesting sub;c!ct".

13. I feel that I am having trouble 1e a t 1 1 . 1 . , 11;!

thin year.

16. I am glad when my social studies class is oyez:. c,scon

19. It is better to use only an a-,'signed t,: xi fnuok rather L11
having students look for their own !.;z1Lc.ridl, (6coccd i:1,1

21. I like to have my sociaL studies paper: road Lo

29. I concentrate better in social st4lics flak in olLhor

31, I would rather get a go)d mark in soci L:iudies than

other classes.

j.A

Of these ten contrasts, the "Social sbucrcs t n,t i.nteresLin

subject" item (7) and the "I am glad when my see sruaes cl;tsr is

over" item (16) favor the Providelce 51./jeeVS

For both of these contrasts, the u-value assceiameoi clei..,qo

statistic is smaller than 0.001.

23
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25.

Items 35-44 request the student's perception of the opinion of his

parents ari teacher about his behavior as a student. Referring again to

Table 1.11, two of these ten contrasts are statistically significant and

both "favor" the control sample. This is to say that the typical control

student is more likely than his Providence counterpart to feel that his

teacher considers him to be smart and one who thinks for himself. This

means that the previously-discussed Binding that the Providence students

have, speaking globally, more positive attitudes toward school than do the

controls was found in the face of the fact that they also see themselves

as being less favored by their teachers. This implies chat the finding of

the holding of more positive attitudes by the Providence students should

perhaps be given greater weight for these attitudes have developed in the

face of less favorable school experience.

Certainly, the above comparisons indicate very strongly that the

Providence students have more positive attitudes (on that average) toward

studying social studies than thair counterparts in the control group. TE.:s

is very strong evidence that the Social Studies Curriculum Project has had

an important role in affecting positively student attitudes toward their

school work. Indeed, the results for item 16 alone mane a strong argument

in this direction. Recall the crncent of item 16: I am glad when my

social studies class is over. Sixty-nine percent of the control sample

answered "Vostly Yes" to this item, tiihile only forty-nine percent -- less

than half -- of the Providence sample answered Yes.

These results must be interpreted with caution for there is consider-

able variability by grade - level in the item-by-item contrasts. Item -wise

Providence-control comparisons were carried out for each of grades six,

seven, eight, and nine separately. On only six of forty-four items were

all four correlation coefficients-01e for each grade-level comparisonof
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26.

the same sign. This is to say that for all other items but these six, at
least one of the grade-level comparisons favored the control group and at
least one favored the study (Providence) group. The within-grade comparisons
for the six items on which there wL:s found

agreement are given in Table 1.12
below.
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30.

It is noteworthy that in four of the six items in Table 1.12, :he comparisons

favor the Providence subjects, [t is difficult to find an interpretation

for the lack of consistency of thet;e item comparisons across grade levels.

It may by that sampling variability has worked to make the sutdy-control

samples non-equal in school success at one or more of the four grade levels.

As will be seen in a later section of this report, students' responses to the

attitude items are correlated to indicants (I.Q.. reading level data) of

school success so that non-comparability in this respect of the study-control

samples at one or more grade levels could account for the found lack of con-

sistency. Because of the failure of obtaining I.Q. and reading level data on

tne control subjects, an object! test of this conjecture is precluded.
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31,

Summary and Conclusions

1. The student attitude questionnaire and its sub-scales are both reliable and

valid, and can be used to measure student attitudes toward the social studies

curriculum in particular and the school learning environment in general. The

semantic differential instrument, although probably not as valid or reliable,

can be used as a further indication of student attitudes which are brought to

the learning situation.

2. Students in different classes have: different attitudes toward social

studies and toward their school.

3. There is some indication that students in the lower grades have more positive

attitudes than students in the higher grades, both toward social studies and

toward the school in general.

4. Although it might appear from the summed scores of the student attitude

questionnaire that only small differences exist in student attitudes between

the Providence Scho system children and students in another urban school

system in Rhode Island, these summed scores conceal several differences between

the two groups which are germane to this study, and which have relatively high

degrees of statistical significance.

5. The majority of the students surveyed perceived a difference between their

social studies classes and other classes in the school curriculum.

6. The majority of the students who perceived social studies classes as different

from their other classes approved of the differences between classes.
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7. There seems to be no Oiffecence be.weo. higa C.Q. and low L.Q. students

in perceiving differences between social studies and other classes, and their

approval of these differences.

8. There is some evidence that students in classrooms rated high on the observation

scale have more positive attitudes toward social studies than do students from

lower rated classrooms. Again using the semantic differential instrument, students

in higher rated classrooms perceive more differences in social studies classes

from other classes than do students in lower rated classrooms.

9. In comparisons between students in the Providence system and students in

another urban school system which does not have the subject social studies

curriculum, the following differences appear:

a) To a very high degree of significance, Providence students have a more

positive attitude toward their social studies classes than do students in the

control group which does not have the Providence curriculum.

b) It appears that the positive attitude which Providence students have tc,iir'

social studies has been developed in spite of a less favorable school experience

than their counterparts in the control group.

c) The most marked di::ferences between Providence students and the control

gro p seem to be in those areas which are most significant to the success of the

social studies curriculum. These areas include class participation. subject

interest, scope of materials, homework assignmen:s, studen: morale, and desire,

for success in the learning situation.

d) There is very strong evic:e1'.ce th:t th :ccia studies curriculum itsoi.

has an important rcle in affectJn;; positively L.,e attitude of students tcwarL

their school work.
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,,ECT1CN 11

THACHU QUEST1ONNAff;E

Relationships and attitudes of teachers in the social studies curricu-

lum were invez,tigated by the use of two instruments. The first was a

structured attitude questionnaire which was designed to obtain information

about teacher attitudes in general about the program, teaching methods

attitudes, teacher-pupil relationships, attitudes toward the subject matter

of the curriculum, and attitudes about the types of classroom atmosphere

which resulted from the program. The attitude questionnaire is attached in

the Appendix, pages viii - x. The second instrument was an open-ended

type of questionnaire which was designed to elicit criticisms of the program

and recommendations for improvement of the program. This second instrun_nt

is presented as a separate section of this report, This section is concerned

with the results obtained from the first cited instrument.

The subject instrument consisted of 32 items which were scaled in a

four-point type of response which ranged from strongly agree to strongly dis-

agree. No neutral responses were permitted.

The population of 90 teachers who responded to the Teacher Questionnaire

have the following characteristics:

1. About 607 arc female; about 40':;, male.

2. 155°b are under 35, with 35-7, over 35. Of tl-,ese latter, about 257,
are over 45 years old.

3. Slightly more than one -hall of the teachers have been teaching from
one to five years; about 20: havc locen teaching for more that
sixteen years.

4. About 357., of the teachers have been teachin.,-.; the saxe grade for
years or more,
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5. Slightly over of Chu teacl,ers a:1 N.A. degree.

6. The major field of education for teachers is as follows:

a. History 257

b. Education 207,

c. Social Sciences 20%

d, Elementary Educ. 157,

e. English 10/.

f. Miscellaneous 10%

7. About 70% of the teachers attended the workshop in social studies
which was run by the Providence School Department.

From the thirty-two items r.omprising the questionnaire and from the

data collected, groupings were made of questions which appeared to probe

similar areas.

These groupings fell into seven categories. The questions comprising

the seven scales are given in the Appendix, pages xi - xiv, and labeled as

follows:

:scale One Scope of class exploration

Scale Two A student participation and student role

Scale Three Type of planning and organization of learning activity

Scale Four Flexible role of teacher

Scale Five Traditional role of teacher

Scale Six Regulated classroom environment

Scale Seven Free classroom environment

Scale Eight A Summary Scale

It was not possible to get retests froT1 t:acher!-7 to obtain test-rc:est

reliability data. Evidence speakiii. to the valiCity of the scales will appear

in a following section. This evidence, while based on small nu7:bers, is

persuasive enough to permit the use of the scalk3 as a rough group roasure of

3.6
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of teacher attitude atom the diensions sugstud suL)scAle labels.

Questionnaires were received from ninety Providence teachers and from

nine Control teachers. Table 2.1 compares the summary statistics for

these two groups on each of the seven subscales and on the summary scale.

Table 2.1 Summary Statistics; Teacher Attitude
Questionnaire - Providence, Control Group

SCALE

ONE
SCALE
TWO

SCALE
THREE

SCALE
FOUR

SCALE ! SCALE
FIVE SIX

SCALE
SEVEN

SUMARY
SCALE

N X SD X SD X SD X SD X SD )7 SD 7 SD X SD

PROVIDENCE 90 18.6 3.0 17.6 3.9 13.8 3.2 11.8 2.5 9.6 2.5 7.3 1.9 23.9 3.6 90.1 11.5

CONTROL 9 18.0 2.6 16.1 3.5 12.0 3.1 10.4 2.6 8.3 2.8 6.8 1.6 22.1 4.3 81.4 11.1

Each of the eight mean differences in Fable 2.1 is statistically

significant, although those for scales one and six are only marginally so.

The summary scale mean difference of 90.1 - 31.4 = 8.7 is several times its

standard error and thus highly statistically significant. The mean scores

derived from the teacher's responses b come interesting on an individual

basis when seen in relation to the possible range of responses. Because the

number of questions in each scale differs, the possible range va-ces from

scale to scale. As the mean response indicated in Table 2.1 approaches the

I

possible maximum it measures a more positive teacner attitude under that

scale. The possible range of each scale appears in Table 2.2, compared with

the actual range of the teachers' responses.
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36.

Table 2.2 Possible and Actual Range of Teacher
Responses Under Eight Scales

Scale
Possible Range Actual Range

Minimum Maximum I Minimum Maximum
I 6.00, 24.00 7.00 24.00

II 6.00 24.00 1 6.00 24.00
III 5.00 20.00 1 5.00 20.00
IV 4.00 16.00 4.00 16.00
V 4.00 16.00 4.00

1

14.00
VI 4.00 16.00 4.00 13.00

VII 8.00 32.00 1 13.00 31.00
VIII 32.00 128.00 66.00 112.00

Although the cortrol group sample size is very small, it seems clear that

the Providence teachers, on the average, answer this questionnaire differently,

and more positively, than the control group.

In an attempt to determine the principle sources of variability among

the summary attitude scale scores, the seven subscales were entered stepwise

into a multiple regression equation predicting the summary score. This is

a part-whole correlation technique and although not strictly mathematical,

does give useful information, which is justification enough for its use.

3"
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37.

Table 2.3 is the correlation matrix with the eight atatuda scales

as rows; the data are the ninety Providence teacher questionnaire observations.

Table 2.3 Correlation Matrix. Providence Teacher Attitude
Ouestionnaire Scales

SLalc
One

Scale
Two

Scale
Three

Scale
Four

Scale
Five

Seal,
Six

Scale

Seven
Summary
Scale

Scale One 1.0

Scale Two 0.470 1.0

Scale Three 0.297 0.582 1.0

Scale Four 0.344 0.820 0.347 1.0

Scale Five 0.148 0.405 0.574 0.302 1,0

Scale Six 0.028 -0.019 0.206 -0.078 0.406 1.0

Scale Seven 0.350 0.635 0.480 0,445 0.479 0.362 1.0

Summary
Scale

0.553 0.660 0.699 0.414 0.648 0.416 0.833 1,0

The step-wise regression procedure chooses the largest first-order

multiple correlation coefficient, then adds the scale giving the largest

second-order multiple R, then adds the scale giving the largest third-order

multiple R, and so forth. As can be seen in the ahovf, table, Scale Seven

gives the largest simple correlation coefficient with the summary scale;

this coefficient is 0.2,33. Recall that Scale Seven is titled, Free Class-

room Environment. Scale Three titled Typt of Planning and Organization

of Learning Activity, gives the largest second-order multiple R with Scale

Seven. The complete step-wise procedure is summarized in Table 2.4.
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Tabl 2.4 Step-Wise Multiple Regression of Teacher l'ttitude
Summary Scale with Subscales as Predictor Variables,

STEP SCAMS ENTERED MULIIPLF R

One 7 0.833

Two 7,3 0.900

Three 7,3,1 0.929

Four 7,3,1,5 0.045

Five 7,3,1,5,6 0.949

Six 7,3,1,5,6,4 0.950

Seven 7,3,1,5,6,4,2 0.951

Very little is adied to the prediction equation after the second step.

In fact, Scale Seven might be used alone to represent or reflect teacher

attitudes on all other scales and the Summary Scale.

Table 2.5 following is a tabulation of the responses of the ninety

Providence teachers Lo each item of the teacher questionnaire.

Table 2.4 Teacher Questionnaire Item-by-Item
Tabulation

Item Strongly
Agree

Mildly
Agree

Mildly
Disagree

Strongly
Disagree

Omit

01 22 28 17 21 2

02 42 32 10 5 1

03 20 34 24 11 1

04 51. 27 9 3 0

05 5 17 32 34 2

06 44 28 16 2 0

07 12 32 26 18 2

08 24
1

58 1 0
1 40
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Table 2.4 Coatiflue.c.1

item SI-rongly

Agree

iidiy
Agree

111.11v

Disar,ree

Strongly
Disagree

Omit

10 25 43 16 4 2

11 44 33 9 2 2

12 51 29 i 2 1

13 16 24 20 28 2

14 10 43 18 13 1

15 27 36 22 4 1

16 51 27 9 2 1

17 22 34 20 12 2

18 37 39 7 4 3

19 66 21 1 0 2

20 63 21 2 2 2

21 10 19 34 22 5

22 17 48 15 5 5

23 10 25 32 21 2

24 10 19 24 34 3

25 30 17 24 17 2

26 47 39 1 1

27 53 30 4 2 1

28 31 30 15 12 2

29 49 29 7 3 2

30 24 34 21 5 5

31 25 49 0 i 4

32 46 28 10 2 4

The nunbered items on Table 2.5 correspend to the thirty-two questions

41



www.manaraa.com

of the Teacher Questionnaire which are deiined on pagus vi_i and ix of the

Appendix, A study of the varying responses to the questions .:eveals a

wide diversity of opinion among the teachers regardi%g particular methods

and attitudes suggested by some questions. Those items which stimulated

varying responses were observed more closely, since areas of controversy,

evidenced by such variability in certain teacher responses, could serve

as keys to understanding the points at which change may be occurring in

the impact of the program.

Although it seems clear that the Providence teachers answered the

questionnaire in more positive terms than the control group of teachers,

and although it seems clear that the questionnaire and its sub-scales have

some degree of validity, there are some differences in opinions among the

Providenca teachers themselves which should be noted. In one sense, the

tables recording the Providence teachers' answers are self-explanatory.

Et.wever, the following elements are among those which might be pointed out

as antra- program differences among social studies teachers.

For example, there is an almost equal difference of opinion on whether

or not "the backbone of the social studies curriculum is subject matter;

activities are useful mainly to facilitate the learning of subject matter."

When this question number 7 is combined with question 1 which reads:

"The teaching of specific skills is the most important function of the

social, Studies program," almost 1/3 of all the teachers in the program agree

with these two combined perspectives. Similarly, when questions 5, 24, and

30 are combined, more elan 157, of the teachers emerge as a type which sees

the teacher as being effective when he ,rairtains social distance between

himself and the pupils, rakes pupils understand that the teacher is responsible

for what is learned in class, and makes pupils regard the teacher as a

specialist in social sciences.

A 11
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Toe sironos. consensus oppor,i i n [ile Loop work vrspecrLve

01 the prop -am. WO Leachers did nor Chink that ;xoup acii_viiy does

not leach pupils to think and plan together, and only about: 10, . di.2agreed

with the opinion that small gro4) work is one of the best ways of making

use of contrasting personalities, skills, and interests which pupils have.

On the other hand, teachers appear to have their own definitions of the

structure of such group work, and the consensus here is much less strong.

Only about one-half of the teachers thought that social studies students

should be given more freedom in the classroom than -hey usually get, and

that in social studies classes, pupils are mativated to do better work

when they feel free to move around the room when class is in session. It

may be that teachers see group work as a structured component of the program

which should be closely supervised, rather than as an element which gives

the student individual :litiative and freedom in his schohl work.

Another strong area of consensus is that of pupil participation in the

program. Almost three-quarters of the teachers agree that the goals of the

social studies curriculum should be directed by pupil interest and needs as

well as the demands of the larger society, and that teachers increase their

chances of directing the work into productive channels by having pupils

participate in the planning of the program. However, more than one-half

of these teachers disagree with the statement that pupils frequently learn

much more about social studies under their orw initiative than they do

under teacher direction. Once more, it would seem that the approval of

pupil participation in planning, and consideration of pupil interests is

contingent upon considerable direction and guidance by the teacher.

A few other areas of disareement teachers--er at .east a lack

of consensus--might be indicated. There is lack of agreeent on keeping

order in social studies classes, on the impor:aaco in grouadia pupils
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in facts and knowledge about the subject befor ;:hey are encourl.ged to

exercise independent thought in social studies classes, and on tha degree

to which reliance should be placed upon skills and knowledge which pupils

have acquired oui;.itie the classroom. There is also some difference con-

cerning both the importance of having all members of a class fellow carefully

planned leccon sequences together, and the best way to teach students the

use of the library.

On the other hand, there are some further strong areas of consensus.

Most teachers agree that learning experiences in social studies should be

organized around life experiences; that it is not essential to cover all the

material in the course; that course content should be integrated across

subjects; and that workshops and training are important for staff development

in the social studies program. There is alsocgreement that it is more important

that the child learns how to approach and solve problems than it is for him

to master the subject matter of the social studies curriculum.

Although the teacher control was not able to provide all the comparisons

which were anticipated, several individual items show particularly strong

response differences. Table 2.6 shows these data. The questionnaire alterna-

tives, strongly agree and milW1 agree are grouped to form the agree category;

the alternatives, mildly disagree amd strongly disagree are grouped to form

the disagree response category.

1_ The providence teachers tee the proklem of keeping order in the classroom

as being of less importance than do the control teachers; the Providence

teachers als, ferl students should be permitted more freedom tall do :he

control teachers. On the other hand tLe control leel more strongly that

covering all the subject matter is important than do the Providence teachers:

1 the Providence teachers more strongly feel that the students should be encoura,;n1

to participate in class planning; and in class activities than do tne control
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1;ecause of the smallness oi the Control saple (N=9), formal testinC

for statistical significance does not seem appropriate. Table 2.6 gives the

absolute and relative frequencies of agree-disagree response to each of

several questionnaire items. On these items, the Providence-Control difference

in the proportion of agree answers is very large. Table 2.6 also gives a

correlation coefficient, computed from coded data, for each item. As with the

subscale man comparisons, these Providence-Control item response differences

must be interpreted with caution because of the small size of the Control sample.

Table 2.6 Comparison of Providence and Control Teachers
on Several Selected Questionnaire Items

/-
ITEM

I See Appendix
_.ages viii-ix)

GROUP

ITEM RESPONSE
CORRrLAT1ON
COEFFICIENT

.078

Agree

Number

55

Proportion

.60

Disagree

Number

36

Proportion

.40

TOTAL

Number

91

[Proportion

1.0003. Prov.

Control 4 .44 5 .56 9 1.00

1
05. Prov. 22 .25 67 .75 89 1.00

.231
Control 4 .44 5 .56 9 1.00

1 07. Prov. 44 .49 45 .51 89 1.00
-.201

Control .78 .22 9 1.00

I 08. Prov. 8 .09 83 .91 91 1.00
-.079

Control 3 .33 6 .67 9 1.00

41 .46 48 .54 89 1.00
-.207

13. Prov.

Control 7 .78 2 .22 9 1.00

14. Prov. 53 .59 37 .41 90

---
1.00

.214

Control 2 .22 7 .78 9 1.00

15. Prov. 64 .71 26 .29 90 1.00

.170

Control 4 .44 5 .So 9 1.00

1----72.

/-

Prov. 66 .78 19 .22 Si 1.00

.093

Control 5 .50 4 .44 9 1.00

A f:
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A further analysis of the Leacher questionnairc used the observations

made by the team of observers in the classrooms. These observations are

discussed individually in Section 1V.

A comparison of the data on classroom evaluation and the data gathered

on teacher attitudes was made, of discover relationships that may exist

between the opinions and attitudes of the teachers and the activities and

inter-relationships that actually occur in the classroom.

Of the teachers who identified themselves on the attitude questionnaire,

twelve were also visited by the observation team, giving a total of twelve

teachers for whom comparisons can be made. This comparison of the attitude

scales scores with the summary classroom evaluation rating gives an indication

of the validity of the attitude scales. This comparison is carried in Table 2.7

following. The table entries ate correlation coefficients based on a sample

size of twelve.

Table 2.7 Structured Teacher Questionnaire and Classroom
Evaluation Summary Ranking Correlations

Scale
One

Scale
Two

Scale
Three

Scale
Four

Scale

Five
I Scale

Six

Scale

. ven

Summary
Scale

Total
Rating

0.36 0.40 0.53 0.37 0.54 0.30 0.09 0.61

All the entries of Table 2.7 are positive and several are quite large.

The correlation coefficient between the total ev Illation rating and attitude

summary scale score of 0.61 is very large; as large as several coefficients

for attitude sub-scales and summary scales comparisons (see Table 2.3 above).

It is clear that, in general, the teachers whose classrooms were rated

highest also were the teachers who responded to the attitude scales in a more

positive way and those rated lowest responded less positively. This is to

say that the attitude scales--and iarticolarly the attitude summary scale--do

1 4LC,
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lore evidence to the validity of file teacher attitude scales was

obtained through a comparison between tbe attitude :cores 01 Ole teachers,

by dividing them into two groups. The groups were established by putting

four teachers whose classes received the highest rating on the classroom

evaluations as the first group, labeled high, and four teachers rated lowest

in the second, or low group.

This grouping was made in order to insure essentially complete agree-

ment on the appropriate rank of these classrooms. The sums for each of the

eight attitude scale scores for these two groups are given in Table 2.8

following.

Table 2.3 Comparison of Attitude Scale Scores of the Four Highest
Rated Teachers with the Four Lowest Rated

Seal.:

One
Scale
Two

Scale

Three
Scale
Feur

Scale

Five
Scale
Six

Scale

Seven

Summary
Scale

High 76 81 62 55 47 33 100 392

Low 69 72 51 49 39 31 101 349

It is evident that the High group responded to the teacher attitude

scales in a more positive manner, on the average, than did the Low group.

The table entries are sums; the corresponding means on the summary scale are;

High X = 98
Low X = 87

This mean difference is very large and is, in fact, statisically signiCican:

in spite of the very small group si:teb.

The mean attitude summary scale score for all Providence teachers was

90.1 while the mean for the control group 81.4 (see Table 2.1). 'VC:1 the

teachers rated lowest among the classrooms studied, scored hi-icr on the

attitude summary scale than did the control group.
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Suzwaary and Conclusions

1. Teachers of social studies in the Providence: school r.ystem have a more positive

attitude toward the teaching of social studies than a comparable control group in

a system outside Providence.

2. Teacher attitudes toward the new social studies curriculum as a whole are best

reflected in their attitudes toward classroom environment and smell group work.

3. Strong differences in Providence teacher opinions exist in the iallowing areas:

a. The importance of subject matter in the social studies curriculum.

b. The importance of teaching specific skills in the curriculum.

c. The importance of keeping order in social studies classrooms.

d. The importance of grounding pupils in facts and knowledge about a subject

-before they are encouraged to exercise inOependent thought.

e. The degree to which reliance should be.pleced upon skills and knowledge

which pupils have acquired outside the classroom.

f. The importance of having all members of a class follow carefully planned

lesson sequences together.

g. The best way to teach students the use of a library.

4. Strong consensuses in Providence teachers' opinions exist- in the following areas:

a. The functional importance of small group work in implementing the new

social studies curriculum.

b. The importance of pupil participation in planning and executing the program.

c. The importance of organizing learning experiences of the stns` nt around

life experiences.
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d. The, need to integratL course coaLont across subject areas.

e. The importance of teaching the child how to approach an6 solve problems.

f. The importance of workshops and training for tenc:',2rs in the curriculum.

5. Teachers whose classrooms received the highest -atilv on classroom observations

had more positive attitudes toward the program tbnl Leachers whose classroe.-Is

received the lowest ratings on such observations. In other words, teachers who

were rated most successful in program implementation alse had the most. positive

altitudes toward the program.

6. Some differences exist between the l'ro.videncu social science teachers and the

co.,..rol group of teachers from outside the Providence system. Providence teachers

see the problem of keeping order in the classroo, a:r. being less irportant than

do the control teachers, and Providence teachers feel that students should be

permitted more freedom than do the controls. Furthermore, Providence teachers

feel more strongly that students should be encouraged to participate in class

planning and activities, and reel less strongly that covering all the subject

is important.
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SociAL STUDIEs TEACHIR GENERAL VVALCATIoN OF NOL;A:,1

The evaluation of the social studies curriculum and program was divided

into four principal areas, one of which was an open-ended type of question-

naire given to social studies teachers. The research instrument was addressed

primarily to obtaining opinions of teachers who had participated in the

program regarding the overall effectiveness of the program, and an attempt

to identify some of the critical variables in the program which made for its

success or failure in the eyes of the teachers.

The questionnaire was sent to all social studies teachers in the program,

and about 1/3 of these teachers responded to the program. Although this

percentage of returns implies some sample bias, the distribution of responses

corresponded closely with the percentages of teachers in the various grades

of the program which were studied, and should at least Provide some clues

to the opinions of all teachers in the program.

Opinions of teachers fall into five groupings as follows: 1) Success

or failure of Chi. program in general; 2) Teaching envirtInment of the program;

3) Discipline problems in the program; 4) Relationship of the program to

pupil ability; and 5) Training component of the program. Each of these five

areas will be discussed in turn. In the tables which follow, the to.n1 number

of responses is so close to 100 that no percentages of responses will be

calculated; the number of responses in each table category approximates the

percentages of responses in that category. At the conclusion of this report,

a brief summary of the findings will be presented.

SUCCESS OR FAILURE OF TU. PROG:',AM IN C,U7:R.AI.

The ,. st question asked was: Nhich of thi:so terms best describes your

opinion of the success or failure of the new social studies curriculum
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insofar as your classroom is concerned? Very successful Moderately

successful

49.

Not very successful Largely a failure No difference "

The answers were as follows:

PROGRAM SUCCESS

Very successful 28

Moderately successful 63

Not very successful 14

Largely a failure 6

No difference 0

N = 111

It is clear that most of the teachers thought that the social studies

program was successful, with about 1/4 of the teachers regarding the program

as very successful. Less than 20% of the teachers replied that the program

was either not very successful or was largely a failure. It should be noted

here that however defined, the program appears to have had a very real

impact upon teachers since none answered that the program had made no dif-

ference insofar as their classrooms were concerned.

The next two questions were addressed to identifying those areas in

which the curriculum of the social studies program was considered superior

or inferior to the former traditional curricula of social studies. Somewhat

surprisingly, no differences were found in identifying the strengths and

weaknesses of the program between those teachers who thought the program was

successful and those teachers who thought the program was either not very

successful or largely a failure. Roth groups indicated the more successful

and weaker elements in an almost identical pattern.

The question involved was: "Comparing the 'new' social studies curriculum

with the 'traditional' curriculum, in what ways would you consider the 'new'

curriculum superior to the 'traditional'?" The only structuring of this

question was that teachers were asked to rank their answers as "most irlportanC"

. Cl
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and "other." Using a imitually txclusive taxonomy, the aaswers fen into

the following groupings:

rok flpri:lomi)- or Chi, FROAN

Relevance and fIoxibility of curricula,
Small group work and class participation
Research training and report presentation 10

Program in no way superior
N= 98

It should be noted that only two teachers defined the new curriculum

as in no way superior to the traditional curriculum. As will appear later,

this is in sharp contrast with twenty-eight teachers who could find no way

in which the new program was inferior to the traditional program.

in rank order, the most important element by far which teachers cited

as superior vas the relevance of the curriculum materials to real life of

the student, and the flexibility of the use of such materials. To repeat,

even those teachers who thought the program not successful recognized

the superiority of the new curriculum materials and their flexibility, The

second ranking superiority factor was the structuring of the program into

small group work, with the resulting increase in meaningful class participa-

tion on the part of the pupils. This element was defined by teachers both

in terms of the teacher-pupil relationship, and in terms of peer-group

relationships among the pupils themselves. The third factor which emerged

from this gueion was the training which pupils received in research techniques,

together with training in presentation of both oral and written reports.

Although content analysis of this type is always somewhat arbitrary, all of

the answers to the subject question could reasonably 'le included in one of ti:e

above three categories.

The question related to the previous one was; "Again. comparing the two

curricula, in what ways would you consider the 'new' curriculum inferior

to the Ptradizional'?" Once more, this questioA was so structured as to
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provide "most. imp o rtaat" and "other" rankings of the different factors

involved. Results were as follows:

REASONS FOR IN,ERIORI Tv C), PROC-RAM

Curriculum materials not for slow learners 43

Lack of curriculum guides, and testing 38

Lack of teacher training and outside preparation need 6

Program in no way inferior 28

N =115

Almost 1/4 of the teachers could find no way in which the new curriculum

was inferior to the precious one as against only two teachers who could find

no way in which the new curriculum was superior. Of those teachers who did

specify reasons why the program right be inferior to previous programs, two

factors emerged as of almost equal importance. The first was that many

teachers did oot consider that the curriculum materials as defined were geared

to the slower learners in the :riven grade levels. Some teachers specified

that books designed to be read at third, fourth, and fifth grade levels

ahould be provided in junior high schools, and that many of the school

libraries did not have reading collections which were comprehensive enough

to provide materials suitable for slower learners in the areas being studied.

One of the results of this lack of materials was to make independent research

work very difficult and often essentially meaningless to the slower student.

The importance of this differentiation between the brighter and slower student

will again appear in a later section of this report; here. it should be

noted that many teachers consider this difference as an inportant variable

in the total success of failure of the entire social studies program, and

that possible changes in the future of the program should take this variable

into consideration.

The second most important criticism of the program seemed to lie in the

relative lack of definition of certain program elesents. Amon,; these are

curriculum gu ides, basic text iooks, and testing materials. Much of this 53
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criticism may be a function of past definitions of teaching metfods and

curricula contents which any new program must overcome. however, whatever

the background reasons, such criticisms rust be addressed in any program

changes.

It should be pointed out here that the semantic involved in the concept

of "curriculum guides" is not clear. The program does, in fact, provide

a wide range of curriculum guide pamphlets for various grade levels, but

the teachers may be defining the concept in the traditional manner of a

curriculum guide which defies the areas to be covered, a time schedule

for covering such areas, and both teaching methods and content elements for

the defined areas. The type of curriculum guides supplied for the current

program are much more flexible than the traditional guides, particularly

since they are not keyed to a specific text book, and the teachers in the

program who criticize the program for lack of "curriculum guides" may not

be considering the given guides as such, but rather regard them as a set of

heuristic materials.

The third, much less important reason cited was a lack of teacher training

for handling the new curriculum and the greater need for teachers to prepare

themselves for classes by doing outside work. A discussion of opinions

regarding training is presented in a later section of this report. Again,

there was some overlap in the question responses, but the above classification

of answers seems defensible.

Finally, in this section of the study, teachers were asked to rank the

most important changes in the program which night make it more effective.

Much as expected, the answers to this question paralleled the answers to the

previous question concerning infetior elements of the program. For example,

most mentioned was the need for a wider spectrum of materials which might

he more suitable for both fast and slow 'careers. almost as

54



www.manaraa.com

frequently mentioned werk. a supply ul phasic t,,xts ;11/,1 curricuILH1

These two criticisms are not necessarily mutually exclusive. the desire

for curriculum guides and texts has been explained; the need for materials

geared to different levels of pupil competence might also include different

texts and different degrees of comprehensiveness of curriculum coverage.

Other factors specified were more audio-visual aides, more field trips,

lists of places welcoming visits by social studies classes, smaller classes,

and more space and facilities in the classroom. A few teachers also mentioned

the need for more communication both with the staff of the program, and among

social studies teachers themselves. In this context, several thought that

a staff of visiting teachers and speakers would be helpful.

TEACHING ENVIRONMENT OF THE PROGRAM

The key question in this section was "Do you feel that you as a teacher

have more freedom to teach as you like with the 'new' curriculum than with

the 'traditional'?" The results were as follows:

DEGREE OF FREEDOM IN TEACHING

More freedom in program 71

Less freedom in program 7

No difference in freedom in program 24

N = 102

There appears to be a strong consensus that the new program gives a

greater degree of freedom in teaching to the individual teacher than did

the former program. Almost 3/4 of the teachers so specified. Only seven

teachers said that the new program give then less freedom in teaching than

did the traditional program. About l/4 of the teachers thought that there

was no difference in freedom to teach as they liked in both programs.

As a follow-up question, 1.,2ACIICrS were asked to specify the reasons behind

their opinions of the relative freedom in teaeing of the two programs. Of

those who answered that the program gave them more frecdcrl. a'coat .45 said
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said [hat Lht itoxikility and Cro.,do crod in itt. inirricaLum .avo

thew freedom. The othor 1/-1 Ihow%ht Lofty:ince of Ike curriculum

materials Lo the real ltie of the :11(1(.11[. wu the C1000111 which ilicreatted

their freedom to teach as they liked. 01 ihose who answered Lliat Lhe pro-

gram gave them less freedom to teach as they wished, all seven teachers said

that the factor which restricted their freedom was the fact that they were

not free to expand the units as they liked. As a note here, three of these

seven teachers were among those who thought the program was successful, as

against four of the seven who thought the program not very successful. Also,

six of the seven teachers had attended the training workshop for the program.

DISCIPLINE PROBLEMS IN THE PROCRAM

The question asked in the context of discipline was: "Do you feel that

discipline is more of a problem with the 'new' curriculum than with the

'traditional' curriculum?" The answers to this question were as follows:

DISCIPLINE PROFLEMS IN THE cussRoon

More problems 37

Less problems 24

No difference 43

N = 104

About two out of five teachers thou; at the program made no difference

insofar as discipline problems were concerned. Of those teachers who spy

a difference, slightly more defined the program as causing more discipline

problems than thought there were less discipline prohlems with the program.

Again, a follow-up question a,plifying the previous answers was asked.

Those who had said that discipline was more of a pro:>lum with the new curric-

ulum explained that independent researA and the small ,:roup cavironc.unt

provided an at:5sphere conducive to mi=,)chavior and sei:e itention. Some

teachers said that the slower stncLiats were Loo immat v to work either
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indupehdently or in small .,u-oups c:Losc finis more

difficult to control. Conversely, those teachers WHo felt that discipline

was less of a problem with the new curricuhv attriiwted 1,nch of this to

the flexibility of the materials, and the opportunity to involve pupils

at whatever the level of the child's competence. A sioificant comment

which appeared several times from Leachers of 5oth groups suggested that

many of the old ideas of discipline were ao longer relevant, and that a

new type of control might be necessary in classes run under the new curriculum.

It is of some interest to note that all six of the teachers who thought

the program was largely a failure answered that the program created more

discipline problems. However, about 1/5 of the teachers who considered the

program a success also answered that the program created more discipline

problems. It may be that the discipline question should he treated with

caution as a function of the lack of definition of discipline as a concept.

RELATIONSHIP OF PROGRAM TO PUPIL ABILITY

One of the most important elements in this study is the relationship

of the social studies program to the ability of the student who is under-

taking it. In this context, a key question and a f011ow-up question were

asked. The key question was: "Do you think the 'new' curriculum works

better ,with bright students than with less able students?" Answers were

as follows:

RELATIONSBIP PROCAI TO .,t-t;,

More successful with bri,,ht students 64

More successful with lest able f7udents 15

No difference 3")

N = 111

Slightly less than 1/3 of the teachers saw no difference iz the rela-

tionship of the progrwi to the ability of the student. Of those teachers

who judged that the ability of the student was a siniticant factor in the
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success or failure of the curriculum, there was a strong consensus that the

curriculum worked less well with slew learners than with the more able student.

More than 3/4 of the teachers who noted the difference stated flatly that the

curriculum contained elements which were not suitable for the slow learner.

Chief among these elements yore the inability of the pupil to rend and compre-

hend the materials, the facie of background of the poorer student as compared

with the brighter middle class student, and the general iL ',fifty of the

slow learner to do independent research and reporting. It u aso be, that

the teacher simply has a more difficult time teaching slow learners, and

a built-in bias toward slow learners exists in any curriculum addressed to a

heterogeneous group of staJints. The follow -up question confirmed this

opinion.

Examination of the follow-up question shows that L/ .f the teachers who

said the curriculum works better with brighter students attributed this to

the fact that brighter students were better able to use the resource materials

on an independent basis, could read better, and better understood the various

research techniques of the program. Most of the other 115 thought that the

brighter student brought a better background to the work of the program, and

functioned better from this broader base. Somewhat surprisingly, only a

very few teachers thought the slower learner was less capable of functioning

in the small group situation as against the brighter student.

All of the teachers who said that the program worked better with slow

learners specified as the reason that the curriculum is flexible enough to

be adapted to the slow student, and that the materials are sufficiently

relevant to the life of the student to maintain his interest in the program.

Of Cce teachers who saw no difference in the suitability of the program to

bright and slow students, vest stated as their rLasons that the program is

co.prehe;Isive and roloront. the onvironc and etas:: participation

is aeJ that all level-. ol suOeete ,iod rapt
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in the area of teacher traiaing and staff assistance of the program,

:Jhrc e. questions and a follow-up question were aslcd. The first question

was addressed to the individual teacher, and read: "As a treacher, how do you

!-e01 about the train tee which yon personalty have had to teach the 'new'

urviculum? Adequate, mnad!quate " Three out of cvery five teachers

replied that they personally f3lt that: the training they had received for

the program was adequate.

The next question confirmd the previous findiag. The question read:

nc., about training in general for the 'pew' curriculum? Which of the lot-

lowing best describes your Opinion of the amount of training given to teachers:

a) TC,o much emphasis on training ; b) Training was just about right', c) Not

eno,Agh training ?" Again, alout of all teachers said that there was

enough trainiag; only six teacflers slid that there was too much cmphnsis on

training. . Ihe results follow:

OF:1?;1\12:[ _2N met: Jloc RAm

Too much emphasis L ram fling 6
Training was adcoyat 43
Training was not ndaquavo 49

N = 96

implieltioas of the r;1,ove tw t. our aro rel.aively obvious. When
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The third key question in this set solicited opinions about help by the

preram staff during the course of the program. A follow-up question was

also included. The hey question was: "How would you describe describe the

help which you have received from the :ocial studies curriculum staff in your

total experience with the 'new' curriculum? Very helpful Moderately

helpful ^_; Not much help 1 total loss The answers follow:

CURRICULUM STAFF nal, IN THE PROGRAM

Very helpful. 27

Moderately helpful 44
Not much help 18

Total. loss 10

717, of the teachers thought the curriculum staff was very helpful or

moderately helpful. Eowever, as with training, it would appear that the rola-

tionship of tbe program staff to the teachers In the rro::,,ran should he ro-exwoined,

Something may be lacking in ccImunfcation when 11;lost '40, of t.1.:e teachers 111 the

program feel that either the szaff wac net Im:c!) La LIWIA or was a total loss.

Although this lack of communication may be as much a firIctioa of the altitude

of the teachers themselves as a function of the co Teieoco or the program staff,

the fact remains !"hat some r.oim of conications gap oxistn in 11115 aspect of

the program.

wl,e0 qucri,,d their yoil:;0,s far orinions of the

W'of ':eacbc.rs r::Iff was 7,c!pf,11 in all cl !
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1:.,:;!: .':-' ..-1.7) vi.7' 7.0. ',..'0....:,H01)3 .'.' _l ::.. t'!'ri!,;C'l

::c;H c ' " c".' 3soif during no CO::CP( Or the

-y-o.1rn. 'if th roc,,hly l'..S7: of ,:.,c, taac"-.ers -:11(1 thou the staff

wqs witcr no': rue': HIu or a eoti l loss.. rest of .:11E-ra stated flatly that

ne ..)1,.v,ra stalf gava t'ac-:,1 no l'.el .) whatever. S!!ch a flat statent would

,;c:1 to can Cor an a:;ai,:ation of the :.,anger in wIlich the proz,ran staff

:ns spent. :ad ':ossily na exL,ninotion of the inc spant with individual.

eacers, esocially tese teachers who felt they were '.avi.og the least

success with the program.

'Sli ")oth adcquacy of training and sarisfaction with program staff

assistaace, some nces appear ei!ung teachers of different grade levels.

rrimary grade taa.chrs showed the greato5t satisfaction with the staff help

which they had received, ',lite both eleinentary and junior high teachers

sowmS the save lessor degrea of satisfaction. As for training, the least

satisfied with training adaquacy t,'ere the junior high tcachors, will] both

primary and elcentary gra:a teachers having the salc,e degree of satisfaction

with training.
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The strong points of the program would seem to be the relevance and

flexibility of the curriculum and its materials, the opportunity for small

grotT work and class participation, and research training and report presenta-

tion, in that order. The weak points in the program are probably that: curriculum

warerials are not as well sufted Co-,. slow learners, and the lack of curriculum

suides, basic texts, and testing materials.

Sn=14;ested changes in the program wade by the teachers were concentrated

in the avcas of a wider spectrum of materials suitable for both fast and

slow learners, and more guidance in the traditional sense of defined texts

and curriculum guides. Increased communication among all, elements of time

program was also suggested.

2. 'coaching environment of the programs

Teachers consider that time now social studies proram gives thow wore

freedom to teach as they like. Very few teachers eeulm t the puoraw gave

:Them less freedom, with about ?.; of the t.-:,ors id fag no differenco in

teaching freedom between the old rind new prop.ams. Ter2hers who thokyht less

freedom existed all specified the fact_ that they were not froe te uxpand time

lesson units as they ii-ed. L.
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to inolve o+7 leve'.-2. of ,,N,tpetencc,. i:'?acb;.-!rs ';);:extnd

new definitions of el-,e concept. of discipline Right 1.e flooded for the program.

4. Relationship_ of program to_pvil_ability

A sL'rong, feeling existed on the pal. : of Leachers that the program worked

better with bright students than with the slower student. More than 3/4 of

the teachers who noted this difference said that the curriculum contained

elements which were not suitable for the now learner. Teachers 52aid that

the brighter student was better able CO 1160 the resource materials on an

independent asis, and the better background which he brought to the program

was a si;:,nificaat factor in this difference. The small groap definition did

not appear to be a relevant variable in the.difference between fast and slow

learners.

5. Teacher traiuLl elements of the program

Although c,f all teachers thought the training given for the program was

adcquate. on the other hand, of the te;loh.m.:; thout;ii. Lu; tcaini:ng z;iv,r1 for

the proFram was not adequate. both for t)(--m,,ilves as cu.li.vidaals and for the

program in general. Although over 719Y of t to teachers C110(1111- program staff

was very helpful or modorately helpful, alLont 30;', of tbu f:eac''ors thought the

program staff was either not much help to !...co, or a 1044:; 'rho cbicf

Cri iciSrl was thy povcicy of counuito,41tion t.unci,crr nod the progrno
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obsorvi-ticy!3 11:ric,(1 t(:.'fl of il,reo n-:Imed

clJssr.,c) o')servers opornting slittn1.-oIsly Si eaCh classioc.m.

sci.onles we,:e ted or .*:e.,3a are prcentc0 in Lie

1.21711(7.ix es '.3cOu7.os r ;:;td II. no I:fest scliodnio wns

by each of the observers, acting independently, immediately after

leaving the classroom. At the sane time as this first schedule was completed,

each observer made fairly complete notes of the impressions received ia

no classroom. Crom these notes, a second schedule was completed by each

observer i-:pproximatly two weeks after the first observations were made.

!:ach set of ratings was then correlated with each other set, and each

scale set for each schedule was correlated with its comparable scale set.

The sample size Fee the classroom observations was seventeen classrooms.

Stated in other terms, the first observation schedule, together with

the notes made after the initial classroom observations, were used to develop

a set of classroom ratings based upon seven scales and a summary scale which

are presented in the next section of this report. Results from the first

schedule of four scales were then used primarily to determine the validity

of the second evaluation instrument. Fcales in :3elcdulo were labeled

Classroom Activity, Classrcom Aryospllro, and Tochor

In Lot°, these scales were eesi3ned to pick up imiourntion ea t..e actual

implementation of the social studies carriculum, and to record the types of

interaction tieteon pupils and te.whors in the cIssroom
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Scale :levon ::aterials

Scale .insnro

7t(=s lLCi Ilde tr, each :7cale were s.:!orerl -!-1 for -1 1-01.- or negative

razing, and 0 for !],on 't Nncw. A surrlary score was then obtained for each

classroom by adding the ii1iv.dua1. scale scores.

Table 4.1 gives summary statistics for the five scales on Schedule 1.

It must be re:lembered that on Schedule I, small numhers indicate positive

responses. The tale shows that when all items on the schedule arc surricd

(Suirnai-y Scale), the .minii.vm score for any one Leacher tc 106 and the

vaNimum score foe any one teacher is 232, Tt. is evident from tits nod [rem

the size of the Stendard Deviation that there exists a very lire range and

variability of ratings.

T:ble 4.1 '''11,dlary Statistics Schedule One

Clasroom Evaluations

Scalc Scale i Scale Scale Awiloary

One Twa I Three Four

Sar.ple Size 16 It".; 16 1(

inirmm Sunned
Score 14

Maximum Sunned
Score

Mean Suctr,led

51

31 15 43 10k6

47 424 - 95 232

1

SCOTO 30.06 37.25 30.94 69.19 167.44

Standard
ion 11.3S 18.20

65
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fecause classroom evaluation ratings on Schedule 1 were made by all three

c'oservers independently, an opportunity is present to eStimate-intetobserver

consistency. Each of the twenty-three items of Schedule I was scored by

each of the three raters in each of the seventeen classrooms. -The items

were assembled into the four sub-scales indicated-on the. exhibited copy

of lie schedule, page xvii of the Appendix. Thus, for-each rater, there

are twenty, -three item ratings, four-sub-scale ratingsi:and a:grand total.

Table 4.2. gives the average inter -rater consistency coefficients;..these

are avrages of three product momentCorrelation.coefficierls [ased_od

samples mest.eften numbering seventeen. In some classroom4 one or mdre
0

'

observersriound itimpossible to assign ratings_foryarigusittelps. In these
,

rare instances, the sample size isjlduced to firftegwor

1Table4.2 Inter-Rater Consistency Coefficients of Schedule TI,
Classroom Evaluation

ITEM AVERAGE
COEFFICIENT ITEM

AVERAGE
COEFFICIENT

,...

1 0.55 12 0.73
2 .0.82 13 0.84
3 0.77 14 0.89

, --
4 1.85 15 0.69
5 0.51

4.-
, 16 0.70

6 0.57 17 0.80
7 0.41 , 18 0.89 '

8 0.76 19 0.72
9 , 0.66 20 0.42

10 0.82 21

22
0.70
0.3011 0.83

23 0.92

Subscale
One 0.77

Subscale
Two 0..91

.
.

.

Subscale
Three 0.57

Subscale
Four 0.89

Grand
Total 0.90

. _
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With a few exceptions, the coeijiciL,nts of :abil, 4,2 are accupLablv

The more interesting, and more useful statistics are the' coeflicients fur

the four sub - scales and for the grand total. The coefficient for sub-scale

three, Pupil Behavior, is of marginal size (0.57), but the others are quite

large, surprisingly so in view of the small sample and the rather large

variability in the classroom activities observed.

Table 4.3 which follows gives the data on classroom evaluations

using Schedula II for each classroom; Scale Five (Group Work) was not

analyzed in the same manner as the other scales becadso many of the observa-

tions were "Don't Know." The Summary Scale was formed by summing the

remaining six scales.

Summary Statistici: Classroom Evaluations

SCALE
ONE

SCALE
TWO

SCALE
THREE

SCALE
FOUR

SCALE
SIX

SCALE
SEVEN

St1DWN

MINIMUM -04 -08 -09 09 -08 1 -06 -37

MAXIMUM 04 08 09 10 14 06 51

MEAN 0.12 1.12 2.47 1.29 1.82 1.47 8,29
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Table 4.3 Teacher Evatuation data Schedule -it

CLASSROOM
SCALE
ONE

SCALE
TWO

SCALE
THREE

SCALP.

FOUR
SCAL
SIX E

.:A.

31 04 . 08. 09 10 14 C

36 04 0 08 09 10 14 C

26 04 08 09 09 11 C

32 04 08 09 08 08 C

30 04 02 07 09 07 1

i3 - 04 05 04 09 10 C

20 - 02 06 07 03 02 C

34 02 02 09 00 00 1

25 - 02 - 02 09 - 04 01 C

15 00 02 - 01 07 -04 C

38 - 02 .00 03 08 06 C

35 02 - 06 05 02 -04 - C

17 - 02 06 03 04 -08 (

23 - 02 04 00 07 -03 - C

22 00 02 09 - 09 -08 C

16 - 04 - 08 09 - 02 -07 C

19 - 04 - 06 - 06 - 07 -08 C

AL7.

VEN

6 51

4 49

6

5

3

2

0

2

5

4

5

5

1

3

0

6

47

43

32

1

16

15

12

08

04

- 20

- 22

-

24

- 13

37

A Sums do not include 0 scares. However, inclusion of these scores would
not materially affect t) ? rankings.
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Table 4.3a Rankings Under Observation Scales Schcdnle 11

TEACHER SCALE SCALE SCALE SCALE SCALI: SALE Sr.;
ONE TWO T}'REE FOUP 81.>: .t:.0012 :

31 3 2.5 3.5 1.5 1,5 2 3.4 I 1

36 3 2.5 ....1.5 1.5 1.5 6.3 18.5 5 .'

26 3 2.5 3.5 4 2 2 17
A

3

32 3 2.5 3.5 6 4 2 21

30 3 8.5 7.5 4 5 8 36 5 5

13 16 6 . 9 4 3 14 52 3 6

20 12 5 7.5 8 8 11.5 52 8 7

34 6.5 8.5 3.5 9 9 9 45.s 11 S

25 12 12 3.5 12.5 6.5 4.5 51 7 0

15 8.5 8.5 12 7 10.5 6.5 53 L:r 1)

38 12 11 10 16 6.5 4.5 60 11 11

35 6.5 15 14 10.5 10.5 16 72.5 12 1'

17 12 15 '13 12.5 14.5 10 77 14 13

23 12 13 11 14.5 14.5 15 SO 11-, 14

22 8.5 8.5 16.5 17 14.5 11.5 76.5 15 14

16 16 17 16.5 10.5 12 13 35 16 16

19 ; 16 15 15 14.5 14.5 17 92 17 . 17
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A high degree of correspondence was found between rankings based upon

each of the two schedules. The summary scores for each schedule had a

correlation of .828 . Furthermore, there are several pairs of scales

which assess similar types of activities; e,g., Scale Two of Schedule

(Classroom Activity) is similar in c.latent to Scale One of Schedule [1

(Classroom Atmosphere), Scale Pour and Three of Schedule 1 !Teacher

Behavior, Pupil Behavior) are similar to S*;ales Three and Four of Schedule 11

{Teacher Attitude, Pupil Attitude). Again, the pairwise correlation

coefficients (Table 4.4) for these three complrisons are large: Scales One sr- ,53,

Scales Three = .83, and Scales Four = .71 . These data show clearly that

the observation team validly and consistently rated the classrooms on these

dimensions; there is only an extremely small probability that statistics

this large could'have arisen by chance.
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Table 4.4 Correlation Matrix; 12 Rating Scales on Two Classroom Evaluation Schedules

I

SCHEDULE 1

SCHEDULE TWO SCHEDULE ONE

-T-

ISCALE SCALE SCALE SCALE SCALE SCALE SUM,- SCALE SCALE SCALE SCALE] SUM-
ONE TWO THREE FOUR SIX SEVEN 'MARY ONE i:n THREE FOUR . MARY

SCALE 1 t 1.00

SCHEDULE 1
SCALE 2 0.62 1.00

SCHEDULE 1
SCALE 3 0.55 0.74 1.00

SCHEDULE 1
SCALE 4 0.61 0.74 0.64 1.00

0.74 1.00

SCHEDULE 1
SCALE 6 t 0.56 0.80 0.84

SCHEDULE 1
SCALE 7 0.51 0.65 0.69 0.49 0.67 1.00

SCHEDULE
SUMMARY 0.71 0.90 0.39 0.85 0.93 0.76

SCHEDULE 2
SCALE 1 -0.53 -0.54 -0.82 -0.59 -0.80 -0.57

SCHEDULE 2
SCALE 2 -0.52 -0.75 -0.82 -0.72 -0.82 0.55

SCHEDULE 2

SCALE 3 -0.54 -0.66 -0.60 0.71 0.81 0.59

SCHEDULE 2

SCALE 4 -0.42 -0.55 -0.86 -0.49 -0.78 -0.60

SCHEDULE 2H
SUMMARY 1 .0.53 -0.65

1

-0.65 -0.87 0.64

1.00

-0.75 1.00

- 0.83;' 0.75 1.00

0.76 0.69 0.62 1.00

-0.72. 0.7n 0.65

11

10.63i 0.96 0.81 0.80

1.00

0.96 1 1.00
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In order to determine which of the six scales carried the uzjor portion of

the variability in the overall (summary) ratings, a stepwise multiple regression

was performed on these data. This was done to determine how well each of th:

six subscales predict the rankings made on the basis of the summary scale. That

is, teacher 31, with summary score 51, was assignee rank 1, while teacher 19,

with summary score 37, was assigned rank 17. Virtually all the variability

in the rankings was found to be attributed to variability on Scalec Three and

Four. The multiple correlation coefficient of rankings with Scales Three and

Four is 0.97 . Recall that Scale Three assesses teacher attitude, while Scale

Four is concerned with pupil attitudes.

The correlation coefficient of Scale Three along with the summary rankings

is cl.a7, while that of Scale Four along with these rankings is 0.83 . This

means that either of these scales alone will reproduce the summary rankings.

A few of the items of Scale Three are:

Children feel free to turn to teacher.
Teacher is concerned about pupils and has respect for them.
Teacher is patient and relaxed.

A few of the items of Scale Four are:

Pupils respect and like teacher.
Pupils respect each other.
Fupils share material and experiences well.

The items used in scales Three and Four indicate that the atmosphere of

mutuality, the respect and common purpose within the classroom, and the general

teacher-pupil relationships are thu primary aspects being scaled. Iiecause these

two scales are so highly predictive of the summary ratings it becomes evident

that the summaries are ordering the classrooms on the same items; i.e., these

of respect, and a mutual atmosphere of sharing and common purpose in the clas-

rooms.

There is a high degree of covariance among all seven scales. Table 4.5

is a correlation matrix, having the seven scales plus the summary scale as rows.
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Given the sample size, 17, every coefficient in the table is statistically

significant, when a formula relating the Standard Error to the number of

observations is used.

Table 4.5 Classroom Evaluation Scales Correlation Matrix

SCALE
ONE

SCALE
TWO

SCALE
THREE

SCALE

FOUR
SCALE SCALE
SIX SEVEN

SUM RI
SCALE

SCALE
ONE 1.0

SCALE
TWO 0.62 1.0

SCALE
THREE 0.55 0.74 1.0

SCALE

FOUR 0.61 0.74 0.64 1.0

SCALE
SIX 0.56 0.80 0.84 0.74 1.0

SCALE

SEVEN 0.57 0.65 0.69 0.48 0,67 1.0

SUMMARY
SCALE 0.71 0.90 0.89 0.85 0.93 0.76 1.0

Each entry of ;:he last row of Table 4.5 is a part-whole carelation

coefficient. It is not surprising, therefore, that this last row is all

positive. Nonetheless, the sizes of these six statistics indicate that cia

room rankings balm(' on the summary scale scores can be taken with a high degree

of confidence, as surrogates for any of the scale scores individually. It is

expected, in view of the content of the scales and in view of the high predictive

value of the scale scores to the summary rankings, that these classroom rank-

ings possess a high degree of validity.

Further evidence of the validity of the Evaluation Scale is as follows.

The Social Studies Curriculum Project staff nominated several teachers as

being relatively effective in using the new curriculum in their classrooms.

Several degrees of positiveness were recorded by the staff. Only those accorded

"positive" or "positive plus" ratings are used in the following comparisons

(i.e., those judged "positive -," "positive-neutral," or "positive-can't deliver"
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were not included), Without knowledge o1 the social studies stall ratings,

classroom evaluation ratings were made of six of the teachers judged "positive"

or "positive-plus." As can be seen in Table 4.6 following, these six classrooms

with the on exception of classroom 19, received relatively high ratings on

the classroom evaluation schedule.

Table 4.6 Summary Evaluation Ratings of Six Staff-Nominated Teachers

TEACHER 19 20 25 26 31 32

SUMMARY
RATING -37 +16 +12 +47 +51 +43

The data of Table 4.6 provide further evidence for the validity of the

classroom evaluation procedure.

The arrangement of the classroom evaluation data by stratification on

grade level is also informative. The observation team visited classrooms at

several grade levels: Grades 2, 4, 6, 7, 8, and 9. Table 4.7 presents the

evaluation rating scale means under t hedule I by grade level, with the two

lowest grades observed eliminated and the two highest classified for convenience

as a single stratum.

Table 4.7 Classroom Evaluation Scale Means by Grade Level

L

N
Scale
One

Scale

Two
Scale

Three
Scale
Four

Scale
Five

Scale
Six

Scale
(Summary)

Seven

Grade
6 4 4.0 6.5 8.5 9.0 10.0 5.25 43.25

7 5 2.0 1.4 3.8 i.6 1.2 0.8 6.8

Grades
8, 9 4 -2.5 -4.5 ' -6.75 -5.5 -7.75 -1.5 -28.5

An inspection of Table 4.7 reveals that theevaluation scale means decrease

in a fairly regular pattern as the grade level increases. This evidence suggests

that the program declines in effectiveness in proportion, with th,2 increasing
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grade level of the student or at least that it is loss effectivo wnon begun

at a later age. The likelihood of this interpretation is reduced when the

factor of intelligence differences, as measured by I.Q. :!cores, is considered

with the mean evaluation rating for each grade, Table 4.3 presents the

summary statistics in connection with the mean I,Q. for each grade level.

From this table it is evident that the decrease in rating means corresponds

to a decrease in mean I.Q. scores in the higher grades.

Table 4.8 Classroom Evaluation Scale means and Average I.Q. by
Grade Level

Grade N
Scale Seven

(Summary)
Mean I. Q.

6 4 43.25 106.5

7 5 5.8 ' 94.2

3,9 4 -28.5 90.0

the data of Tables 4.7 and 4.8 indicate that the appropriate procedure

for contrasting grade level differences on the classroom evrAuation scales

requires the statistical removal of grade level I.Q. differences. 3ut when

the indicated analysis of covariance was attempted, it was found that the

within-class regression coefficients were varkedly different across the grade-

level groupings. This procedure indicated Liat the analysis of covariance

was no longer applicable. Table 4.7 indicates that there are differences

in measured classroom effectiveness across grade levels. Table 4.8 suggests

that to a large degree these differences arise through grade level I.Q.

differences. Because the analysis of covariance does not o Ily to those

data, it is impossible to measure to what degree the differences in effective-

ness relate to differences' in I. Q.
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A validity measure of the classroom observation scales was diNised by

means of a comparison of the rankings given the classrooms. On the basis of

the observers' ratings, two groups coasisting of five classrooms each were

isolated for comparison, with those judged by the observers to be :lost effective

in one, and those least effective in the other. It will be recalled that

there is a great deal of variability in these observation ratings. The

summary measure in Table 4.3 for instance, ranged from -37 to +51; summary

statistics were given at the bottom of this table.

Certain items on this schedule were chosen by the Social Studies Staff

as having, in their opinion, the most importance in discriminating among

teachers in terms of fulfilling the needs of the new curriculum and in

maintaining the desired teaching style. The whole of scale five, Group Work,

which was not considered in any other analysis of this schedule, was felt

to be important by the staff and has therefore been considered in this context.

When the five highest ranked classrooms were compared with the five

receiving lowest ratings on the items of this scale, the results were as

follows:

Table 4.9 Scale Five - Croup Work

HIGHEST LOWEST
ITEM STATEMENT RANKING RANKING

Yes RT ,7;7715--

34 Pupils work in groups. 5 0 1 4

35 Groups seem not to have been picked
by teacher.

1 0 0

36 Gro.ps work weel together rather than
bikering and fooling.

3 1 0 0

37 Group chairmen do not appear to be domin-
ating entire course for group.

3 1 0 0

38 Groups small enough to work well together. 4 0 0 0

39 Groups Approp-iate to size of job at hand. 4- 0 0 0

40 Groups not comprised homogeneously
according to talent.

4 0 0 0
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This table reveals a high correlation between classrooms with high

observation ratings and those .utilizing group work as a regula7 means of

instruction. The highest ranking classes, without exception, employ group

work techniques while only one of the lowest ranked works with groups, Further

aspects of the "Group Work" concept will be discussed later in this section,

Again, considering the schedule, a majority of the five highest were rated

positively on each of the remaining items. Details could not be judged at

all for the one low rated classroom using group work, indicating that very

little group work must in fact have been done. It is important to remember

that the summary, ratings were made without including the Group Work category.

There is here, then, an independent measure which shows that the observers

were remarkably consistent in rating the classrooms. It is interesting as

well to compare the highest and lowest rated classrooms, on several other items.

Once again, responses are consistently more positive from the highly rated

group than from that poorly rated.

Table 4.10 Consistency Comparison - Other Items

MGHEST LOWEST
ITEM STATEMENT RANKING RANKING

Yes No Yes No

2 Room used functionally to facilitate the 5 0 1 4

Social Studies Curriculum,

9 Pupils work well and independently. 5 0 1

13 Children fell free to turn to teacher. 5 0 2 3

23 Teacher is imaginative in approach to 5 0 0 5

material,

45 Teacher uses subject matter and lesson 5 0 0 5

plan to help pupils learn to think.

59 Teacher serves as a resource person to 5 0 0 3

aid and direct rather than dictate
use of materials.

60 Teacher answers pupil's questions or 5 0 1 3

otre:te him to the answer.
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. This chart: seems sell-oxpLanaLory. Where Lho LowesL raLin LoLal

is less than five, the statement simply could not be applied to one or more

of the classrooms in question.

The clear and consistent division between the highest ranking class-

rooms and the lowest ranking is interesting in itself. It also certainly

lends evidence that the observers were discriminating upon criteria seen

as important in the implementation of the new Sociel Studies Curriculum.
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Summary and Conclusions

1. The classroom observation scales developed for this study are both reliable

and valid, and can be used as one of the measures of the relative success of the

social studies program.

2. Most of the variability among classrooms is defined by the two sub-scales

of the observation instrument which are concerned with teacher-pupil relationships

and general classroom atmosphere which is informed by mutual sharing an d common

purpose. It is probable that these two sub-scales alone might be used as measures

of evaluation of the program.

3. There is some evidence that the social studies program declines in effectiveness

as the grade level of the program increases. This implies that the program is

more effective when begun at an early grade level.

4. There is a high correlation between classrooms wiry high observation ratings

and those using group work as a regular means of instruction.

5. Striking differences exist between the highest rated and lowest rated classrooms

in certain variables such as the functional use of the classroom, teaching methods,

and the use which the teacher makes of the program materials.

6. There is a possibility that classroom ratings are closely related to the

intelligence of the students in the particular class. This relationship is

examined in the following section.
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SkCI1ON V

COMPARISON OF CLASSROOM EVALUATION AND PUPIL ATTITUDE
INTELLIGENCE RATING

The validity of the student attitude questionnaire was studied

in Section I, pages 6-8 It was determined to be a useful measure

of attitude for this study. The classroom observation ratings were also

tested for reliability and found to represent an accurate prediction of

teaching effectiveness. This study is made in Section IV, pages 63-78 .

A comparison of the activities in some classrooms and the attitudes

and intelligence of students in the rooms was made to determine what con-

nection exists between these two elements.

For this comparison, the classes were divided into two groups. The

first, group H, consisted of the four classes that received the highest rating

in the evaluation made by the team of observers. In contrast, the second

group, group L, was made up of the four classes receiving the lowest rating.

A mean of the students' attitudes, as determined by a study of the attitude

questionnaire which the children ha3 completed, was taken for those students

whose classes made up group H (highest) and those of group L (lowest).

Means for each group were then compared under the seven student attitude

scales (see pages v vii of the Appendix ) which represent a selection of

related questions from the attitude questionnaire. These scales are geared to

reveal students' attitudes and reactions toward specific aspects of their

social studies classes, bath in terms of curriculum and teaching methods.

A numerically high mean under a specific scale thus indicates a particularly

strong positive attitude among the students of that group. Vaea the means

for group H were compared with group L, a significant difference was discovered
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betwe,aa the attitudes of the student ;;roups u.Idec Scale Two, Scale Six, and

Scale Eight.

Table 5.1 Analysis of Variance/Covariance of Student
Attitude Measures Adjusted for I.Q.

SCALE GROUP MEAN ADJ.
MEAN

SE. ADJ.

MEAN
REGR.
COEF.

SE. REGR.
COEF.

F ADJ.
I

F

1 H
L

14.74
14.22

14.63
14.42

0.18

0.24
I 0.028 0.010 0.797 i 0 430

2
H
L

10.74
10.10

10.71
10.16

0.18
0.24

0.017 0.010 5.24** 2.99*

3
H
L

4.66

4.56
4.62
4.62

0.12

0.16
0.008 0.007 0.29 0.00

5
H
L

8.40
7,94

8.31
8 09

0.26

0.35
0.023 0.015 1.07 0.22

6
H
L

8.99
8.26

8.81
8.56

0.20
0.28

0.042 0.012 5.29** 0.47

8
H
L

38.84
37,92

38.66
38.21

0.35
0.47

0.(44 0.020 2.78* 0.53

Using the unadjusted mean, the F-statistic, which tests the significance

between the group means, in each case is very high at 5.24, 5.29, and 2.78

respectively, based on 1 and 133 degrees of freedom. These high F-statistics

indicate a large degree of difference between the groups. A slight difference

was also d:tected in Scale Five, (F-statistic = 1.07) but it was not strong

enough to meet conventional statistical significance criteria. Scale Two

grouped questions to which a positive reaction would show that a student carried

his interest in social studies beyond the classroom, that he found social

studies relevant'to his life outside of school. Scale Six measured the

student's perception of his relationship with his parents. A strong positive

tendency here reveals an encouraging parent-child relationship, or a home

atmosphere that stimulates and supports the student. Scale Five, having a
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noticeable but statistically insignificant difference, is geared to measure

the student' s perception of the teacher-student relationship in the classroom.

Scale Eight is a summary of the seven scales comprising the questionnaire.

The adjusted F-statistic tests the difference in mean attitude with

the intelligence factor as measured by I. Q. ratings statistically controlled.

As indicated by the F-statistic, the differences recorded between group H and

group L under scales six, parental relationship, and eight, the summary, are

sharply affected when the differences in the average intelligence quotient

of the students are statistically removed. Without this factor of irtelligence,

the previously significant differences between the groups disappear, indicating

that intelligence ratings are probably the determining factor of student

attitude in these cases.

Still using the adjusted mean, the apparent, but not significant difference

'ender scale five also is eliminated. Under Scale Two, titled "Student interest

beyond the classroom," however, the strong difference between the groups remc.-ls

significant, although it declines somewhat, despite the removal of the intel-

ligence factor. The F-statistic is reduced from 5,24 to 2.99, both of which

are significant under these degrees of freeeom. It is interesting to note,

that with the I. Q. difference between students controlled, children in the

highest rated classes, group H, still have a significantly stronger positive

reaction to questions dealing with the relevance of social studies to their

everyday life.

These findings are again supported when the observers' ratings of teachers

are placed in comparison with the intelligence of the students. ( See Table 5.2)

Claw:n with a large number of students having I. Q.'s of greater than 110

were considered in relation to the ratings given the teachers of those classes

by the observers. It should be recalled from Section IV that teachers who

ranked high were observed to be most effective in employing the methods of the
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new curriculum for social studies in their classes. Ranks Were given from

1 - 17 with number 1 being the highest rating and 17 the lowest. Ranks for

each teacher were determined on the basis of a summary of the accumulated

ratings made by the observing team. The highest summary rating corresponding

with the first ranking is 51; the rating for rank 17 is -37. The proportion

of high (>110) and low (<90) I, Q. students in the classes of each ranked

teacher were stated as percentages of the total class 'aught by that teacher,

then the mean I. Q. of the entire class was indicated. 'ate relationship of

these figures is generally consistent. The highest ranking teachers in terms

of the classroom observations regularly were revealed to have classes with

a high proportion of studeitts with a high proportion of students with I. Q:s

greater than 110 and mean I, Q. approaching or exceeding average.
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Table 5.2 Comparison of Summary Classroom ]valuation and Student IQ

RANK TEACHER SMEARY
RATING

PROPORTION
IQ 00

PROPORTION
IQ .>110

MEAN IQ

1 31 51 0.08 0.58 111

2 36 49

3 26 47 0.05 0.81 116

4 32 43 0.20 0.32 100

5 30 32 0.30 0.26 99

6 13 22 0.50 0.00 91

7 20 16 0.38 0.21 96

8 34 15

9 25 12 0.50 0.00 84

10 15 08 0.13 0.13 101

11 38 04

12 35 -20

13 17 -22 0.44 0.04 94

14 23 -24 0.30 0.04 99

15 22 -24 0.55 0.05 89

16 16 -31

17 19 -37 0.58 0.00 87
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Teachers ranking 1 and 3 (rated 51 and respectively) work with classes

of which more than 50'4 are Students having superior measurable intellects and

less than 10% of the students' intellectual capacities rxe measured under 90.

The mean intelligence of these classes are both well over average, The teachers

rated lowest on the ranking scale also follow the pattern with classes having

large proportions of Low 1. Q. students, virtually none with a high measured

intelligence, and a mean of less than average for the entire class. An

interesting exception was observed in the case of teacher number 25 (rank 9).

The summary rating was 12, a re.ting several points higher than tne average

for these teachers, yet 50% of the class had I. Qs less than 90, none were

measured higher than 110 and the mean of these students falls at a low 84. This

teacher had high ratings on the Teacher Attitude Questionnaire (Appendix pa es

viii - x) under the important areas of teacher attitude (Scale 3), pupil

attitude (Scale 4), subject matter (Scale 6), and resource material (Scale 71;

whereas the low ratings appeared under classroom atmosphere (Scale 1), and

discipline and control (Scale 2). The discrepancy of these ratings for

this teacher may be due to the extra control necessary to teach effectively

students with the short attention span characteristic of the slower learner.

Aside from this exceptional example, the statistics indicate that teachers who

were observed to be most effective In implemcn:ini

those working with classes having a large if

students. The least effective classes were those in which the majorit.% 01

students fell below average in measurable intelligence.

Table 5.3 is the attitude scale correlation matrix. This is a correlation of

the observation ratings made by the team 'f observers and the I.Q. of the students

in their classes. The most informative statistics are in column 7, the summary

scale foi all the: ratings. The summary information is correlated with the proportion

of high and low I.Q. students, then with the mean I.Q. of the students. The

observation team's ratings were collected under seven scales of which six were

considered relevant for this comparison. (A discussion of the validity of these

scales can be found in Section IV, page
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SCALES USED FOR CLASSROOM RATINGS:

Scale One
Scale Two
Scale Three
Scale Four
Scale Six
Scale Seven
Scale Eight

Classroom Atmo3,here
Discipline and Control
Teacher'Attitude
Pupil Attitudes
Subject Matter
Resource Materials
Summary of preceding observation ratings

Table 5.3 Classroom Ratings and Cuss I. Q.'s

SCALE

ONE
SCALE

TWO
SCALE
THREE

SCALE
FOUR

SCALE
SIX

SCALE
SEVEN

SUMMARY
SCALE

PROP.

IQ(90

PROP.

IQ>110
MEAN
IQ

SCALE 1 1.0

SCALE 2 0.62 1.00

SCALE 3 0.55 0.74 1.00

SCALE 4 0.61 0.74 0.64 1.00

SCALE 6 0.56 0.80 0.84 0.74 1.00

SCALE 7 0.57 0.65 0.69 0.49 0.67 1.00

SUMMARY
SCALE 0.71 0.90 0.89 0.85 0.93 0.76 , 1.00

PROPORTION
IQ <90 -0.77 -0.61 -0.55 -0.70 -0.50 -0.70 -0.70 1.00

PROPORTION
10.110 0.81 0.71 0.59 ').64 0.65 0.66 , 0.76 -0.82 1.00

MEAN IQ 0.75 0.61 0.48 0.65 0.49 0.56 0.66 -0.94 0.91 1.00
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The summary observation ratings of the classes correlate to high

negative degree (-.70).with the proportion of those classes having low, less

than 90, I.Q.'s. This indicates that those classes found less effective have

a concentration of students with low I.Q. scores. An equally, but positive

correlation (.76) exists between the observation ratings and classes with

a high proportion of 110 or greater I.Q. students, showing that high ratings

tended to favor classes with large percentages of intellectually superior

students. The mean I.Q. scale also correlates highly (.66) with classroom

ratings, again equating the favorable rating with the high I.Q. students.

Graph 5.1 shows the relationship between classroom ratings and the

proportion of students in each class who have I.Q.'s 110 or more or 90 and

less. It can be seen that in general, the higher the T.Q. the higher the

classroom rating, and similarly, the lower the I.Q. the lower the classroom

ranking. The pattern would probably have been more clear if the dividing

point for the higher I.Q. had been 100 in place of 110 and over.
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Graph 5.2 illustrates the direction of the mean student 1.Q. in terms

of the classroom rankings. A slight drop in the average student I.Q. can

be observed as the rankings of the classroom's approach 17,00 or the lowest

rating. This drop is significant, however, only as it charts the difference

between the two highest (ranks 1 and 3) and two lowest (ranks 15 and 17)

ranked classrooms. Should the four classrooms comprising the two highest

and two lowest ranks be removed from consideration, there'is no significant

change in the mean I.Q. line.
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Turning now to the individual items of the student attitudc question-

naire, Table 5.6 compares the responses of students in the Highest rated

four classrooms with the responses of students in the Lowest four classrooms.

The table gives two statistical measures of association: a correlation

coefficient computed on coded table entries and a chi-square statistic.

Six of the chi-square statistics, for items 06, 22, 29, 31, 36, and 41,

are statistically significant. Of these six items, there are three--items

22, 29, and 31--that favor the students lowest rated classrooms; that is,

a higher percentage of students in low rating classes responded positively

to these three questions than students in high rating classes. The six

items with significant chi-square statistics are the following:

Item 06. T. like almost everything about school.

Item 22. I get angry with myself if I don't do as well as I should
in my social studies class.

Item 29. I concentrate better in social studies than in other classes.

Item 31. L would rather get a good mark in social studies than
in other classes.

Item 36. My social studies teacher feels that I am smart.

Item 41. My parents feel that I am smart.

The significantly different item response rates noted above seem most

closely related to school success. To illustrate, children in high-rated

classes do not claim to concentrate better in social studies than in other

classes; perhaps these children make a greater effort, on the average,

to concentrate in all classes than children in low-rated class(s. There

is, indeed, a large difference in the average intelligence (as measured

by I. Q.) of the children in these two groups of classrooms which is con-

founded with the High-Low ratings.
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Table 5.5 gives another comparison of the item responses of students in

four classrooms vhich received high ratings on the classroom observation

schedule (called High group in the following) With the responses in four

classrooms which received low ratings from the observation team (called

Low group). In Order to provide (partial) control over average I. Q. dif-

ference among these two groups of students, the High group was taken in

this contrast to be the four classrooms rated 3, 4, 5, and 5: i.e., the

classrooms rated 1 and 2 were replaced with those rated 5 and 6 because

the first and seomnd-rated classrooms have atypically high average class

I. Q.'s. The Low group was taken to be the four classrooms among those

from which there were student attitude questionnaire data, which received

the lowest ratings on the classroom observation scheddle.. With the High

and Low groups constituted in this way, the average I. Q. was 96.7 in the

adjusted High group and 93.6 in the Low group; this small difference is

not statistically significant.

Table 5.5, which gives a frequency tally of yes and no responses for

the High and Low groups separately, also reports the associated correlation

coefficient and a test of significance by Chi-Square methods. A positive

correlation coefficient for a given item indicates that the proportion of

the High group answering "Mostly Yes" to the item was higher than the pro-

portion answering in that manner in the Low group. Of the forty-four con-

trasts in Table 5.5, fifteen "favor" the Low group, Here "favor" means

that the item is answered .elatively more frequently in the direction taken

by the staff to be more positive attitudinally. On several of the items,

the group differences are quite Large. A Chi-Square statistic larger than

about 5.0 indicates that this difference is statistically significant

(two-tailed, .05 level). There are eight statistically significant Chi-

ScHare .;tatistics in Table 5.5. These are:
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04. It is easy for me to keep interested in my work in social
studies class.

06. 1 like almost everything about school.

07. Social studies is an interesting subject.

11. Students talk, too much in social studies class.

15. In social studies class, I study just hard enough to get
by, rather than herd enough to do well.

25. I would rather learn things the way they are taught in this
social studies class than the way they are taught in other
classes.

36. My social studies teacher thinks that I aA smart.

Of these eight items, only item fifteen "favors" the Low group. It

seems clear from these eight item comparisons that the students in the

High group have more positive study attitudes, on the average, than the

Low group. The response differentials in the first three of the above list

of eight are particularly interesting: relative to those in the Low-rated

classrooms and students in the High-rated classrooms are more likely to

see social studies as an interesting subject, are more likely to find it

easy to keep interested in social studies class -work, and are more likely

to claim to like almost everything about school.
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Table 5.5 Comparison of "Low and adusted High" ranking classrooms.
on_bdividual items of Student Attitude questionnaire
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58 81 0.141

81 j 102

69 81 I .075

77 j 101

44 181 0.231

49 j 100

33 80 .077

66 98
32 81 0.278

88 98
62 80 ;0.168

40 57 97
42 37 79 0.119

39

33

83
68

64
L.117 37

43
Lev. 45

76

51

62 101

47 80 -.027

18 1 100 1

12 8 -.036

36 I 100
42 ; 79 -.172

57 100
34 79

j0.139
25 1101
29 80 0.125

56 43 99
55 26 81 0.116

37

* r .05_

65 1102

32 77 -0.220

95. 97

1.09

3.64

1.02

9.69**

1,08

13.87**

5.02*

2.49

0.13

0.26

5.29'

3.44 .

2.82

2.42

8.69*
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Table 5.5 Continued

--------------------
1TBM OR t_ jTIi
(see Appcudix, pu& i-i])

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

98
90.

AY i
'WfAL COIT.11,4.TIPN CAT

. NC, COT.X/C.I1W SqUARE

_

58
44

higb.0

Dia
Low

Low

Low

lii f;1

Low

85
60

35
40

65
47

47
13

63
51

Ilish 36
Los' 22

31
1n\ 33

29
Low 21

Low

LoY

II

1140

IL

LoY

11
22

49

28
24

46
47

61
38

13
14

38 96.

36 80 1 .054 0.53

14 99
20 80 0.138 3.39

57 92
40 80 0.121 2.49

36 101
34 81 -.064 0.76

52 99
48 81 .067 0.82

37 100
29 80 -.007 0.01

63 99
59 81 -.098 1.73

62. 93
46 79 +.087 1.30

7] 100
58 79 .027 0.13

86 97
57 79 10.210 7.79**

26 99
32 81 -0.118 2.53

70 98.

56 80 -.015 0.04

98
33 80 0.118 2.46

36 97
42 80 -0 154 4.21

86 I 99
63 77 +.069 0.85
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Table 5.5 Continued

J.0; 03: QUL:).1AC:: rewrl CJI.7/C.1

(roc kNI,-11dix. Irq.'.c i-.11) 1:/;:1.7W.

!)

31.

32. 1110e
br

33. Iii

34. lii
Low

35. I1
Low

36. 1 th

37. t

38. 11.1611

LOy

39. PiCt
1.r.v

40. bin

41.

42.

43.

44. b :-1

..

97, 99

i 1
i

i

11.1. 1 :1ST'N i'll'OYW C(''':' 1,''.'11'1; COt

I 1

voF.e.lc.1
:

.; Vc) 1 Y!',

t
1STATISTICS

54 43 . 97
33 45 78 1-0.133 3.09

37 110063
54 26 1 80 --.047 0.0

14 87 1.01

70 80 ; .01910 0.07

76 23 1 99 I

65 14
1 79 1 -.068

17 76 1 93 1

24 52 1 76 I 0.154
I 4

26 64
i

90
31 1 74 !

I

!

33
35 41

50

% T +.103
1

i

1

43 0.294

14 79 93
15 56 : 71

i

17 3 i 90
23 46 i 69 (1.15

1 .

9 88 1 97
14 60 74

I

21 72 : 93 1

33 i2 i 75
i 0,2.631;
f

25
1

"c'23 50 50173 -4-.057
r

i

10 83 i 93
i +.07712 63 i 75

1 1

1.7 76
i

19 I55 ;:i 1 +.094
1

1
1

?

1

.

o
i

i

+.079

0.140

0.81

4.03

14.23**

1.02

4.33

3.35

8.73c*

0.55

1,00

1.50
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Summary and Conclusions.

1. Students with high intelligence quotients show attitudes different from students

with low intelligence quotients in the following areas: a) Interest in social

studies beyond the classroom; b) Parent-child relationships; and c) The total

attitude scale summary of student attitudes. ln each case, the high I.Q. student

showed a significantly higher positive attitude then did the low I.Q. student.

2. When I.Q. scores were controlled, the most significant difference in student

. attitudes in classrooms with the highest observation scores and the loyest

observation scores was the student attitude toward social studies outside the

classroom. This implie6 that regardless of the intelligence quotient of the student,

the higher rated classrooms produce a more significant impact upon the social

studies student than do the lower rated classrooms, at least insofar as the student's

interest in social. studies outside the classroom is concerned.

3. There is a strong relationship between the raakfog of Utc fccLer fn classroom

observations and the average I.Q. of the students in the class. The classrooms

scoring highest on the observation scale also had students with the highest

average intelligence quotients. In other words, those fez:chefs who were observed

to be most effective in implementing the new curriculum were those working with

classes having a large proporti of average or superior students.

4. Those classes found to be least effective in implementing the social studies

curriculum had concentrations of students with low I.Q. scores.

5. When individual attitude items among st-Aents are eamiued, it is very clear

that students exposed to a more effective implementation of the social studies

curriculum have different attitudes toward social ;:tudies in particular and the
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SITIIMARY AND CONCLUSIONS

1. The several attitud questionnaires and the indicated sub-scales which. they

contain are both reliable and valid and conclusions drawn from them are equally

valid to the degree indicated in the body of this study.

2. Significant differences in attitudes to social studies in particular and school

work in general exisil between students in the Providence School System and

another urban school system which was used as a control group, although the

summary attitude scores of the two groups conceal these differences.The

significant differences between the two groups appear in the examination of

individual ite63 and sub-scales contained in the study instrtuents.

3. Children in the Frovidence schools have much more positive attitudes toward

the social science classes which they attend than do students in the control

group. There is very little doubt that the more positive attitude of the

Providence children is a function of the new social studies curriculum.

The lAajoticy of the children in the Providence social studies classes perceive

a difference between their social studies classes and their other classes, and

a larle majority of those who perceive the difference also approve of the

difference.

4. Attitudinal differences between the Providence children and the control

group appear to fools on areas which are significantly related to the Providence

social studies curriculum. These areas include such elements as class participation

by the student's, interest in the subject matter of social studies classes, and

desire to succeed in ,social studies learning situations. These more positive

attitudes exist in spite of what appears to be a less favorable pzevieu.: school

experience for the i'roidonc ch!ldrco ns ic,aiost the ,:ontrol 2voup
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5. Perception of differences between social studies classes And other classes

within the Providence school system, and approval. of these differences has no

relationship to the intelligence quotient of the students. Students with

high I.Q.s and students with low 1.Q s are equally perceptive of the differences,

and equally approve of these differences. Furthermore, both E,roups .t students

show the same approval. for working in small group: and for class participation.

G. There are significant differences between high I.Q. and loll I.Q. students

in two areas. The high I.Q. student shows gteater interest in social :!tudies

outside the classroom, and has much better communication with his parents

in discussing his school work in social studies with them.

7. There is some evidence that the effectiveness of the social studies curriculum

decreases as the grade. level increases, although these grade level differences

are not very large, especially when the I.Q.s of the az.,:d:rit.; arc controlled.

8. Teachers of the social studies curriculum in the Providence schools have

significantly more positive attitude toward the teaching 01 social stedi.es

than do teachers in the control group. Providence teachers see the problem of

keeping order in the classroom as being less important than do the cearrol

group; Providence teachers feel that the students should he' pc,rmitted uore freedom

than, do the control group; and Providence teachers f.-el much more strongly than

do the control group that students should be encouraged to pattleipate in class

planning and activities.
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Q. There is a ntrong consensus among Providence soci,4 stiedies teaknIcl:s that

the new social studies curriculum has been successful. Among the elemi-nts of

the program which teachers approve the most are the relevance and flexibility

of the curriculum and its materials, the opportonity for small group work and

class participation,' and training for the student in independent research and

preaentution of reports.

10. Tice chief criticisms of the teachers regarding the program were the need

for a wider spectrum of materials, especially materials geared to the slow

learner, the need for increased communication among all elements of the program,

and the need for more guidance in the sense of traditionally defined textx and

curriculum guides. The need for more training and stafi assistance both before

and during the execution of the curriculum was also stressed.

There was a strong feeling among Providence teachers that the curriculum

worked better with bright students than with =low learners. A 1,1ajority of teachers

said that the curriculum contained elements which wore not suitable for the slow

learner. however, many teachers attributed the difficulties of the slow learner

to the background which the student brought to the class rather than to curriculum

deficiencies themselves. Furthermore, the small group ilefinition did not appear

to be a relevant variable in the differences betweer test and slow learners; cost

teachers said that the tvo groups handled the small-o.eu? eavironmeat equally well

Moreover, teachers saw no appreciable difference in discipline problems between

fast and slow learners.
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RECOMMNOATIONS

The Social Studies Curriculum Project should be continued for the tollowing

reasons:

1. The Project has had a significant impact on the staidcli who have been

exposed ro it. The majority of the students perceive: the diffcronee betweea their

social studios classes and their other classes, and like the different elements of

the Project. interest in social studies outside the classroom hos increased,

and the independent research and small. group co,lpenentS of tf., otojcct are

well received by the students as a whole.

2. hlu. Project has had a significant impact on the teachers she are participating

in the hr ect. A large majority of the teachers in social sciences approve

of the new definitions which the Project has introduced in the socia: sciences.

They feel that the freedom to use their initiative in 11, fleibility

of the curriculum, and the increased opportu;lity 1 ,:,

in the planning and execution of the Project are ig,aificatit and important

variables, and they approve of them.

3. The Project has had a considerable fallout -!t-fer.t. en Loth st.n:'ern and

teachers who are inolved in it. The attitudes of tudeurs w'a) are participating

in the Project differ naredly in many areas Floc' tot, attitude: of the control

glow of students who were nor (xpe-A t Inc 1121 curriculu. Similarly, the

attitnd0,3 of teachers in the Project are L;innl:Larlily different and core positive

than ti,o ,rll itucha, of the teachers iu Lae c, nrrrl sienp, hoth toward social

studies in particular, and the total enviro=ent QJ the situation in

gener.r'.
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Elements of the Social Studlcs Curriculum Project wholl sould pro'mbly he

changed include the following:

1. The training component of the Project should be strengthened. A relatively

large percentage of the teachers involved in the progra-c, Lave ei.;.L6 t-he need

for more training, and such training should he provided fel- tile by :cite project

staff or by consultants employed for this specific purpcse.

2. A better screening procedure for selecting teachers for tree Project should

probably he employed. There is a significantly large percent3c:: teachers

in the Project who do not appear to fir the pattern of the teachy 2';.; capable

of successfully implementing the project, or who is even sympntiv!tic with the

goals of the Project. This is particularly evident in definitions of clas:r:room

discipline, and in the use of small group work in the leatning situalou.

3. The staff component of the Project should be strengthencd. iliac should

be a much stronger and mach more continuing relationship between rfejk:r.r. stiff

and the teachers in the program. In one sense, ! ;!1.1 provide

the in-service training which teachers in the Project s!11 to require.

4. More direction should be provided to teachers by L1.e.'1'cje.:t staff. This

direction might assume varfous form. The use of one

illustration; teachers appear to fo,l that. no curri.ulm iii the traditional.

sense are part of the Project, and that the guides l.ould <Al,: or

more text books. It may be that teachers as w,1). as stider-i. direction in

designing and conducting research projects, at least of the type :111,:l. the ,,4ivett

cur7iculum guides of the Project are intended to fur .Ccr.

5. lhe scope of the materials provided for Cie rceNamined

in ti-,0 14,ht of the relationship of the matcriiis grade level,

and the suitability of the materials for the slow learner. Althgb the use of

the materials nay be a function of sophisticat1,)0 of the tc.10....'r, it

that Ir.:- 11 7. 4311 i m
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6. More direction by the Project staff should be provided to t Ichert, in the

use of materials outside the materials providcd by the Project if_self. Teaehers

vary 2onsidorably in their ability to desi.gn innovative apptoaches to ;iocial

studios even though ftae freedom to innovate is provided to Capin r'.11 t1..2 Project

desiv. It may be that such components of the Ptoject L,uot

social studies classes, and arrangorel:ts to visit rele nt ors:api.7.atiuns and

agencie3 Should be structured by the Project staff rather Chaa lie loft to

the taitiative of the individual teacher.

Further ovnluaLi n and research should be carried out in the followin areas of

the Social Studies Curriculum Project:

1. The problem of type and adequacy of training for teachers in the program

should be examined in depth. This study should 1,e ;:ddressed to fho

which Leachers bring to the program as a function previee:i Lroining,

and the type and amount of training, which toac.or on

elem,::nt of the Project. Such a study should also asist in defining tier

functions of the staff A. the Project, both ii 1.CIVIS of the. and quality

of teacherstaff relationships needed for eptimnm imple,oentatio:-1 oi pregram.

2. concept of curriculum guides in the Project needs further

Somethiag more than aQ semantic involved is germao,2 hero. ine definitions of

text bookl; and curriculum guides which teachers 1,rin to 'he proo,lam should be

analyzed to the end that new definitions can be structured for teacher:; which will

be more useful for Project goals. In this sac,e, ,Intext, the c.utriculino matolials

should rocxamined both for their suitability for -ifii uic levels, and for

Clcir for '1-t and sl:.: learners. Such

and students in the use of p1.0;-,,am materi;l1s.

107
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I. Me hvlicLioiis involved in structuring socili :codics cud tip.1

smill--,2,roup component in these classes in terms of oithr-2r hec:Legoneous or

hetorgoneous groups should be observed closely. Althou0 the present study

shove clearly that the background, motivation, and intelF.zenco queiont: of

the :J.ndenc: are related to the relative success of the teacher in impicmenting

the 5ecial -3VIplies project goals, the question of pr:ec-orcup relationships

and jwportance in the teacher-mil relatinnship n

affect Project goals must he made clearer,

4. %11,.! function of the social studies program Cot: grades earil.?c than the sixth

grade mods el3rification. There is some e.riOcnc.,. in the prescPut study that

attitudes: of the student toward the Project che.nge crith the grade Level of the

titudeut. It may be that more of the resource of The Project should he focused

upon tho ulementary grade levels. Once more. EtWII f) study would ph6tgon project

staff el.ort:F. in coaching the Project goals.

5. Finally, careful and contin-Jiag objective Ovaluotio;) of curriculum project

activities by an evaluation team independent of the Project stair soms necessary

both for amonitoring of the program and for future prof,'-:am dc,velepment.

108



www.manaraa.com

APPENDIX

109



www.manaraa.com

2.

OI-CDENT QUESTIONNAIRE

?refer t_ WC11 myseir oa 5chaG1 projccts.

like to psrtit;L:te im social studies elassi'oom
discut.sion.

3. I. worry abouL my Lades in social studies.

4. It is easy for mt a kte., interested in my work in
studies

5. liamawrk assium., s in social studies arc more fun
thaa 6t1ier homcwo,...

T 1 ji ;VC_ y thing about sahtol.

SUbjeCL.

8. 1 Ji1i woriiing 1i, the lior,ry studies projects.

9. My work in suela. stualLs has a lot to do with every
day lift.

10. 1 r to iuccros*.,: in my socitl studies work that I read and
.r.j talk about i outside sc-lool.

11. S-r.udants Cilik too much in social studies class.

12. 1 like to discus... .ay social studies work with my parents.

13. 1 1.x-.1 tn-. I -aving trouble. les:aing things in social
atudles this

14, 1 hope I get caii,1 upon to re:Ate in social studies class.

in sac.i.:1 :,toditH :Joss,. I sty:1y just lw.rd enough to get by

.'nouo-A:o do ucli.

cy 3ocini is

iY. I give u I ..-!et difficai.c problems with 74 school

is mot.e ..;:ter eared in tha

tt i,t material.

. a orhOr

un
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24. i

;:a1;z

25. ra,::lyr

iocial

26. 1 11.-tvc a hart t1

siudic6 class poi .ads.

21. ,:!tian.:

26. hiatory L1cJns
class.

:

L)

29. I cnaccn-:ate sc..L.1 ..aa in czfaer

30. lc is easier to _ ..irn in a Lt:140:2 is
11cr nan Lan Leacncr

always scriotri.

31. 1 woLdn c:-.t;,er a goad nark in sac Lai in 1.,y

other classca.

32. 1 pr,:fi.r a stric teaca_i LL) aa .a..achtJr.

33. 1 prefer wh$:n tau-!at a:s a class

discussion, rat] than a

34. r... In a c."2.:a,f,-

iCh2r
..i

3 3 . 5:1 .

l :

! .

...............

...... 1. .....
.....

111
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STRICT

HIGH

HAPPY

EDUCATED

PERSONAL

STRONG

MILD

LIGHT

LOOSE

BAD

SAME

HUMOROUS

HARD

CRUEL

STUDENT QUES'1EONNA3RE

SEMANTIC DIFFERENTIAL

112

EASY GOING

LOW

UNHAPPY

UNEDUCATED

IMPERSONAL

WEAK

HARSH

HEAVY

TI GET

GOOD

DIFFERENT

SERIOUS

SOFT

RING



www.manaraa.com

iv

MY PAREN-rs

LOW 11 I_ Gil

STRONG WEAK

HEAVY LIGHT

SOFT HARD

DIFFERENT SAME

MILD EIARSH

KIND

STRICT EASY GOING

GOOD 13AD

PERSONAL IMPERSONAL

HAPPY UNHAPPY

SERIOUS HUMOROUS

LOOSE TIGHT
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SCALED STUDENT QUESTIONNAIRE

SCALE ONE: Success Orientation; Active interest, participation in Classroom
Activities.

#2. I like to participate in social studies classroom discussion.

#4. It is easy for me to keep interested in my work in social

studies class.

#7. Social studies is an interesting subject.

#13. I feel I am having trouble learning things in social studies

this year. (negative)

#I4. I hope I get called upon to recite in social studies class.

#16. I am glad when my social studies class is over. (negative)

#21. I like to have my social studies papers read to the class.

#22. I get angry with myself if I don't do as well as I should in

my social studies class.

#23. I social studies class, other people think I know what I'm

talking about.

SCALE TWO: Interest in Social Studies work carried beyond the classroom;
relevance to student's life,

#5. Homework. assignments in social stuides are more fun than other

homework.

#7. Social studies is an interesting subject.

#8. I like working in the library on social studies projects.

09. My work in social studies has a lot to do with'everyday life.

#10. I get so interested in social studies work that I need to talk

about it outside school.

012. I like to discuss my social studies work with my parents.

#28. History means more to me since being in this social studies class.

1 1 4
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SCALE THREE: Preference for social studies class over other classes.

#5. Homework assignments in social studies are more fun than other

homework,

#25. 1 would rather learn things the way they are taught in this

social studies class than the way they are taught in other

classes.

#29. I concentrate better in social studies than in other classes.

SCALE FOUR: Preference for classroom freedom.

#11, Students talk too much in socialstudies elass. (negative)

#19. It is better to use only an assigned textbook for lessons rather

than having students search for materials. (negative)

#24. I prefer a teacher who lets the students participate and talk in

class rather than remain silent.

#30. It is easier to learn in a class where the atmosphere is friendly

rather than one where the teacher and the student are always serious.

#32. I prefer a strict teacher to an easy-going teacher. (negative)

#33. I prefer learning when a subject is taught as a class discussion

rather than as a lecture.

SCALE FIVE: Perception of teacher-student relationship.

My social studies teacher feels that I am:

#35. A good student

#36. Smart

#37. One who thinks for himself

#38. Well-liked

039. Well-behaved
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SCALE SIX: Perception of parent-child relationship.

vii.

My parents feel that I am:

#40. A good student

#41. Smart

#42. One who thinks for himself

#43. Well-liked

#44. Well.-behaved

SCALE SEVEN: Inability to do school work; confusion over student role.

#13. I feel I am having trouble learning things in social studies

this year. (negative)

#15. In social studies class, I study just hard enough to get by

rather than hard enough to do well. (negative)

#17. I give up when I meet difficult problems with my school work.

(negative )

#26. I have a hard time concentrating on the subject during social

studies class periods. (negative)

#29. I concentrate better in social studies than in my ocher classes.

SCALE EIGHT: Summary

Items
2 4 5 7 8

9 10 12 13N 14

15N 16N 17N 19N 20

21 2: 24 25 26N

27N 28 29 30 33

N - negative
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STRUCTURED TEACHER QUESTIONNAIRE

:rt.....;02. 0: 10

viii.

ij.iJ i.ccal.,21np., to your fovIiiii;s.

____
SA

SA

SA

SA
.

SA

SA

SA

SA

SA

SA

MA

NA

NA

NA

l`V

N.e

;.,

NiA

NA

..)17

Ni)

ND

:1)

iai

7fD

ND

ill:

SO

SD

Si)

SD

-,--

5i

SD

SD

SD

0.;

S. Si)- SYR.-.),:,(21,Y.

Thn I F 05 !IpC.Jr U Jr. triu most itlportant function of

tbe

Teacho;t: incre :--..u. their rill-wip; of diroctin;!, the work into product_ivo

ch.ant.t: t- cipate tlio

In U.C,.-J .:1;r too zreat Pn orfilatIS on W..)ing order in

pro,:ote .emotional security for pupi)s.

VIP n social titodics Leacher refits upon his ability to
bctwecn the pupils and him3olf.

caound life r:rthor 1.7.011'

;`, d 'ii Ft sor.-Tal stucLes.

of T. i cucr cdlue subject matter;
to state the lcz,rning of subject. 11:,i-lt:

111 ,r1; Sc, rove.- al2 . the zoa.t.t.rial in the

coni:, of tinly.

.!:-ren Hrs.: encoui-ages

;o he dcvcloped, they must t:,0

' or, ini..:Lraled across suhjL.:L:;.

. to work 'nerd in school.

- ;:.re r.,:lortnr.t for stsff

it] r:b ,i

C

SA I L t;:,.1201;ly [,.round,2d Li I
.,

. _

,.-o 7 ,.r:

LA L) SO

; :

;.k AWItCk: tO dO butte/.

t '')_-i in

;, qC:r".11:
1, thp.3

; ..10;,r..3.1),..).' to a..,1p.-r.,.,ch :07v.
rr:tt._-:* c.1.
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ix.

11 :- p losoa with other mol.lb-r:; of t.lo

6A RA SD

eav,ne,d vrt:o tertchci...6 praise generously tbe

SA NA ED Si) t.,ent.F:

In pupi in :ho fcpoatedly disrupt th.^.

NA he Ll:Frciplinod.

Y1-1 t:T.:..7.en1-1y the essentials of a social studies LepiL
SA TA/ ory of t_11 class moves sirul taneously through carefully

plarno. tr,

Soci(,3 !-ce0-;(,.; 811004 be Oven more freedom in the classrk:m
--ETC TW- -Y5- -TETli- than they f c

Fuoi3 Lryc.LE-Icy )o:lro much .m!,re shout soc-1el studies uudell their

SA MA ND Si) o.n in'tt:7:e t1e:1 do under teacher directj.on.

._____ )V;:.'. - .li'f;:. 1..... ire. Sc 1.1,11(!7::, LY,.(1. teL it is the tc.:.leher, no.

SA EA M.) Si) i;11.1 c:-.-e 1:he rt . ! ,,i!.:1,_;J:iLy Zoi. varzi is to be lenrnod fLyt class.

Pupil 1..,:,...ro tle..'e. c.1,,,..!..- the oEee of th..1 library through direct e.rlivac
SA l.,:A MI) Si) usircA :h..i .... otn. e-t,,I.ccs t-.;:,111 by a se-deA of exorcises dcsigr :d to

tart. thr,:t t".::, lo6ic:3 etepo ia library pIecedllre.

pup; Is to think Grad plan together.
SA MA RD SD

.Thp (elun shou'd be dicti..1.cd by

SA EA Nh roil Lhc 14-11-r dcmnds of society.

ouLtre schopl muot conforri of ten
St. MA M1 Si) 1.1:;:>rue.;.1 proccdue:,. i;7;v1.e.h tend to re:trict

Tics-r011.2 in social studios classes.

1. 1 Ave!: they are e::pccted to respoud.

,r; ,;,, vie .;;. each social stndleA
" ;. 1:er;1;::

........ .........
Sc PA 1:'-i) ..sn

._ ... ........ .. . .

?'. i'.) S'1

t in Lila fore ef.
SA 1-.,\ 1.;-,1 ; of Iutv pupils.

'io . -'. t.: :1 .. c . :. ..-.. f..,.',.3 3. ;:. ii);;,: tFO:i: i.gi 01:,,. 0!.. the 1.:ct- i 1,:::- ,-. ..... . .. , _..
SA r,/,. .7 v :o 0, .. .7 Z, . .). : ) r1H.:...:'.1,.. ii,,,rsD 1.1:1 it 1.es , :.!;i1) s , and intereri,

,.1...... . H ... ,:.
.
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X.

Please c,mplete the following information:

1. Sex: Male, Femle

2. Age: 25 or under, 26-34, 35 '4, 45-54, 55-64, 65 and over

3. How many years have you been teaching?
1 or less, 2-5, 6-8, 9-15, 16 and over

4. Grade level now teaching.
5. How many years have you taught this grade:

1 or less, 2-5, 6-8, 9-15, 16 and over

6. What level of education have
Normal School
B.A.

M.A.

you completed? (Check highest degree earned)
Year receiving degree
n 11 11

n

7. Have you credit hours beyond a B.A. Yes,
8. Have you credit hours beyond a M.A. Yes,

9. Do you hold teacher certification in R. I?

How many?
No, How many?

Yes, No.

10. What was your field of study in college? Major
Minor

11. To the best of your memory how many credit hours did you complete in the
following subjects: (make rough estimates)

As an Under Grad. Toward As a Gl.do;a-,
Certification

a. History,
b. History, European
c. History, World
d. History, Other
c. Ceography
f. Economics
g. Political Science
h. Sociology
i. Anthropology
j. General Social Studies

12. Did you attend the social studies workshop run by the Providence School
Department? Yes No
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xi,

SCALED TEACHER QUESTIONNAIRE

SCALE ONE: Scope of class exploration.

#6 Learning experiences organized around life experiences rather

than around subject matter are desirable, in social studies.

#10. If social studies curriculum plans are to be developed, they

must go into detail on how course content should be integrated

across subjects.

#16 It is more important that the child learns how to approach and

solve problems than it is for him to master the subject matter

or the Social Studies curriculum.

#17 In planning their work, social studies teachers should rely

heavily on the knowledge and skills pupils have acquired outside

the classroom.

#18 It is worthwhile to plan lesson units with other members of the

social studies department.

#31 In social studies classes, lessons presented in the form of problems

to be solved are the best means of motivating pupils.

SCALE TWO: Student participation and student role.

#2 Teachers increase their chances of directing the work into productive

channels by having pupils participate in the planning.

#15 Nothing'captures student interests in social studies as quickly

as allowing them to wrestle with problems of their own choosing.

#23 Pupils frequently learn much more about social studies under their

own initiative than they do under teacher direction.

#25 Pupils learn more about the use of the library through direct

experience using their own devices than by a series of exercises

designed to teach them the lo&ical stcus in library procedure.

9n
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#27 The goals of the social studies curriculum should be dictated by

pupil interest and needs as well as the larger demand.; of society.

#32 In social studies classes, small group work is one of the best

ways of making use of contrasting personalities, skills, and

interests that pupils have.

SCALE THREE Type of planning and organization of learning activities.

#1 The teaching of specific skills is the most important function

of the social studies program. (negative)

#7 The backbone of the social studies curriculum is subject matter;

activities are useful mainly to facilitate the training of subject

matter. (negative)

#8 In teaching it is quite essential to cover all the material in

the course of study. (negative)

#13 Before pupils are encouraged to exercise in dependent thought in

social studies classes, they should be thoroughly grounded in

the facts and knowledge about the subject. (negative)

#21 Pupils learn efficiently the essential of a social studies topic

when every member of the class moves simultaneously through care-

fully planned lesson sequences. (negative)

SCALE FOUR: Flexible role of teacher.

#12 Workshops and training sessions are important for staff development

in the social studies program.

#19

#23

Learning is enhanced when teachers praise generously the accomplish-

ments of pupils.

Pupils frequently learn much more about social studieS under their

own initiative than they do under teacher direction.

#25 Pupils learn more about the use of the library through (!rect

experience using their own devices than by a series of exercises

designed to teach then the logic' it steps i library proced,ire.
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SCALE FIVE: Disavowal of fixed, traditional role of teacher.

#5 The effectiveness of a social studies teacher rests upon his

ability to maintain proper "social distance between the pupils

and himself. (negative)

#11 Pupils respect teachers who expect them to work hard in school

(negative).

#24 Pupils must be made to understand that it is the teacher, not they,

who hasthe responsibility for what is to be learned in class.

(negative)

#30 Under ideal conditions, pupils would view each social studies

teacher as a "specialist" in the subject taught.

SCALE SIX: Disavowal of preference for a regulated classroom environment.

#3 In most schools there is too great an emphasiS on keeping order in

the social studies classroom.

#4 Clearly defined behavioral limits promote emotional security for

pupils. (negative)

#20 In the interest of good teaching, pupils who repeatedly disrupt

the classroom must be disciplined. (negative)

#29 Pupils learn to stay alert when they are expected to respond. (negative)

SCALE SEVEN: Preference for a free classroom environment.

#3 In most schools there is too great an emphasis on keeping order

in the social studies classroom.

#9 Pupils gain a sense of belonging when the teacher encourages

friendships among pupils in the room.

#14 In social studies classes, pupils are motivated to do better work

when they feel free to move around the room when the class is in

session.
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Scale Seven Continued

#22 Social studies students should be given more freedom in the class-

room than they usually get.

#25 Pupils learn more about the use of the library through direct

experience using their own devices than by a series of exercises

designed to teach them the logical steps in library procedure.

#26 Group activity teaches pupils to think and plan together.

#28 School routines to which the entire school must conform often

impose restrictions in the classroom procedure which tend to

restrict important avenues for learning in social studies classes.

#32 In social studies classes, small group work is one of the best

ways of making use of contrasting personalities, skills, and

interests that pupils have.

SCALE EIGHT: All 32 items.
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xv.

1. Which of these terms best describes your opinion of the success of iailure of the
new social studies curriculum insofar as your classroom is concerned?

Very Successful _Moderately Successful Not very successful Largely a Failure_
No Difference

2. Comparing the "new" social studies curriculum with the "traditional" curriculum,
in what ways would you consider the "new" curriculum superior to the "traditional"?
Most Important

Other

3. Again comparing the two curricula, in what ways would you consider the "new"
curriculum inferior to the "traditional"?

Most important

Other

4. In rank order, what would you consider the important changes which might be made
in the "new" curriculum to make it more effective in your classroom?

Most Important (a)

(b)

Other

S. Do you think the "new" curriculumworkedbetter with bright students than with lea;
able students?

(a) Better with bright students
(b) Better with less able students
(c) )o Difference

Would you briefly state why you think this is so?
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xvi.

n. you foe] that discipline is rore of a problem with the "new" curriculum than
with tile "traditional" curriculum?

(a) More problem with "new"
(b) fss problem with "new"_
(c) No Di fference______

ry do you feel the way you do about discipline?

7. Do you feel that you as a teacher have more freedom to teach as you like with the
"new" curriculum than.ith the "traditional"? Yes No No Difference

Why do you feel the way you do?

8. As a teacher, how do you feel about the training which you personally have had
to teach the "new" curriculum? Adequate Inadequate

9, flow about training in general for the "new" curriculum? Which of the following
best describes your opinion of the amount of training given to teachers:

(a) Too much emphaSis on training
(b) Training was just about right
(c) Not enough training

10. How would you describe the help which you have received from the social studies
curriculum project staff in your total experience with the "new" curriculum?
Very lielpft0 Moderately Helpful Not Much Help A Total Loss

(a) In what ways was this help especially valuable or especially deficient in
your opinion?

11. Would you describe briefly particular experiences in your classroom which would
help us in evaluating the strong or weak points in this type of social studies curriculum:

12. Attended Workshop: Yes, No

13. Grade level taught.
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LL'v't

CI,,1( ;,(:)'; `,1.1 TY

I NT I :1 L ST NG

US :: Or CU:ICI:1,1i. MA'.';'1: 'ALS

WORK WITII S.K. AZA7'10N

GENIAL

PEWAISSIVL

PUPIL ORIKNTE;)

TASK ORIENTED

SERIOUS

ALERT

RESPONSIBLE

SECURE

1NDE1rNI)LNT

STIMULATING

OPTIMISTIC

UNDERSTANDING

CONFIDENT

RESPONSIDLE

EMOTIONALLY STABLE

DOMJNELKiNG

FRIENDLY

STRICT

1 2 3 4 5 N

1 2 3 4 5 N

1214 5 N

1 2 .3 4 5 N

CLASS R0(-C i

MEANINGLESS

DULL

USE OF ABSTRACT MATERIALS

NC WORK WITH SOCIALIZATION

1 2 3 4 5 N INTENSE..

1 2 3 4 5 N RESTRICTIVE

1 2 3 4 5 N GROUP ORIENTED

1 2 3 4 5 N ACTIVITY ILL DEFINED

1 2 3 1 5 N LIGHT, HEARTED

PUPILBEHAV1OR
1 2 3 4 5 :4 APATHETIC

1 2 3 4 5 N OBSTRUCTIVE

1 2 3 4 5 N FEARFUL

1 2 3 4 5 N DEPENDENT

TEACHER it\yIOR

I 2 3 4 5 N DULL

1 2 3 4 5 N PESSIMISTIC

I 2 3 4 5 N INTOLERANT

1 2 3 4 5 N UNCERTAIN

1 2 3 4 5 N EVADING

1 2 1 4 5 N UNSTABLE

1 2 3 4 5 N ACCEPTING

1 2 3 4 5 N UNFRIENDLY

1 2 3 4 5 N LAN
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